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This  handbook  describes  the  significant  features  of  the 
program  for  teaching  reading  in  the  elementary  schools  of  Alberta. 
It  contains  a  statement  of  the  objectives  and  outlines  the  content 
of  the  program.  To  clarify  these  objectives  and  to  make  them  more 
useful,  a  description  of  the  reading  process,  a  list  of  the  skills  and 
abilities  to  be  developed,  the  types  of  lessons  necessary  to  develop 
effective  reading,  and  a  brief  summary  of  the  characteristics  of 
elementary  school  children  are  included.  It  does  not  give  detailed 
descriptions  of  method,  because  this  information  is  available  in 
teachers'  manuals  and  the  professional  books  on  reading.  Ref- 
erence sources  for  further  information  have  been  listed. 

The  Handbook  is  intended  to  serve  as  a  guide  for  teachers,  and 
supervisory  and  administrative  personnel  in  planning,  developing 
and  evaluating  reading  programs.  It  should  also  be  useful  for  pre- 
service  and  in-service  education  of  teachers. 
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The  objectives  of  reading  instruction  are  permanent  interests  in  good  literature  and 
lifetime  habits  of  reading.  These  elementary  school  children  are  using  the  school 
library  to  enrich  and  extend  reading  experiences  while  developing  habits  of  reading 
voluntarily. 


CHAPTER  I 

THE  READING  PROGRAM 

The  Reading  Process 

The  act  of  reading  is  so  familiar  to  adults  that  what  is  involved  in  the  process  is  often 
overlooked.  Reading  is  more  than  a  mechanical  skill;  in  involves  complex  mental  processes.  Reading 
takes  place  only  when  the  individual  gets  meaning  from  the  material  and  is  able  to  make  use  of 
the  ideas  obtained.  Although  reading  may  appear  to  be  a  single  operation,  it  is  possible  to  dis- 
tinguish FOUR  different  steps  in  the  total  process. 

1.  Word  Perception.  This  involves  recognizing  the  form  of  the  written  word,  its  pronunci- 
ation and  the  meaning  intended  by  the  author. 

2.  Comprehension.  This  involves  getting  from  the  printed  material  the  ideas  intended  by  the 
author.  The  reader's  understanding  of  these  ideas  is  influenced  by  his  background  of  experiences. 
In  addition  to  securing  the  ideas  stated,  it  is  necessary  to  read  between  the  lines  and  beyond  the 
lines  to  grasp  the  inferred  and  implied  meanings. 

3.  Reaction.  Every  reader  should  react  in  some  manner  to  the  ideas  obtained.  This  may  be 
a  critical  appraisal  of  the  material  to  determine  its  adequacy,  accuracy,  or  relevancy  for  specific 
purposes.  Or,  there  may  be  an  emotional  response  such  as  appreciation  or  disapproval  of  the 
ideas  or  the  literary  style  of  the  selection. 

4.  Integration.  By  combining  new  ideas  added  to  those  already  possessed  the  reader  broadens 
his  experience,  gains  new  insights,  and  often  new  interests.  He  may  also  develop  improved  patterns 
of  behavior  or  become  more  stable  emotionally.  This  integration  is  the  final  step  in  the  act  of 
reading. 

In  the  reading  process  each  succeeding  step  is  dependent  upon  the  preceding  one.  The  amount 
of  integration  that  takes  place,  or  the  extent  to  which  the  new  material  is  put  to  use,  is  in  relation- 
ship to  the  reader's  reaction  to  the  ideas  presented.  The  reader's  reaction  is  dependent  upon  the 
level  and  accuracy  with  which  he  comprehended  the  meanings  intended  by  the  author.  In  turn,  the 
degree  of  comprehension  attained  is  determined  by  the  reader's  accuracy  of  word  perception. 

Reading  is  a  mental  process  closely  related  to  thinking.  Stauffer1  has  explained  it  as  follows: 

"Reading  like  thinking,  is  a  mental  process  that  is  probably  not  accomplished  by 
a  unitary  ability  so  much  as  a  collection  of  related  abilities.  Also,  like  thinking,  reading 
involves  a  sequence  of  ideas  that  move  from  a  beginning,  through  a  pattern  of  relation- 
ships, to  a  conclusion." 

Objectives  of  the  Reading  Program 

The  goal  is  the  maximum  development  of  the  reading  potential  of  the  individual.  This  goal 
is  reached  only  insofar  as  the  objectives  for  reading  are  attained.  These  are: 

1.  To  stimulate  a  keen  interest  in  learning  to  read. 

2.  To   increase   and   enrich    meaning   vocabulary. 

3.  To  develop  systematic  habits  of  word  perception. 

4.  To  develop  the  ability  to  comprehend  and  interpret  the  literal,  implied,  and  inferred  mean- 
ings in  reading  material. 

5.  To  develop  habits  of  reacting  critically  to  ideas  secured  through  reading. 

6.  To  develop  ability  to  organize  the  ideas  secured  through  reading  and  to  apply  them  to 
new  situations. 

7.  To  develop  ability  to  adjust  the  rate  of  reading  to  specific  purposes. 

1     Russel  G.  Stauffer.  READING— A  THINKING  PROCESS.  P.  9.  Proceedings  of  the  Annual  Education 
Conference,  University  of  Delaware,  Newark,  Delaware,  1958. 
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THE  TYPES  OF  DEVELOPMENTAL  READING 
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1.     BASIC  READING 

Systematic   individual   and   group   instruction   to 
develop  basic  habits  and  skills. 
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2.     EXTENSION   READING 

To  gain  additional  information,  widen  horizons, 
and  strengthen  skills  through  practice. 
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3.     RECREATIONAL  READING 


4.     READING  IN  CONTENT  FIELDS 
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The  development  of  positive  attitudes  toward 
reading  and  the  enjoyment  of  varied  reading 
materials. 


Putting  reading  to  work. 


8.  To  develop  ability  to  read  aloud  effectively. 

9.  To  develop  the  habit  of  reading  voluntarily. 

10.    To  develop  interest  in  a  wide  variety  of  good  literature. 

The  Total  Reading  Program 

To  achieve  the  desired  objectives  of  the  reading  program,  several  types  of  instruction  are  re- 
quired. These  are: 

( 1 )  Basic  reading 

(2)  Extension  reading 

(3)  Recreational  reading 

(4)  Reading  in  the  content  fields 
M5)  Corrective  reading 

Each  of  these  types  of  instruction  forms  a  particular  kind  of  reading  lesson  which  is  develop- 
mental in  nature.  When  these  lessons  are  carefully  planned  they  provide  for  the  systematic  develop- 
ment of  understandings,  abilities,  skills,  preferences,  attitudes,  and  habits  and  at  the  same  time 
recognize  the  basic  needs  of  children. 

1 .  Basic  reading.  This  reading  refers  to  the  regular  lessons  in  which  the  basic  readers  and  the 
workbooks  are  used  to  provide  systematic  instruction  in  reading.  It  includes  silent  reading  of  the 
selections  in  the  reader,  discussion  of  and  reaction  to  the  ideas  presented,  oral  reading,  and  integra- 
tion of  the  new  concepts  gained.  In  separate  lessons  which  are  related  to  the  selections  in  the  reader, 
word  perception  abilities  are  introduced  and  comprehension  skills  are  improved.  The  teachers' 
manuals  and  the  workbooks  provide  materials  for  the  development  of  these  reading  skills.  Addi- 
tional activities,  also  a  part  of  the  basic  reading  lessons,  are  designed  to  give  children  an  oppor- 
tunity to  increase  their  fund  of  information  about  the  topic  introduced  by  the  selection  in  the 
basic  reader,  to  use  the  ideas  gained  by  reading  and  to  broaden  their  interests.  For  further  details  of 
basic  reading,  see  Chapter  V,  Basic  Reading  Lessons. 

2.  Extension  reading.  These  are  the  periods  in  which  the  children  read,  with  considerable 
amount  of  independence,  selections  from  other  series  of  readers,  books  from  the  content  fields,  and 
storybooks.  These  reading  activities  provide  opportunities  for  the  children  to  extend  interests  and 
concepts  to  practice  and  to  improve  the  skills  and  abilities  initiated  during  the  basic  reading  lessons. 
For  details  of  extension  reading,  see  Chapter  VI,  Extension  Reading. 

3.  Recreational  reading.  This  is  the  reading  that  is  done  for  enjoyment  to  serve  personal  in- 
terests. It  includes  the  voluntary  and  independent  reading  of  story  books,  magazines,  informational 
materials  chosen  individually  by  the  child.  During  these  reading  periods,  teachers  attempt  to  culti- 
vate habits  of  voluntary  reading  as  well  as  preferences  for  and  permanent  interests  in  good 
literature.  This  reading  also  serves  to  improve  the  skills  and  abilities  introduced  during  the  basic 
reading  lessons.  Suggestions  for  guiding  and  stimulating  recreational  reading  may  be  found  in 
Chapter  VII,  Recreational  Reading. 

4.  Reading  in  the  content  subjects.  This  is  the  reading  required  in  the  subject  matter  areas  of 
the  curriculum  such  as  social  studies,  science,  health,  mathematics,  and  literature.  The  reading 
abilities  and  skills  essential  to  effective  study  are  initiated  in  the  basic  reading  lessons  but  need 
to  be  strengthened  by  application  in  each  of  the  content  subjects.  Details  for  the  teaching  of  read- 
ing in  the  content  subjects  will  be   found  in  Chapter  IX,  Reading  in  the  Content  Subjects. 

5.  Corrective  reading.  This  is  a  special  type  of  reading  lesson  given  when  pupils  experience 
difficulties  which  impede  their  progress.  Teachers  must  recognize  specific  difficulties  as  pupils  en- 
counter them  and  accept  responsibility  for  adapting  instruction  and  materials  to  overcome  any 
disability  that  may  arise.  For  more  detailed  information,  see  Chapter  X,  Adaptation  of  Reading 
Instruction. 

It  is  necessary  to  make  provision  for  all  these  types  of  reading  lessons  and  to  maintain  a  proper 
balance  among  them.  Over-emphasis  on  one  or  more,  to  the  neglect  of  the  others,  makes  it  impos- 
sible to  realize  the  objectives  of  the  reading  program. 


CHAPTER  II 

THE  CHILDREN 

Child  Development  and  Reading 

Information  obtained  from  research  studies  of  child  development  forms  the  basis  for  certain 
generalizations1  which  must  be  considered  in  the  planning  of  a  reading  program.  Some  of  these 
principles  follow: 

1.  The  development  of  reading  abilities  is  a  continuous  and  gradual  process.  Ability  to  read 
does  not  appear  suddenly  at  age  six  or  when  children  enter  Grade  I.  It  emerges  gradually  as  the 
several  abilities  which  are  essential  to  success  in  reading  develop,  and  proceeds  slowly  and  steadily 
throughout  the  elementary  and  secondary  grades  and  on  into  adulthood.  The  reading  program,  then, 
must  be  continuous  and  developmental  with  no  sharp  breaks  from  grade  to  grade. 

2.  Children  go  through  similar  patterns  of  development  in  learning  to  read.  The  various 
abilities  required  for  efficiency  in  reading  develop  in  much  the  same  order  for  most  children.  They 
are  able  to  use  the  word  analysis  abilities  required  to  discover  one  syllable  words  before  they  can  use 
those  required  to  discover  words  of  two  or  three  syllables.  Children  in  specific  age  groups  have 
similar  reading  interests.  Because  of  such  similarities  in  growth  patterns  in  reading,  it  is  necessary 
to  organize  the  content  and  the  methods  for  reading  instruction  in  sequential  patterns. 

3.  The  development  of  reading  abilities  may  proceed  at  different  rates.  Although  growth  in 
total  reading  ability  is  continuous  and  gradual,  the  rates  at  which  different  children  develop  specific 
abilities  tend  to  vary.  Some  children  are  ready  for  beginning  reading  at  age  five  while  others  require 
several  months  of  instruction  before  reaching  this  level;  some  children  grasp  certain  types  of  com- 
prehension skills  much  more  quickly  than  others.  Not  only  do  the  rates  of  growth  of  total  reading 
ability  for  different  children  vary,  but  rates  of  growth  of  the  several  reading  abilities  for  an 
individual  pupil  vary  also.  During  a  certain  period,  a  pupil  may  make  rapid  growth  in  reading 
vocabulary  but  very  little  progress  in  reading  comprehension.  As  a  result,  no  teacher  can  expect 
equal  development  of  all  reading  abilities  during  any  particular  grade.  Therefore,  the  organization 
of  the  reading  program  must  be  flexible  enough  to  provide  for  the  individual  differences  caused  by 
this  unequal  development  of  the  various  reading  abilities. 

4.  Children  reach  the  various  developmental  stages  of  reading  at  different  ages.  Variations  in 
the  amount  of  time  required  by  different  children  to  gain  certain  reading  abilities  cause  a  range  of 
achievement  among  the  pupils  of  any  one  grade.  Since  the  factors  causing  these  differences  in  rate 
of  growth  continue  to  operate,  the  range  in  levels  of  achievement  tends  to  increase  as  the  children 
progress  through  school.  Children  in  the  sixth  grade  show  a  greater  variation  in  reading  abilities 
than  those  in  the  second  grade.  Because  the  pupils  have  reached  varying  levels  of  achievement,  it  is 
necessary  to  use  materials  of  different  levels  of  difficulty  to  meet  their  needs.  The  organization  of 
the  reading  program  must  make  provision  for  adjusting  both  materials  and  instruction  to  meet 
pupils'  needs  at  various  levels  of  achievement. 

5.  Individual  development  in  reading  ability  is  affected  by  personal  characteristics.  Mental 
ability,  physical  condition,  social  development  and  adjustment,  and  emotional  stability  are  factors 
which  affect  the  child's  growth  in  reading  ability.  Although  there  may  be  a  wide  range  of  achieve- 
ment among  the  members  of  any  one  class,  there  is  usually  a  close  relationship  between  reading 
achievement  and  general  physical,  mental,  social  and  emotional  development.  The  reading  pro- 
gram, then,  must  be  planned  so  as  to  promote,  as  much  as  possible,  the  development  of  personal 
characteristics  such  as  social  adjustment  and  emotional  stability. 

6.  Development  of  reading  ability  is  affected  by  environmental  factors.  The  background  of 
experiences  provided  by  the  home,  the  community,  and  the  school  all  affect  the  child's  rate  of 
growth  in  reading.  Finally,  the  total  reading  program  and  the  quality  of  the  teaching  provided  are 
the  most  important  determiners  of  the  child's  success  in  reading.  Hence  the  reading  program  must 
make  provision  for  supplementing  the  child's  background  of  experiences. 

2     David  H.  Russell.  CHILDREN  LEARN  TO  READ.  Pp.  90-93.  Boston:  Ginn  and  Co.,  1961. 


An  Effective  Reading  Program 

1. 

2. 
3. 

Is  continuous  and  developmental 

Organizes  material  and  methods  in  sequential  patterns 

Is  flexible 

4. 
5. 
6. 

Develops  personal  tastes  in  literature 

Provides  experiential  background 

Promotes  social  adjustment  and  emotional  stability 

Stages  in  Typical  Reading  Development 

The  foregoing  principles  of  child  development  in  relation  to  reading  have  given  rise  to  the 
idea  of  stages,  or  levels,  of  growth  in  reading  as  follows: 

1.  The  Pre-Reading  Stage.  The  pre-reading  period  extends  from  birth  to  early  Grade  I. 
During  these  years  a  background  of  experience  is  acquired,  language  ability  is  increased,  desir- 
able work  habits  are  fostered,  and  certain  perceptual  skills  are  developed.  These  understandings 
and  abilities  are  basic  to  success  in  reading.  During  kindergarten  and  early  Grade  I  it  is  usually 
necessary  to  increase  these  understandings  and  abilities  through  the  use  of  reading-readiness  activ- 
ities and  pre-reading  books. 

2.  The  Beginning  Reading  Stage.  Pupils  are  introduced  to  systematic  instruction  in  reading. 
They  develop  greater  interest  in  reading,  discover  that  reading  is  a  thought-getting  process,  and  learn 
a  sight  vocabulary  of  50  to  70  words.  The  pre-primers  are  read. 

3.  The  Beginning  of  the  Independent  Reading  Stage.  Pupils  learn  to  read  without  continual 
guidance  from  the  teacher.  The  mechanical  habits  of  reading  become  automatic,  sight  vocabulary 
is  increased,  and  some  ability  to  use  word  perception  is  developed.  The  primer  and  the  first  reader 
are  read. 

4.  The  Rapid  Growth  Stage.  Pupils  make  rapid  growth  in  ability  to  read  materials  contain- 
ing words  that  are  within  their  oral  vocabulary,  and  in  ability  to  use  word  perception  skills.  Their 
reading  becomes  more  fluent  and  accurate.  Instructional  materials  include  the  second  and  third 
readers. 

5.  The  Intermediate  Stage.  The  pupils  gain  greater  ability  to  use  reading  for  the  purpose  of 
getting  information.  They  are  introduced  to  reading  vocabulary  that  is  beyond  their  oral  vocabu- 
lary, increase  their  ability  to  use  word  perception  skills,  and  begin  to  use  the  dictionary.  Some 
abilities  basic  to  effective  study  are  developed,  and  there  is  a  noticeable  increase  in  comprehension 
and  interpretation  skills  as  well  as  in  speed  of  silent  reading.  The  fourth,  fifth  and  sixth  readers  are 
used  for  basic  reading. 

6.  The  Advanced  Stage.  Pupils  continue  to  improve  the  abilities  and  skills  begun  in  the  pre- 
vious stages.  Ability  to  comprehend  and  interpret  more  difficult  materials  on  a  more  mature  level 
increases,  and  ability  to  use  study  techniques  begins  to  be  effective.  Reading  interests  become 
more  refined.  Materials  for  junior  and  senior  high  school  and  for  college  are  used  for  instruction. 

These  six  stages  indicate  the  progression  in  development  which  children  follow  as  they  learn 
to  read,  but  there  are  no  sharp  lines  of  demarcation  between  these  levels  in  reading.  A  stage  is  one 
point  in  the  continuous  growth  of  this  ability  which  begins  in  infancy  and  lasts  to  adulthood.  At 
any  one  stage,  children  differ  widely  in  range  of  achievement  and  an  individual  child  often  differs 
greatly  in  the  various  reading  abilities. 

SELECTED  REFERENCE:  Russell,  David  H.  CHILDREN  LEARN  TO  READ.  Boston:  Ginn  and  Co.,  1961. 

Ch.  3,  4. 
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CHAPTER  HI 

ORGANIZATION  FOR  READING  INSTRUCTION 

Studies  of  child  development  have  indicated  that  children  learn  to  read  at  different  rates;  as 
a  result  a  teacher  must  expect  to  find  a  range  of  achievement  among  the  pupils  of  any  one  grade. 
This  variation  in  achievement  causes  difficulties  in  teaching  reading.  To  overcome  some  of  these 
difficulties,  some  form  of  school  organization  is  necessary.  This  organization  should  also  enable  pupils 
to  reach  their  grade  expectancy.  In  planning  the  organization  of  a  school  or  a  classroom  for  effective 
reading  instruction,  it  is  necessary  to  consider  the  achievement  scores  of  pupils,  principles  for 
grouping,  various  plans  of  school  organization,  recommendations  for  organizing  groups  in  classrooms 
and  suggestions  for  daily  reading  programs. 

Achievement  Scores  of  Typical  Classes 

Achievement  scores  for  typical  classes  of  pupils  beginning  Grade  I,  completing  Grade  II  and 
Grade  VI  are  given  to  indicate  what  variation  might  be  expected  in  the  elementary  grades. 

Grade  I.  The  following  achievement  scores  obtained  about  the  middle  of  September  by  a 
Grade  I  class  indicate  readiness  for  learning  Grade  I  skills  as  measured  by  a  standardized  readi- 
ness test.  The  raw  scores  obtained  and  the  corresponding  percentile  ranks  are  listed  in  descending 
order.  The  total  possible  score  was  124. 

TABLE  I 

Level  of  Achievement  at  the  Beginning  of  Grade  One 


Pupil 


C.A. 


Total 
Score 


Percentile 
Rank 


1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 


6-9 

6-9 

6-5 

7-6 

6-7 

7-0 

6-8 

6-11 

6-6 

7-0 

6-3 

6-4 

6-2 

6-10 

6-1 

6-1 

6-11 

6-9 

6-6 

6-10 

6-4 

6-7 

6-4 

6-7 

6-7 

6-2 

7-0 

6-4 

6-5 

6-4 


112 
108 
105 
100 
98 
97 
94 
94 
89 
88 
87 
87 
86 
84 
81 
81 
80 
78 
78 
78 
78 
77 
77 
76 
75 
71 
69 
54 
47 
14 


99 
98 
97 
91 
89 
88 
83 
83 
76 
74 
72 
72 
70 
66 
60 
60 
58 
55 
55 
55 
55 
53 
53 
51 
49 
42 
38 
17 
10 
1 


NOTE:  A  child  obtaining  a  percentile  rank  of  74  is  as  good  as  or  better  than  74%  of 
the  children  who  took  the  test. 
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These  raw  scores  range  from  14  to  112,  and  the  percentile  ranks  from  1  to  99.  This  is  usual 
for  classes  of  Grade  I  children.  The  authors  of  this  test  state  that  "children  who  are  over  six 
years  of  age  and  score  below  40  are  almost  universally  in  need  of  special  class  training.  Such 
children  should  not  even  attempt  formal  reading  and  arithmetic  until  there  is  considerable  evidence 
of  more  maturity.  Children  who  are  six  years  of  age  and  score  no  more  than  60  points  should  have 
a  modified  first  grade  curriculum."1  For  efficient  teaching  of  this  class,  it  will  be  necessary  to  form 
smaller  groups. 

Grade  II.  The  reading  achievement  scores  obtained  from  a  standardized  test  and  a  teacher's 
test  for  a  second  grade  class  in  June  are  given. 


TABLE  II 

STANDARDIZED    TESTS 

TEACHERS 

TESTS 

Grade 

Scores  in 

Pupil 

M.A. 

C.A. 

i.o. 

Word 
Recog. 

Par. 
Comp. 

Silent 
Read. 

Oral 
Read. 

1 

10-9 

9-3 

118 

3.7 

3.6 

H 

A 

2 

10-7 

8-8 

124 

2.5 

4.1 

B 

B 

3 

10-6 

9-6 

113 

2.8 

3.0 

C 

C 

4 

10-4 

8-1 

128 

3.9 

3.5 

A 

H 

5 

10-2 

9-7 

107 

2.7 

2.9 

B 

B 

6 

9-11 

8-4 

119 

5.3 

4.4 

H 

H 

7 

9-10 

7-11 

125 

3.7 

4.1 

A 

A 

8 

9-8 

7-10 

124 

3.3 

3.5 

A 

A 

9 

9-3 

7-9 

120 

2.2 

2.3 

B 

B 

10 

9-0 

8-2 

118 

3.8 

3.7 

A 

A 

11 

9-0 

8-4 

109 

3.1 

3.0 

B 

A 

12 

8-9 

8-0 

111 

3.7 

3.4 

A 

A 

13 

8-10 

8-1 

111 

2.5 

2.9 

B 

B 

14 

8-8 

8-2 

107 

2.8 

3.5 

B 

B 

15 

8-7 

8-4 

105 

3.1 

3.0 

B 

A 

16 

8-6 

8-6 

100 

2.7 

2.8 

B 

B 

17 

8-6 

8-7 

99 

2.4 

3.2 

B 

B 

18 

8-5 

8-4 

103 

2.1 

2.6 

C 

B 

19 

8-2 

7-8 

108 

2.8 

3.2 

C 

B 

20 

8-2 

8-4 

98 

2.1 

2.9 

B 

B 

21 

8-2 

7-11 

104 

2.6 

3.0 

B 

B 

22 

8-1 

8-6 

96 

2.8 

2.7 

B 

A 

23 

8-0 

8-0 

100 

3.6 

4.4 

H 

H 

24 

8-0 

7-7 

106 

2.8 

2.4 

B 

C 

25 

7-9 

8-3 

95 

2.5 

2.7 

B 

B 

26 

7-8 

8-10 

89 

2.1 

2.8 

B 

C 

An  examination  of  the  data  reveals  many  significant  facts.  The  range  in  intelligence  quotients 
is  from  89  to  128  indicating  considerable  difference  in  learning  rates.  The  range  in  chronological 
age  is  from  7-7  to  9-7,  two  years,  but  the  range  in  mental  age  is  from  7-8  to  10-9,  over  three  years. 
Since  mental  age  indicates  the  level  of  achievement  which  might  be  expected,  the  pupils  with  the 
highest  mental  ages  should  have  the  highest  reading  grade  scores.  However,  such  is  not  the  case.  Note 
pupils  3  and  19  who  have  approximately  the  same  reading  grade  scores  but  have  a  difference  in 
mental  ages  of  two  years  and  four  months.  Pupils  such  as  3  must  be  considered  an  underachiever. 

There  is  also  a  variation  in  the  different  scores  obtained  on  the  tests  by  some  children.  Pupils 
2,  14  and  26  obtained  a  grade  score  of  .7  more  on  the  comprehension  section  of  the  test  than  they 
did  on  the  word  recognition  part  while  pupils  6  and  12  received  higher  scores  on  the  word  recog- 
nition section.  The  range  in  reading  grade  scores  on  word  recognition  is  from  2.1  to  5.3  but  on 
paragraph  comprehension  from  2.3  to  4.4.  For  effective  teaching  of  this  class,  grouping  is  essential. 
In  grouping,  attention  should  be  given  to  general  level  of  reading  achievement  but  some  consider- 

1     Gertrude  H.  Hildreth.  METROPOLITAN  READINESS   TESTS:   MANUAL   OF  DIRECTIONS,   p.   22. 
New  York:  World  Book  Co.,  1939. 
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ation  needs  to  be  given  to  those  children  who  are  deficient  in  specific  reading  skills.  If  all  pupils 
are  challenged,  those  with  high  mental  ages  and  I.Q.'s  but  low  in  reading  achievement  should  make 
more  rapid  progress  than  those  with  the  same  mental  ages  but  a  lower  l.Q.  Consequently  provision 
should  be  made  for  regrouping  of  the  class  during  the  year. 

Grade  VI.  The  following  shows  the  achievement  scores  obtained  on  a  standardized  reading 
test  at  the  end  of  May  by  55  sixth-grade  children  in  two  classrooms  in  one  school.  Although  efforts 
were  made  to  keep  the  two  classes  as  homogenous  as  possible,  there  were  some  children  in  each 
class  who  were  considered  average  in  ability. 


Grade 
Score 

4.2 

i 

5.0 
i 

6.0 

i 

7.0               8.0               9.0 

1                                       !                                       1 

9.8 

! 

Class  A 

N  =  30 
Class  B 

:£  :js      ^  :}:      &&$      %  H*  H*      #  &  ^      $$      # 

** 

N  =  25 

* 

* 

* 
* 

;;::;::;:        :;-.:;::;::;:        :;::;::;:        :;::■:       :[: 
*     *                      *       * 
* 

FIGURE  1.  Each  pupil's  placement  in  the  group  is  represented  by  an  asterisk. 

An  examination  of  the  achievement  scores  at  the  end  of  May  shows  a  considerable  amount  of 
overlapping;  only  seven  pupils  in  Class  B  have  reading  grade  scores  that  are  appreciably  lower  than 
the  lowest  in  Class  A  while  six  of  those  in  Class  A  are  higher  than  those  in  Class  B.  In  addition, 
it  will  be  noted  that  the  range  in  achievement  for  sixth  grade  pupils  is  greater  than  that  for  second 
grade. 


The  analyses  of  these  three  typical  classes  indicates  that  there  is  a  wide  range 
of  ability  at  every  grade  level  in  the  elementary  school  and  that  some  form  of 
grouping  is  essential  to  facilitate  the  teaching  of  reading.  There  is  evidence  to  show 
that  learning  rates  vary  to  such  an  extent  that  grouping  should  be  kept  flexible  and 
that  there  will  always  be  a  range  of  achievement  in  every  group;  and  this  range 
increases  with  grade  level. 


Principles  for  Grouping  Pupils 

Many  learning  difficulties  were  caused  in  the  past  by  giving  every  child  in  a  .specific  grade 
the  same  basic  reader.  To  overcome  some  of  the  difficulties,  many  schools  now  have  modified  the 
traditional  grade  system,  and  children  are  permitted  to  proceed  through  school  at  varying  rates 
according  to  their  ability.  The  different  administrative  plans  of  school  organization  vary  in  detail,  but 
their  main  purpose  is  to  overcome  the  rigidity  of  the  grade  system  so  that  brighter  pupils  may  have 
more  challenging  programs  and  slower  learners  may  work  toward  more  realistic  goals.  In  addition, 
instruction  and  materials  must  be  differentiated  in  the  classroom  to  meet  the  needs  of  individuals. 
However,  none  of  the  administrative  plans  of  school  organization  require  any  major  modifications 
in  the  methods  of  reading  instruction.  For  effective  organization  of  classes  in  a  school  and  the 
groups  within  a  classroom  the  following  principles  should  be  considered: 

1.  "Arrange  the  size  and  number  of  groups  in  accord  with  the  needs  of  the  children  and 
the  number  of  groups  that  is  administratively  feasible. 

2.  "The  number  of  pupils  in  a  group  depends  upon  the   number  of  children  at  about  the 
same  reading  level  having  similar  needs. 

3.  "A  group  should  be  small  enough  to  permit  considerable  participation  and  interaction  on 
the  part  of  each  member. 

4.  "At  the  beginning,  groups  may  be  formed  gradually  and  tentatively. 
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5.  "At  the  beginning,  the  teacher  uses  the  results  of  readiness  tests,  the  recommendation  of 
the  kindergarten  teacher,  and  his  own  judgment  to  estimate  general  maturity  and  readiness. 

6.  "Group  membership  should  be  kept  flexible  with  changes  being  made  as  needed. 

7.  "Every  child  should  feel  secure  and  accepted  within  the  group. 

8.  "Materials  and  methods  used  with  each  group  should  be  as  varied  as  the  needs  of  the 
group  indicate. 

9.  "Since  grouping  does  not  eliminate  individual  differences,  the  teacher  must  watch  for  each 
child's  needs  and  help  him  to  meet  them. 

10.  "Although  the  usual  grouping  is  on  the  basis  of  reading  level,  other  bases  may  be  used  at 
times,  such  as  grouping  because  of  a  common  interest  in  content,  or  because  of  need  to 
overcome  a  common  difficulty. 

1 1 .  "Care  should  be  taken  to  avoid  any  comparison  between  groups  and  any  suggestion  that  it 
is  better  to  be  in  one  group  than  in  another.  Status  names  such  as  first  or  last  group  and 
third  or  slow  group  should  be  avoided."2 


Grouping  for  instruction  in  basic  reading  enables  pupils  to  progress  more  rapidly. 
When  the  teacher  is  instructing  one  group  of  children  the  other  groups  must  be 
engaged  in  quiet  activities  related  to  reading.  In  this  third-grade  classroom  the  most 
capable  group  is  engaged  in  research  reading  about  the  current  enterprise.  The 
second  group  is  working  at  an  exercise  in  their  workbooks  while  the  teacher  is 
guiding  the  third  group  in  a  reader  suited  to  their  ability.  (For  purposes  of  effective 
illustration,  only  a  part  of  the  entire  class  is  shown.) 

2    Wilbur  H.  Button  and  John  A.  Hockett.  THE  MODERN  ELEMENTARY  SCHOOL.  Pp.  179180.  New 
York:  Rinehart  and  Co.,  Inc.,  1959. 
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Plans  for  School  Organization 

Every  principal  has  the  important  task  of  arranging  classes  so  that  all  are  challenged.  In  a 
large  elementary  school  it  is  often  necessary  to  form  two  or  three  classes  at  each  grade  or  age  level. 
Samples  of  various  types  of  school  organizations  that  have  been  found  to  be  successful  are  given  in 
Appendix  A. 

Organizing  Groups  in  Classrooms 

Even  though  the  pupils  of  a  particular  age  or  grade  are  grouped  according  to  general  ability 
or  achievement  in  the  different  classrooms,  further  grouping  is  necessary  if  they  are  to  reach  their 
grade  expectancy.  The  following  types  of  grouping,  each  for  a  different  purpose,  should  be  employed 
in  the  classroom. 

I.  Grouping  for  Basic  Reading  Instruction 

Grouping  by  achievement,  or  by  instructional  level,  is  essential  for  the  reading  lessons  when 
the  basic  readers  and  workbooks  are  used.  These  groups  should  be  kept  flexible  enough  to  permit 
children  to  move  from  one  to  another.  This  movement  from  one  group  to  another  is  necessary 
because  of  variation  in  learning  rates. 

Certain  specific  information  about  the  pupils  in  the  classroom  must  be  used  for  forming  groups 
for  basic  reading  instruction.  The  information  required  for  grouping  children  beginning  Grade  I 
differs  from  that  required  for  pupils  in  higher  grades. 

Grade  I.  Studies3  show  that  the  following  information  is  essential  in  determining  readiness  for 
systematic  instruction  in  reading: 

1.  Intelligence  test  score 

2.  Reading  readiness  test  data 

3.  Performance  in  informal  reading  activities 

4.  Health  and  physical  status 

5.  Emotional  and  social  development 

6.  Language  usage 

7.  Background  of  experience 

The  manuals  which  accompany  the  readiness  books  of  the  authorized  readers  also  provide  valuable 
criteria. 

Groups  in  a  beginning  Grade  I  class  may  be  formed  gradually.  Those  children  who  are  ready 
for  systematic  instruction  in  reading  can  be  identified  readily  by  the  use  of  the  above  criteria  and 
teacher  observation  of  the  success  of  the  group  in  using  a  readiness  book  such  as  the  New  Before 
We  Read.  Similarly,  those  pupils  who  are  least  mature  can  be  identified.  This  group  of  imma- 
ture Grade  I  pupils  will  need  a  longer  period  of  reading  readiness  activities  than  the  other  pupils. 

Grades  II  to  VI.  Here  the  level  of  achievement  in  reading  needs  to  be  considered  when  forming 
groups.  This  information  is  usually  available  from  the  promotional  and  cumulative  records.  Informal 
reading  tests  administered  in  September  should  be  used  as  well  as  the  results  from  the  records 
which  were  obtained  in  June.  More  detailed  information  for  determining  reading  achievement  of  the 
pupils  will  be  found  in  Chapter  XI,  Evaluation  of  the  Reading  Program. 

II.  Grouping  for  Specific  Needs 

When  specific  needs  such  as  word-recognition  techniques,  reading  skills  for  study  or  for  oral 
reading  are  required  by  a  small  number  of  children,  special  groups  should  be  formed.  These  groups 
should  be  temporary  and  exist  only  until  the  particular  difficulty  has  been  overcome. 

III.  Grouping  for  Special  Interests 

Children  often  develop  interest  and  enthusiasm  in  a  topic  as  a  result  of  a  unit  of  stories  in  the 
basic  reader  or  the  study  of  a  specific  area  in  the  content  subjects.  These  special  interests  should 
lead  to  the  formation  of  temporary  groups  for  extension  reading.  Reading  materials  of  various  levels 

3     W.  S.  Gray.  "Reading"  ENCYCLOPEDIA  OF  EDUCATIONAL    RESEARCH,  Third   Edition.   C.    W. 
Harris,  Editor.  P.  1117.  New  York:  Macmillan,  1961. 
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of  difficulty  should  be  provided  to  meet  their  needs.  Tremendous  growth  in  reading  can  be  achieved 
by  guiding  pupils  to  books  and  stories  that  can  be  read  independently.  Opportunities  for  selecting 
and  reading  materials  of  real  interest  provide  strong  motivation  for  reading.  It  often  proves  to  be 
the  incentive  for  wider  reading  and  leads  to  success  for  the  underachiever  while  providing  enrich- 
ment and  a  challenge  for  most  children  with  a  higher  level  of  achievement.  Some  individualized 
instruction  and  direction  will  be  necessary  for  most  children  when  groups  for  special  interests  are 
formed. 

The  Daily  Reading  Program 

In  planning  the  daily  reading  program  the  amount  of  time  for  the  various  types  of  lessons  and 
a  schedule  for  the  reading  lessons  and  assignments  will  need  to  be  considered.  The  following  sug- 
gestions should  be  useful  as  a  general  guide: 

1 .  The  amount  of  time  allotted  for  reading  lessons  and  assignments  in  Division  I  is  usually 
more  than  that  allotted  for  these  lessons  in  Division  II. 

2.  In  Division  Two  some  time  should  be  spent  on  reading  instruction  in  the  content  areas. 
This  time  should  be  in  addition  to  that  spent  on  the  basic  reading  lessons. 

3.  The  amount  of  time  spent  on  reading  may  vary  slightly  from  day  to  day  to  meet  the  needs 
of  the  group,  the  demands  of  the  selection  and  the  type  of  lesson. 

4.  The  following  amounts  of  time  per  week  for  the  various  types  of  reading  are  suggestive 
only: 

Division  One 

Basic  reading  lessons  and  extension  reading 480  minutes 

Recreational   reading 60  minutes 

Literature   60  minutes 

Division  Two 

Basic  reading  lessons  and  extension  reading 180-250  minutes 

Recreational   reading 50-60  minutes 

Literature   50-60  minutes 

The  following  sample  of  a  daily  reading  program  for  three  reading  groups  shows  the  periods 
for  teaching  and  for  reading  assignments.  Provision  is  made  for  taking  care  of  all  the  steps  in  a 
basic  reading  lesson.  These  steps  are: 

Step  1:  Preparing  for  reading 

Step  2:  Interpreting  the  story 

Step  3:  Extending  skills  and  abilities 

Step  4:  Extending  interests 

A  detailed  explanation  of  the  basic  reading  lesson  is  given  in  Chapter  V. 

The  three  reading  groups  varv  in  achievement  as  follows:  Group  A,  least  advanced;  Group  B, 
average;  and  Group  C,  most  advanced. 

CHART  I 
A  SAMPLE  DAILY  PROGRAM  FOR  BASIC   READING   LESSONS 


5  minutes 

Introduction, 

Assignments  and 

Direction 

Group  A 

Group  B 

Group  C 

15-20  minutes 

Reading 
assignment 

TEACH 

Steps  1  &  2 

Reading 
assignment 

15-20  minutes 

TEACH 

Step  3 

Reading 
assignment 

Reading 
assignment 

15-20  minutes 

Reading 
assignment 

Reading 
assignment 

TEACH 

Step  4 
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This  plan  should  be  modified  to  meet  the  needs  of  each  group  and  the  demands  of  the  lesson. 
Some  general  suggestions  for  making  reading  assignments  profitable  to  the  reading  group  follow: 

1.  Reading  assignments  should  be  adjusted  as  to  amount  and  difficulty  to  suit  the  needs  and 
abilities  of  the  group. 

2.  All  assignments  should  be  carefully  explained;  the  teacher  should  be  sure  that  each  child 
knows  exactly  what  to  do. 

3.  Assignments  should  be  corrected  with  the  group  during  the  reading  period.  Difficulties 
should  be  diagnosed  and  used  as  a  basis  for  further  instruction  with  additional  practice  provided 
there  is  a  need  for  it. 

4.  Enrichment  activities  should  be  available  for  those  children  who  finish  their  reading 
assignments  early.  These  activities  should  be  planned  carefully  and  provide  challenge  for  rapid 
readers. 


A  REMINDER 

Improvement  of  reading  ability  is  a   result  of  effective  learning  situations, 
resulting  from  assignments  requiring  definite  standards  of  work. 
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Interest  in  books  may  be  developed  through  use  of  the  cooperative  story  or  experi- 
ence chart  based  on  a  group  experience.  These  grade  one  children  are  discovering 
that  reading  is  an  exciting,  pleasurable  experience.  They  have  returned  from  a  trip 
on  a  real  train. 
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CHAPTER  IV 

THE  DEVELOPMENT  OF  READING  SKILLS 

Reading  is  a  complex  process.  It  is  necessary  to  make  provision  for  the  concurrent  development 
of  many  understandings,  abilities,  skills,  habits,  and  attitudes.  Reading  efficiency  is  achieved  by  a 
program  which  emphasizes  readiness  for  reading,  meaning  vocabulary,  word  perception  skills, 
comprehension  abilities  and  oral  reading. 


Readiness  for  Reading 

The  term  readiness  suggests  that  "there  is  an  opportune  time  for  any  particular  learning  and 
that  attempts  at  instruction  before  this  state  has  been  reached  are  usually  laborious  and  un- 
successful".1 Educators  agree  that  readiness  depends  upon  mental,  physical,  social,  emotional,  and 
psychological  factors.  These  factors  apply  at  all  levels  of  learning,  and  tend  to  interact  with  each 
other. 

The  following  can  be  used  as  a  check  list  to  determine  when  a  child  is  ready  for  beginning 
reading  instruction: 

Y.  Has  a  mental  age  of  six  years  or  more 

C;  Is  physically  alert 

^3.  Has  sufficient  background  of  information  to  understand  the  stories  in  pre-primers 

A.  Works  and  plays  well  with  the  children  in  his  class 

S.  Is  emotionally  stable 

.6.  Is  interested  in  listening  to  stories 

.  7.  Remembers  events  of  a  story  in  sequence 

8.  Memorizes  short  rhymes  easily 

9.  Anticipates  ideas  and  events  when  listening  to  stories 

1,0.  Has  a  speaking  vocabulary  large  enough  to  express  ideas  clearly  and  accurately 

J4.  Follows  directions  given  orally 

12.  Concentrates  on  activities  required  for  learning  to  read 

13.  Can  match  word  forms  easily 

\A.     Distinguishes  similarities  and  differences  in  the  sounds  of  words 
15.     Coordinates  eye  and  hand  movements  reasonably  well 

At  upper  grade  levels  pupils  differ  more  widely  than  in  the  first  grade.  New  demands  are  made  on 
children  at  succeeding  levels  of  learning.  At  every  level  of  learning  it  is  necessary  to  develop 
readiness  for  the  reading  required  as  follows: 

1 .  Be  sure  the  basic  reading  skills  have  been  developed 

2.  Stimulate  interest  in  the  reading  materials  to  be  used 

3.  Build  a  background  for  the  ideas  that  are  to  be  met  in  the  reading  materials 

4.  Provide  a  mental  set  for  the  material  to  be  read 

5.  See  that  pupils  understand  their  purpose  for  reading  and  adjust  their  reading  to  the  purpose 

1     David  H.  Russell.  CHILDREN  LEARN  TO  READ.  P.  167.  Boston:  Ginn  and  Co.,  1961. 
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Meaning  Vocabulary 

An  adequate  vocabulary  is  basic  to  success  in  reading  at  all  levels.  This  vocabulary  may  be 
any  or  all  of  the  following  various  types: 

1.  The  listening  vocabulary — words  understood  but  not  necessarily  used  in  speaking,  some- 
times referred  to  as  the  meaning  vocabulary 

2.  The  speaking  vocabulary — words  understood  and  used  in  speaking  but  not  always  recog- 
nized in  reading  material 

3.  The  reading  vocabulary — words  recognized  and  understood  in  reading  but  perhaps  not 
used  in  speaking 

4.  The   writing  vocabulary — words  understood  and  used  in  writing 

These  vocabularies  are  not  identical  for  any  person,  nor  the  same  for  all  children.  For  children 
in  the  lower  grades  the  listening  vocabulary  is  greater  than  the  speaking  vocabulary;  for  older  chil- 
dren the  listening  and  the  reading  vocabulary  may  be  greater  than  the  speaking  vocabulary. 

The  development  of  a  meaning  vocabulary  involves  the  formation  of  concepts  or  understand- 
ings. Learning  to  use  these  concepts  correctly  in  listening,  speaking  and  reading  is  essential.  When 
concepts  are  accurate  and  vivid,  comprehension  and  interpretation  in  reading  will  be  adequate. 
Careful  differentiation  must  be  made  between  established  concepts  and  mere  verbalism.  If  real  un- 
derstanding has  not  been  clearly  established,  verbalism  is  likely  to  result. 

Meanings  for  some  words  are  more  readily  gained  than  others.  A  concrete  word  is  more  easily 
understood  than  an  abstract  one,  and  a  literal  meaning  is  grasped  more  readily  than  a  figurative  one. 
The  first  meanings  of  words  are  acquired  through  association  with  some  personal  experience.  As 
language  facility  increases  and  words  are  used  in  new  situations,  concepts  are  clarified  and  enriched. 
Word  meanings  should  be  developed  to  the  level  where  they  are  vivid  and  precise.  The  greatest 
increase  in  the  development  of  meaning  vocabulary  takes  place  when  specific  efforts  are  made  to 
clarify  new  concepts  as  they  are  introduced  in  literature,  social  studies,  science,  health  and  mathe- 
matics. This  development  of  vocabulary  should  include  the  following  activities: 

1.  Direct  experiences.  Initial  contact  with  new  vocabulary  is  best  established  through  direct 
experience.  Concepts  are  formed  and  classified  by  a  wide  association  of  ideas  in  a  variety 
of  activities,  such  as  the  following: 

a.  Trips  to  industries,  a  museum,  the  zoo  (see  illustration  p.  18) 

b.  Displays  of  objects  in  the  classroom  such  as  seeds,  flowers,  rocks 

c.  Demonstrations  and  experiments — growing  plants,  keeping  an  aquarium,  processes 
such  as  making  butter,  candles  or  steam 

2.  Vicarious  experiences.  When  direct  experience  is  impossible  or  not  feasible,  indirect  experi- 
ences are  essential.  Every  effort  should  be  made  to  clarify  concepts  when  presenting 
through  use  of: 

a.  Audio-visual  aids:  films,  filmstrips,  slides,  recordings,  illustrations,  cartoons,  charts, 
maps,  globes,  dioramas  and  models,  graphs,  radio  and  television  programs 

b.  Instructional  talks,  conversation  and  experience  sharing  by  pupils  or  speakers 

c.  Dramatic  play 

d.  Literature:  new  words  occur  in  natural  settings  in  stories  read  or  told.  The  books  that 
the  teacher  reads  to  the  children  should  be  above  their  reading  level,  but  they  should 
be  able  to  understand  the  new  vocabulary  from  the  context  or  with  little  explanation 

e.  Recreational  reading:  children  increase  and  extend  both  meaning  and  reading  voca- 
bulary by  much  recreational  and  extension  reading  (See  illustration  p.  18) 
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3.  Study  of  words.  Precise  meanings  for  words  should  be  developed.  As  new  words  are 
encountered  attention  should  be  given  to: 

a.  The  structure  of  words: 

(1)  Compound  words  formed  by  combining  simple  words,  e.g.,  bookcase,  fireman, 
twenty-five,  one-third,  post  office,  station  wagon 

(2)  A  root  with  various  prefixes  and  suffixes,  e.g.  phone  —  telephone,  phonics, 
phonograph 

(3)  A  prefix  with  different  root  words,  e.g.,  tele — telephone,  telegram,  telescope 

(4)  The  effect  of  a  specific  suffix  attached  to  various  root  words,  e.g.,  ness — laziness, 
happiness,  likeness 

b.  Study  the  meanings  of  word  groups: 

(1)  Synonyms — beautiful,  handsome,  lovely 

(2)  Antonyms — light  and  dark 

(3)  Homonyms — meat,  meet;  pale,  pail 

(4)  Homographs — mine,  hose,  fair 

c.  Study  word  and  phrase  meanings  as: 

(1)  Idiomatic  expressions — give   up,  look  out 

(2)  Figurative  expressions — icy  voice,  ladder  of  fame 

(3)  Emotionally-toned  words  —  gallant,  clever,  clumsy,  communist 

d.  Trace  the  origins  of  words: 

( 1 )  Words  from  pioneer  days:  red  river  cart 

(2)  Words  from  specific  foreign  languages: 

Latin:  paternal,  total 
German:  kindergarten 
French:  au  revoir,  marcel 
French  Canadian:  prairie,  portage 
Spanish:  maize,  spade 
Indian:  tepee,  pemmican 

(3)  Obsolete  words:  prithee,  methinks 

(4)  Legendary  words:   Martial    (Mars),  jovial  (Jove),  cereal   (Ceres) 

(5)  Names  of  people:  boycott,  saxophone,  macadam,  lynch 

(6)  Recent  words:  nylon,  banlon,  orlon,  applecot,  kleenex 

(7)  Regional  words:  slough,  pond,  creek,  petrol,  lift 

(8)  Words  or  expressions  evolving  from  slang  usage:  gadget,  blurb 

(9)  Word  meanings  greatly  changed  over  a  period  of  time:  curfew,  bonfire,  chapel 

e.  Dictionary  study: 

(1)  Discover  precise  meanings  of  words 

(2)  Discover  sources  of  words,  parts  of  speech,  etymology 

Although  teachers  cannot  always  rely  upon  the  pupils'  understanding  of  a  particular  word,  there 
is  continuous  growth  in  pupils'  understanding  of  concepts.  New  words  should  be  explained  and 
discussed  before  being  used. 

WORD  PERCEPTION 

The  process  of  attaching  sound  and  meaning  to  the  symbols  that  stand  for  spoken  words,  is 
essential  as  the  first  step  in  reading.  It  involves  recognition  of  the  form  of  the  written  word,  its 
pronunciation,  and  the  meaning  intended  by  the  author.  The  main  types  of  word  perception  skills 
that  have  been  identified  are  (1)  visual  memory  of  word  form,  (2)  context  clues,  (3)  word  analysis 
skills  (structural  and  phonetic)  and  (4)  use  of  the  dictionary.  The  abilities  and  skills  required  for 
each  of  the  types  of  word  perception  are  outlined  here. 
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Visual  Memory  of  Word  Form 

The  first  words  that  children  read  are  learned  as  sight  words.  Visual  memory  of  word  forms 
is  promoted  by  acquiring  an  image  of  the  word  form  and  associating  meaning  with  it.  The  different 
ways  that  primary  children  use  to  recognize  new  or  partly  new  words  follow: 

1.  The  general  pattern  of  the  word:  the  word  boy  and  dog  have  the  same  general  pattern 

2.  Distinctive  characteristics  of  the  word:  capital  M  for  Mother 

3.  Identification  of  known  parts:  where  or  some  in  somewhere 

4.  Use  of  context  clues:  infer  words  from  the  sentence 

5.  Use  of  picture  clues:  infer  words  from  the  illustration 

6.  Some  phonetic  and  structural  analysis:  an  initial  consonant  or  inflexional  suffix  as  s,  d,  ing 

At  times  these  methods  of  recognizing  forms  of  words  should  be  combined.  Words  that  are  highly 
charged  with  meaning  are  easier  to  remember  than  abstract  ones. 


The  acquisition  of  clear  visual  images  of  words  is  essential  to  visual  memory 
of  their  form. 


Context  Clues 

Meaning  clues,  or  context  clues,  often  enable  the  reader  to  get  meanings  of  words  and  are  some- 
times essential  for  getting  the  correct  pronunciation  of  words.  Such  aids  are  necessary  for  the 
following  purposes: 

a.  To  determine  meaning  and  pronunciation  when  the  word  has  more  than  one  meaning  and 
pronunciation,  e.g.  wind,  bow 

b.  To  determine  pronunciation  when  the  meaning  of  the  word  affects  the  pronunciation,  e.g. 
content,  lead 

c.  To  select  the  appropriate  meaning  from  those  listed  in  the  dictionary 

d.  To  check  on  the  accuracy  of  words  identified  by  the  use  of  word  analysis  skills 

e.  To  infer  meaning  for  new  or  unknown  words  while  reading 

Word  Analysis  Skills 

These  include  phonetic  and  structural  analysis.  Phonetic  analysis  is  the  process  of  associating 
sounds  with  appropriate  letters  and  blending  them  into  words.  Structural  analysis  is  the  process  of 
identifying. the  structural  elements  of  words  such  as  roots,  prefixes,  suffixes,  syllables,  and  parts  of 
compound  words.  The  ability  to  analyze  words  is  begun  in  Grade  I,  continued  throughout  the  pri- 
mary grades,  and  reviewed  and  extended  in  the  intermediate  grades. 

For  many  years  the  teaching  of  phonics  in  the  reading  program  has  been  debated.  Betts2  has 
pointed  out  that  too  much  emphasis  on  phonics  caused  children  to  become  "so  involved  with  the 
mechanics  of  examining  word  form  that  they  neglected — sometimes  completely — the  major  purpose 
of  reading — namely,  getting  the  thought".  A  summary  of  research3  indicates  that  the  best  practices 
in  the  use  of  phonics  show  that: 

(1)  "First  reading  should  be  real  communication 

(2)  "Phonics  should  not  be  used  as  a  method  of  teaching  beginning  reading 

(3)  "Phonics  should  not  be  taught  until  the  child  has  some  oral  reading  experience  and 

developed  sight  recognition  of  50-75  words 

(4)  "First  grade  pre-phonics  training  should   be  used  in  developing  auditory  and  visual  dis- 

crimination. 

2  E.  A.  Betts.  PHONICS:  PRACTICAL  CONSIDERATIONS  BASED  ON  RESEARCH,  ELEMENTARY 
ENGLISH  XXXIII  (October,  1956).  Pp.  357-71. 

3  J.  Allen  Figurel.  WHAT  RESEARCH  SAYS  ABOUT  PHONICS,  from  a  report  of  the  Twelfth  Annual 
Conference  and  counsel  on  Reading,  106-24  University  of  Pittsburg,  Pa.:  University  of  Pittsburg 
Press,  1956. 
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A  rich  meaning  vocabulary  is  essential  to  accurate  comprehension.  These  fifth-grade 
pupils  are  increasing  vocabulary  through  understanding  roots  in  derivatives  of 
common  words. 


Through  a  planned  series  of  stimulating  experiences  these  grade  one  children  are 
developing  readiness  for  the  more  formal  procedures  of  reading.  Good  readiness 
books  do  not  require  formal  reading,  but  they  stimulate  discussion,  develop  concepts, 
foster  understanding  of  story  sequence  and  give  practice  in  visual  and  auditory 
perception. 
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(5)  "Formal  phonetics  analysis  should  be  postponed  until  the  child  has  reached  a  mental  age 

of  seven  years 

(6)  "Words  should  be  sounded  as  wholes  regardless  of  type  of  word  analysis  employed  .  .  ." 

The  program  in  word  analysis  should  be  carefully  planned  to  develop  in  sequence  the  skills 
and  understandings  required  to  enable  a  child  to  attack  words  that  are  in  his  speaking  vocabulary 
but  not  in  his  reading  vocabulary.  The  following  outline  shows  the  phonetic  and  structural  analysis 
skills  in  progressive  sequence. 

Phonetic  analysis  skills 

(1)  Auditory  discrimination  in  sounds  of 

a.  Rhyming  words 

b.  Initial  consonants 

(2)  Visual  discrimination  in  appearance  of 

a.  The  general  contour  of  words 

b.  The  details  of  words  when  contours  are  similar 

c.  Reversed  letter  positions    (was,  saw) 

d.  The  arrangement  of  a  series  of  objects  or  letters 

(3)  Visual-auditory  perception  of 

a.  Initial  consonants 

b.  Rhyming  words 

c.  Final  consonants 

d.  Consonant  digraphs 

e.  Consonant  blends 

(4)  Principle  of  substitution 

a.  Initial  consonants 

b.  Consonant  blends,  consonant  digraphs. 

(5)  Vowel  sounds 

a.  Auditory  perception  of  long  and  short  vowels 

b.  Vowel  principles  in  one  syllable  words 

c.  Diphthongs 

d.  Vowel  principles  in  syllables 

(6)  Variability  of  consonant  sounds 

(7)  Principles  of  substitution  in  getting  the  pronunciation  of  unknown  words  by  using  the 

dictionary 

Structural  analysis  skills 

(1)  Analysis  of  inflected  words 

a.  Known  root  words  unchanged  by  adding  s,  es,  d,  ed,  ing,  's 

b.  Known  root  words  changed  by  dropping  e,  doubling  the  final  consonant,  changing 
y  to  i,  or  f  to  v 

(2)  Analysis  of  compound  words 

a.  Two  known  words 

b.  One  known  and  one  unknown 

(3)  Contractions 
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(4)  Derivatives 

a.  Most  common  suffixes 

b.  Most  common  prefixes 

(5)  Analysis  of  words  of  two  or  more  syllables 

a.  Auditory  perception  of  syllables 

b.  Syllabic  principles 

(6)  Accent 

a.  Auditory  perception  of  accent 

b.  Principles  for  accenting  words 

Dictionary 

When  children  begin  to  meet  words  that  are  totally  new  to  them,  the  dictionary  is  a  necessary 
aid  in  word  perception.  It  should  also  be  used  as  a  check  on  the  meaning  and  pronunciation  of 
words  tentatively  discovered  through  the  use  of  context  clues.  Many  of  the  phonetic  understandings 
and  skills  that  children  learn  in  the  primary  grades  are  essential  for  efficient  use  of  dictionary.  The 
specific  skills  required  for  using  the  dictionary  follow.  (See  illustration  p.  23) 

Dictionary  skills 

(1)  Location  skills 

a.  Knowledge  of  alphabetical  sequence 

b.  Alphabetize  by  2nd,  3rd  and  4th  letters 

c.  Ability  to  use  guide  words 

(2)  Pronunciation  skills 

a.  Common  consonant  sounds 

b.  Pronunciation  key,  and  application  of  the  principle  of  substitution 

c.  Accenting  syllables 

(3)  Meaning  skills 

a.  Use  context  to  select  appropriate  meaning 

b.  Substitute  the  meaning  for  the  unknown  word  in  the  sentence 

(4)  To  obtain  the  correct  spelling  of  words 

a.  Knowledge  of  silent  letters  in  words 

b.  A  sound  may  be  represented  by  different  letters 

Comprehension  and  Interpretation 

Comprehension  is  the  second  step  in  the  reading  process.  Getting  meaning  from  the  printed 
material  involves  grasping  the  ideas  as  stated  (the  literal  meanings)  and  using  them  to  secure  addi- 
tional meanings  (the  inferred  and  implied  meanings) .  Securing  these  ideas  involves  interpretation, 
or  going  beyond  the  comprehension  of  the  facts  as  stated.  The  reading  process  also  includes  some 
critical  evaluation  of  the  ideas  secured.  Both  interpretation  and  critical  evaluation  are  affected  by 
the  reader's  experience  and  his  fund  of  information. 

Many  mental  processes  seem  to  be  involved  in  comprehension  and  interpretation.  Evidence 
from  research  indicates  that  getting  the  meaning  intended  by  the  author  requires  a  high  type  of 
thinking.  Gray4  has  stated: 

"The  mind  is  assailed  as  it  were  by  every  word  in  the  paragraph.  It  must  select, 
repress,  soften,  emphasize,  correlate,  and  organize,  all  under  the  influence  of  the 
right  mental  set  or  purpose  or  demand." 

There  is  also  evidence5  to  indicate  that  the  mental  processes  involved  vary  with  the  purposes  for 
reading,  the  kind  of  material  read,  its  difficulty,  and  the  reader's  familiarity  with  the  material. 

4  W.  S.  Gray.  READING,  ENCYCLOPEDIA  OF  EDUCATIONAL    RESEARCH    3rd    Edition,    C.    W. 
Harris,  Editor.  P.  1101.  New  York:  Macmillan  Co.,  1960. 

5  IBID.  Pp.  1101-1102. 
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Chart  II,  which  follows,  lists  those  skills  that  are  required  for  comprehension  and  interpretation 
of  general  reading  materials.  The  skills  and  abilities  that  are  specifically  required  for  reading  in  the 
content  subjects  appear  in  Chart  III.  Certain  abilities  seem  to  be  essential  for  both  types  of  reading, 
hence  there  is  some  overlapping  between  the  two  charts. 


CHART  II 

Comprehension  and  Interpretation  Skills 

(1)  Visualize  characters,  places,  events 

(2)  Recognize  the  point  or  main  idea 

a.  Comprehending  phrase  and  sentence  meanings 

b.  Recognize  significant  details,  specific  facts 

(3)  Recognize   subordinate  ideas   and   their  relation  to  the  main  idea 

a.  Events  in  a  story,  plot  structure 

b.  Steps  in  a  process 

(4)  Recognize  relationship  between  ideas  in  terms  of  organization 

a.  Summarize  or  list  important  points  or  ideas 

b.  Outline  or  find  the  main  ideas  and  related  ideas 

(5)  React  to  sensory  images  such  as  visual,  auditory,  touch,  taste,  smell,  kinesthetic 

(6)  Follow  directions 

(7)  Compare  and  contrast  two  or  more  versions  of  a  story  or  sources  of  printed  information 

(8)  Recognize  relationships  such  as: 

a.  Association  through  use 

b.  Class 

c.  General  —  specific 

d.  Part  —  whole 

e.  Place  or  space 

f.  Sequence 

g.  Size  or  quantity 
h.  Cause  —  effect 
i.  Time 

j.     Analogous 

(9)  Grasp  unstated  meanings  by  using  clues  to: 

a.  Anticipate  outcomes 

b.  Make  inferences,  draw  conclusions,  generalize 

c.  Recognize  implications 

d.  Recognize  emotional  reaction  and  motives  of  character 

e.  Identify   and   evaluate  character   traits 

(10)  Critical  evaluation 

a.  Distinguish  between  fact  and  fiction,  real  and  imaginary 

b.  Distinguish  between  fact  and  opinion 

c.  Recognize  accuracy,  or  credibility  of  statements 

(11)  Identify  and  appreciate  elements  of   style 

a.  Figurative,  idiomatic,  picturesque  language 

b.  Refrain,  repetition,  rhythm,  rhyme,  alliteration 
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(12)  Recognize  mood,  or  tone  of  a  story  or  poem 
Identify  humor,  irony,  sarcasm,  propaganda 

(13)  Recognize  author's  purpose  or  point  of  view 

An  effective  basic  reading  program  is  essential  to  success  in  reading  in  the  content  subjects. 
A  number  of  experimental  studies'"'  have  shown  that  students  who  are  competent  readers  are  usually 
the  most  successful  students  in  the  content  subjects  and  in  all  academic  work.  However,  the  reading 
abilities  and  skills  which  seem  to  be  essential  to  effective  study  are  not  identical  to  those  that  are 
required  for  general  reading.  As  the  materials  in  the  intermediate  and  upper  grades  become  more 
mature  and  more  varied,  certain  reading  skills  for  study  become  more  necessary.  Children  from 
about  Grade  III  should  receive  instruction  in  these  skills  and  have  opportunities  to  apply  them  in 
the  content  subjects.  The  reading  abilities  and  skills  that  are  essential  for  effective  reading  in  the 
content  subjects  are  listed  here. 

CHART  HI 

Reading  Skills  for  Effective  Study 

(1)  Ability  to  define  a  specific  purpose  for  reading 

(2)  Skill  in  locating  information  in 

a.  A  table  of  contents 

b.  An  index 

c.  Typographical   aids — headings,   subheadings,  italics,  parentheses 

d.  The  dictionary  or  glossary 

e.  An  encyclopedia 

f.  A  card  file 

g.  Skimming 

(3)  Comprehension  involving  ability  to: 

a.  Visualize  people,  places,  events 

b.  Select  important  details 

c.  Follow  a  sequence  of  ideas 

d.  Select  the  main  idea 

e.  Draw  conclusions,  make  inferences 

(4)  Selecting  and  evaluating  information  involves  ability  to: 

a.  Select  sources  of  information 

b.  Distinguish  between  fact  and  opinion 

c.  Distinguish  between  the  relevant  and  irrelevant,  the  essential  and  non-essential 

d.  Judge  the  validity  of  information 

e.  Use  several  sources  to  solve  a  problem 

f.  Judge  the  adequacy  of  one's  information 

(5)  Organizing  information  involves  ability  to: 

a.  Select  main  ideas 

b.  Classify  ideas 

c.  Arrange  ideas  in  order 

(6)  Adjusting  the  rate  of  reading  to  one's  purpose  and  to  the  nature  of  the  material  involves 
ability  to: 

a.  Skim 

b.  Read  carefully  for  details 

c.  Read  rapidly  for  general  impression 

d.  Read  maps,  graphs,  charts,  tables,  pictures 

6    IBID.  P.  1126. 
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The  ability  to  organize  what  is  read  contributes  to  comprehension.  Training  in  the 
ability  to  organize  should  be  started  in  the  beginning  stages  of  reading  and  should 
be  extended  and  refined  throughout  the  elementary  school.  Through  a  cooperative 
outline  these  fifth-grade  children  are  increasing  their  comprehension  of  a  selection 
in  their  reader. 

(7)  Using  information  requires  ability  to: 

a.  Paraphrase 

b.  Summarize 

c.  Outline 

d.  Classify 

e.  Follow  directions 

(8)  Remembering  what  is  read  requires  ability  to: 

a.  Analyze  what  is  to  be  remembered 

b.  Select  facts  to  be  remembered 

c.  Organize  the  material  and  use  the  outline  for  recall 

Critical  evaluation  of  the  reading  material  is  required  in  much  general  reading  and  the  content 
subjects.  In  critical  reading  the  reader  must  be  objective.  He  may  judge  the  ideas  stated,  or  compare 
them,  with  what  he  has  gained  from  experience  or  from  another  source.  It  is  essential  for  the 
reader  to  suspend  judgment  until  the  evidence  is  considered.  To  do  this  he  must  use  certain  skills  in 
clarifying  and  attacking  the  problem.  In  the  second  grade  critical  reading  is  on  a  simple  level,  e.g. 
distinguishing  between  fact  and  fiction,  and  between  true  and  false.  In  upper  grades,  critical  reading 
is  more  difficult;  it  often  requires  determining  the  author's  purpose  or  bias,  detecting  irony,  propa- 
ganda and  sarcasm.  A  certain  level  of  mental  maturity  and  some  experience  is  necessary  for  success 
in  critical  thinking  and  reading. 

Smith7  has  stated  that  "effective  reading  is  the  result  of  appropriate  development  of  a  large 
number  of  skills  and  abilities".  A  few  results  of  many  studies  of  the  meaning  aspect  of  the  reading 
process  and  how  it  develops  are  worth  noting: 

7    Nila  B.  Smith.  WHY  DO  THE  SCHOOLS  TEACH  READING  AS  THEY  DO?  Summary  of  Paper  for 
National  School  Public  Relations  Association.  N.E.A.  P.  8.  1955. 
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Remember 

1.  "It  is  possible  for  a  child  to  have  a  highly  developed  skill  in  word  recognition 
without  being  able  to  get  the  thought  from  what  he  reads. 

2.  "In  general  pupils  who  are  good  in  comprehension  are  the  ones  who  make 
good  grades  in  other  subjects. 

3.  "Comprehension  can  be  improved  with  instruction. 

4.  "The  use  of  excursions,  pictures,  films  and  other  visual  aids  contribute  to 
reading  comprehension. 

5.  "Reading  for  a  purpose  aids  comprehension. 

6.  "In  the  majority  of  cases  there  is  a  close  relationship  between  comprehension 
and  speed;  improved  comprehension  tends  to  increase  speed." 


Oral  Reading 

Real  audience  situations  must  be  planned  so  that  the  reader  finds  it  necessary  to  inform  or 
entertain  others.  Oral  reading  must  be  developed  along  with  silent  reading.  Much  of  the  foundation 
for  effective  oral  expression  is  initiated  during  the  basic  reading  lesson.  After  the  selection,  or  parts 
of  it,  have  been  read  silently  and  discussed,  oral  reading  takes  place.  Keen  interest  in  reading  aloud 
is  essential  for  good  results.  Significant  progress  in  oral  reading  will  not  take  place  by  pointless 
reading  around  the  group. 

There  are  two  main  purposes  for  oral  reading  in  evecyday  life;  these  are  to  give  information 
and  to  provide  recreation  and  enjoyment.  For  either  purpose,  meaningful  oral  interpretation  is 
required.  Certain  skills  and  abilities  should  be  developed  for  effective  oral  interpretation. 


Oral  reading  helps  children  to  acquire  poise  and  confidence  in  facing  an  audience 
and  to  develop  greater  sensitivity  to  the  reactions  of  others.  This  fifth-grade  boy  is 
reading  a  prepared  selection  from  a  book  containing  selections  of  high  literary  value. 
The  enjoyment  of  the  audience  is  quite  evident. 
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Oral  reading  abilities  and  skills 

(1)  Grasp  of  the  meaning  of  the  selection 

(2)  Identify  emotional  reactions  and  motives  of  the  story  characters 

(3)  Visualize  the  characters  and  scenes 

(4)  React  to  sensory  images  such  as  auditory,  kinesthetic 

(5)  Project  idea,  tone,  and  mood  in  the  voice 

(6)  Command  a  good  audience  response 

(7)  Control  of  voice,  i.e.,  speak  in  an  easy,  relaxed  manner  appropriate  for  the  selection 

(8)  Enunciate  clearly 

How  to  Make  Oral  Reading  Interesting 

1 .  Read  a  good  story  which  is  new  to  the  class. 

2.  Read  an  exciting  part  of  a  longer  story. 

3.  Read  a  poem  which  is  particularly  applicable  to  a  specific  occasion  or  unit  of  work. 

(1)  Guiding  principles  for  preparation  might  include: 

a.  See  that  the  pupils  understand  the  story  or  poem 

b.  Give  help  with  vocabulary  difficulties 

c.  Have  the  pupils  read  silently  to  ensure  fluency 

(2)  The  audience  should  be  attentive  and  responsive 

(3)  The  audience  should  be  encouraged  to  make  comments  or  ask  questions 

(4)  Pupils  should  be  encouraged  to  contribute  selections  from  a  wide  variety  of  sources 
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During  the  discussion  of  the  selection  from  the  basic  reader  there  is  improvement 
in  ability  to  comprehend  and  interpret  story  material.  Children  learn  to  grasp  main 
ideas,  see  relationships,  and  recognize  emotional  reactions  and  motives  of  the 
characters. 

CHAPTER  V 

BASIC  READING  LESSONS 

The  basic  reading  lessons  are  those  regularly  scheduled  for  the  purpose  of  giving  systematic 
reading  instruction.  The  children  use  the  authorized  readers  and  workbooks,  and  the  teacher  is 
guided  by  the  accompanying  manual.  (The  authorized  readers  are  listed  in  the  School  Book  Branch 
Catalogue  and  in  the  Elementary  Program  of  Studies.)  If  basic  reading  lessons  are  to  be  effective, 
the  purposes  of  these  lessons  must  be  recognized,  the  basic  readers  must  be  selected  to  suit  the  needs 
of  the  group,  and  the  general  procedure  followed  must  interest  and  challenge  the  pupils. 

Purposes  of  the  Basic  Reading  Lessons 

The  basic  reading  lessons  should  provide  interesting  and  valuable  content  for  children  to  read 
and  initiate  in  a  sequential  order  the  abilities  and  skills  required  for  competency  in  all  types  of 
reading.  The  lessons  should  develop  the  following: 

1.  Increased  interest  in  learning  to  read 

2.  New  information  and  ideas  for  the  child 

3.  Basic  reading  abilities,  skills  and  habits  required  for: 

a.  Word  perception 

b.  Comprehension  and  interpretation 

c.  Integration  of  new  ideas  with  previous  experiences 

d.  Critical  reaction  to  reading  materials 

4.  Ability  to  adjust  basic  reading  habits  to  the  various  purposes  of  reading 

5.  Skill  in  using  books  and  sources  of  information 

6.  Preferences  for  good  literature 
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Selecting  Basic  Readers  for  a  Particular  Group 

One  series  of  the  authorized  readers  is  used  for  the  basic  reading  lessons.  The  readers  selected 
must  be  at  the  proper  level  of  difficulty  so  as  to  meet  certain  needs  of  the  group.  The  following 
specific  needs  of  the  children  should  be  met: 

1.  Need  for  security.  Each  child  feels  secure  if  the  new  concepts  to  be  learned  are  such  that 
they  can  be  built  upon  his  experiences.  He  should  be  expected  to  learn  new  information  and  carry 
on  those  activities  that  are  within  his  present  stage  of  development. 

2.  Need  to  achieve.  A  sense  of  achievement  is  essential  to  a  feeling  of  security  and  to  good 
mental  health. 

3.  Need  to  be  challenged.  Reading  experiences  should  present  a  challenge  through  new  con- 
tent, and  more  advanced  understandings.  However  this  new  material  should  not  be  so  far  beyond 
his  range  of  experiences  that  he  cannot  master  it. 

Reading  Level 

If  the  basic  reader  is  to  meet  the  above  needs  it  should  be  adjusted  to  the  level  of  learning  of 
the  majority  of  pupils  of  each  reading  group,  i.e.,  be  at  the  instructional  level. 


Guideposts  for  Selecting  Basic  Readers 

The  basic  reader  is  usually  at  the  proper  level  of  difficulty  when: 

a.  Children  understand  approximately  three-quarters  of  the  material 

b.  The  average  number  of  new  words  per  page  of  reading  material  is  no 
more  than 

( 1 )  one  or  two  for  primary  grades,  or 

(2)  four  for  Grades  IV  to  VI. 


Even  when  a  suitable  reader  has  been  selected  it  is  sometimes  necessary  to  adjust  the  length  of 
the  selection  chosen  to  the  ability  of  the  group.  If  a  selection  seems  to  be  quite  long  and  contains  an 
unusually  large  number  of  new  words,  it  should  be  divided  into  logical  units.  Then  each  unit  should 
be  used  for  one  lesson,  and  when  all  the  units  have  been  completed,  the  entire  selection  read  as  a 
whole. 

Using  the  Multiple  Authorization  of  Readers 

Various  plans  for  using  the  multiple  authorization  of  readers  have  been  tried  in  different 
parts  of  the  province.  Some  of  these  plans  are: 

1.  The  school  selects  one  of  the  authorized  series  to  be  used  for  basic  reading  instruction.  At 
each  level  of  instruction,  books  should  be  selected  in  accordance  with  the  reading  ability  of  the  class 
as  indicated.  As  suggested  in  Chapter  VI,  books  from  other  series  of  authorized  readers  are 
selected  for  Extension  Reading  and  used  concurrently.  For  example,  a  teacher  using  a 
first  reader  with  a  Grade  I  class  selects  stories,  similar  in  theme,  from  pre-primers,  primers,  of  other 
authorized  series  of  readers  for  the  children  to  read  with  a  minimum  of  guidance.  This  plan  is 
described  in  detail  in  manuals  for  some  of  the  authorized  readers. 

2.  Another  method  uses  two  or  perhaps  three  of  the  authorized  series  for  basic  instruction  in  a 
classroom.  Each  reading  group  in  the  classroom  uses  a  different  reader  series,  the  level  being  suited 
to  the  reading  ability  of  the  group.  An  effort  should  be  made  to  see  that  each  reading  group  con- 
tinues using  the  same  series  during  the  succeeding  years.  Continuing  in  the  same  series  of  readers 
makes  provision  for  a  sequential  program  of  word  perception  skills  which  is  essential  to  good 
progress. 

3.  The  school  selects  one  of  the  authorized  series  for  basic  instruction.  At  the  conclusion  of  each 
instructional  level,  books  from  suitable  levels  of  other  authorized  readers  are  read  before  proceed- 
ing to  the  next  book  in  the  basic  series.  These  books  need  to  be  selected  with  attention  to  difficulty 
of  the  reading  material  as  pointed  out  in  Chapter  VI,  in  the  section  on  Level  of  Difficulty. 
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The  foregoing  outlines  the  more  common  methods  of  using  the  multiple  authorized  reading 
series.  In  addition  some  views  should  be  stressed. 

( 1 )  No  reading  program  should  be  based  solely  on  the  use  of  a  single  series  of  readers  to  the 
complete  exclusion  of  the  other  readers.  A  reading  program  of  this  nature  is  too  narrow  to 
provide  for  the  needs  of  all  the  children. 

(2)  The  total  reading  program  is  much  more  effective  if  provision  is  made  for  extensive  use  of  a 
wide  variety  of  reading  materials.  See  Chapter  VII,  Recreational  Reading,  and  Chapter  VI, 
Extension  Reading.  Under  the  careful  guidance  of  the  teacher  who  understands  the  needs  and 
interests  of  each  of  her  pupils,  new  enthusiasm  for  reading  can  be  built  up  for  all  children. 
This  enthusiasm  requires  the  use  of  a  wide  variety  of  reading  materials.1 

General  Procedure  for  Basic  Reading  Lessons 

The  detailed  procedures  for  teaching  each  reading  lesson  from  the  basic  reader  are  given  in 
most  manuals;  however,  the  general  procedure  is  outlined  here.  This  procedure  consists  of  four 
steps  that  follow  one  another  in  logical  and  orderly  sequence: 

(1)  Preparation  for  reading 

(2)  Interpreting  the  story 

(3)  Extending  skills  and  abilities 

(4)  Extending  interests 

All  four  of  these  steps  must  be  included  for  the  teaching  of  each  selection  in  the  reader.  If 
the  children  are  to  obtain  maximum  profit  from  each  of  the  four  steps  of  the  lesson,  three  reading 
periods  are  usually  needed.  Generally  steps  one  and  two  are  taken  in  the  first  lesson  with  step  four 
in  another  lesson.  Step  three  must  also  be  a  separate  but  related  lesson. 

Step  One:  Preparation  for  Reading 

The  purpose  of  this  step  is  to  prepare  for  thoughtful,  accurate  reading.  The  general  procedure 
is  as  follows: 

a.  Establish  a  background  of  experience.  New  concepts  to  enable  them  to  visualize  vividly 
the  characters  and  the  events  of  the  selection  may  need  to  be  explained.  This  may  include  time, 
setting,  location,  and  perhaps  some  information  about  the  author. 

b.  Teach  new  vocabulary.  New  words  should  be  taught  to  enable  children  to  pronounce 
them  correctly  and  to  understand  them  as  they  are  used.  Children  should  be  expected  to  get 
independently  the  pronunciation  and  the  meaning  of  those  words  that  are  within  their  oral  vocabu- 
lary by  the  use  of  context  clues  and  the  word  analysis  skills  they  have  mastered. 

c.  Review  the  new  words.  This  step  is  to  enable  the  children  to  remember  new  words  when 
they  read  the  selection  silently.  The  amount  of  time  spent  on  this  review  should  be  adjusted  to  suit 
the  needs  of  the  majority  of  the  reading  group. 

d.  Set  the  purpose  for  reading  the  selection.  Motivation  for  reading  should  be  aroused  by 
building  the  background  of  experience  and  effectively  introducing  new  vocabulary.  When  interest  is 
high,  ask  a  question  relating  to  the  main  idea  of  the  selection  to  provide  a  purpose  for  reading. 


Summary  of  Preparation  for  Reading 

1. 

Make  the  experiences  vivid. 

2. 

Make  the  words  interesting. 

3. 

Give  the  children  confidence  by  reviewing  new  words. 

4. 

Make  them  eager  to  get  into  the  story. 

1     Consult  the  School  Book  Branch  catalogue  for  listings  of  authorized  readers  and  teachers'  guide 
books. 
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Step  Two:  Interpreting  the  Story 

The  purpose  of  this  step  is  to  grasp  the  main  idea  of  the  story  or  to  acquire  new  information 
as  well  as  to  improve  reading  skills.  The  general  procedure  follows: 

a.  Guided  reading.  If  there  are  illustrations  they  should  be  discussed  first  and  integrated  with 
the  text.  The  teacher  guides  the  reading  by  asking  a  question,  and  directing  the  children  to  read  a 
specified  amount  silently  to  find  the  answer.  Silent  reading  should  always  precede  oral  reading. 
During  this  reading  if  a  child  is  unable  to  discover  a  word,  it  is  usually  best  to  tell  him  the  word 
so  that  he  can  get  on  with  the  reading.  The  answers  to  this  guiding  question  should  be  checked  and 
discussed  before  the  question  for  the  following  section  is  given.  This  discussion  should  clarify 
meanings  of  words,  as  well  as  improve  ability  to  follow  sequence  of  events. 

b.  Discussion.  The  purpose  of  the  discussion  is  to  develop  comprehension  and  interpretation 
skills  and  to  promote  reaction  to  the  selection.  The  questions  should  lead  the  children  to  anticipate 
the  events  and  the  outcomes,  recognize  the  significant  details  and  main  ideas,  understand  motives 
and  recognize  emotional  reactions  of  story  characters,  make  inferences  and  get  implied  meanings. 
When  the  complete  selection  has  been  read  silently,  the  main  idea  should  be  discussed  in  the  light 
of  the  motivating  question. 

c.  Rereading.  The  entire  selection  should  be  read  for  the  purpose  of  unifying  plot  and  action. 
This  rereading  is  usually  oral  reading  but  may  be  preceded  by  a  second  silent  reading.  The  children 
may  read  selected  parts  to  show  different  moods,  or  to  describe  specific  incidents  in  the  story.  If  it 
is  a  preparation  for  dramatization,  the  children  should  take  the  parts  of  the  characters  and  project 
themselves  into  the  story. 

Conclusions 

To  bring  the  lesson  to  a  satisfying  close  the  children  should  be  encouraged  to  comment  on 
incidents  comparable  to  their  own  experiences.  If  the  following  lesson  is  a  continuation  of  a  series 
of  stories,  the  teacher  should  give  the  children  some  idea  of  the  topic  of  the  next  selection.  This 
procedure  maintains  the  interest  of  the  class. 


Summary  for  Interpreting  the  Selection 

1.  Establish  a  purpose  for  reading. 

2.  Encourage  discussion  through  stimulating  questions. 

3.  Tie  the  selection  together  as  a  unified  whole. 

4.  In  conclusion  create  a  feeling  of  completion  and  satisfaction. 


Step  Three:  Extending  Skills  and  Abilities 

Specific  lessons  for  the  purpose  of  initiating  word  perception  abilities  follow  Step  Two.  Addi- 
tional comprehension  and  interpretation  skills  are  also  introduced.  The  lessons  usually  consist  of 
a  short  teaching  period  of  ten  to  fifteen  minutes  followed  by  a  practice  period  when  exercises  from 
the  workbooks  are  used  to  establish  the  new  understanding  of  principle.  The  content  of  these  lessons 
should  be  closely  related  to  the  vocabulary  of  the  selection  recently  read  in  the  basic  reader.  Detailed 
suggestions  for  each  lesson  are  given  in  the  teacher's  manual. 

The  word  analysis  abilities  and  skills  should  follow  a  logical,  sequential  pattern.  Each  new 
understanding  should  be  based  on  previously  learned  abilities  and  skills.  Sufficient  practice  should 
be  given  to  maintain  each  skill  before  introducing  the  next,  more  advanced  one.  Each  basic  reading 
series  provides  a  systematic  program  for  the  development  of  the  skills  but  may  vary  in  the  level  of 
introduction. 

Some  comprehension  and  interpretation  skills  are  more  difficult  than  others.  Children  in  first 
grade  are  usually  able  to  grasp  literal  meanings  such  as  discovering  specific  facts  or  significant 
details,  following  a  sequence  of  events,  anticipating  outcomes,  recognizing  emotional  reactions  of 
story  characters.  Other  skills  such  as  recognizing  main  ideas  and  drawing  conclusions  seem  to  re- 
quire a  higher  level  of  maturity  for  mastery.  Each  reading  series  provides  a  sequential  program  to 
make  it  necessary  to  see  that  pupils  use  one  series  as  a  basic  reader  to  obtain  the  complete  program 
in  sequential  order. 
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Step  Four:  Extending  Interests 

The  last  step  is  for  the  purpose  of  giving  children  opportunities  to  use  ideas  gained  from  the 
selection,  to  develop  creative  expression,  to  follow  interests  aroused,  and  to  enjoy  and  appreciate 
good  literature  related  to  the  topic.  Opportunities  are  provided  by  encouraging  some  of  the  follow- 
ing activities: 

a.  Dramatizations,  pantomimes,  skits,  puppet  plays 

b.  Art  activities — drawing,  painting,  construction,  modelling 

c.  Collecting  pictures  for  scrapbooks,  displays 

d.  Using  radio,  television,  films,  filmstrips  to  gain  additional  information 

e.  Extension  reading  of  stories  and  books   as  suggested  in  the  manual  accompanying  the 
reader;  recreational  reading 

f.  Listening  to  stories  and  poems  read  by  the  teacher,  and  to  recordings  of  songs  and  rhythms 

g.  Creative  writing  of  stories,  plays,  verses  suggested  by  the  selection. 

All  four  of  the  steps  outlined  here  must  be  included  in  the  basic  reading  lesson  for  each 
selection,  or  story,  in  the  reader.  It  should  be  noted  that  a  careful  systematic  skills  program  is  an 
important  part  of  these  lessons.  In  fact,  the  skills  are  integrated  into  each  step  of  the  entire  lesson 
plan.  For  this  reason  no  step  should  be  omitted  or  slighted. 


Be  Sure  of  This 

The  emphasis  should  be  upon  quality  and  never 
upon  quality  in  reading  from  the  basic  readers. 


SELECTED  REFERENCES 
Gray,  Lillian  and  Reese,  Dora.  TEACHING  CHILDREN  TO  READ.  New  York:  Ronald  Press,  1957.  Ch. 

7,  8,  9. 
DeBoer,  John,  J.   and  Dallmann,   M.  THE  TEACHING    OF   READING.   Toronto:    Holt,   Rinehart   and 

Winston,  Inc.,  1960.  Ch.  13,  14,  15. 


Enjoyment  of  a  literature  selection  may  be  enhanced  by  the  use  of  audio-visual  aids. 
This  presentation  of  a  "Radio  Play"  makes  use  of  a  microphone,  record  player  and 
tape  recorder. 
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Children  are  selecting,  with  some  assistance  from  their  teacher,  stories  about 
Sweden  to  read  independently  for  the  purpose  of  getting  more  information  about 
the  topic  introduced  by  the  selection  in  the  basic  reader.  Important  abilities  and 
skills  will  be  improved  during  this  reading. 

CHAPTER  VI 

EXTENSION  READING 

Extension  reading  lessons  are  those  in  which  children  read  stories  and  books  with  a  consider- 
able amount  of  independence  to  extend  interests  and  concepts  introduced  by  selections  in  the  basic 
reader,  for  enjoyment,  and  improving  reading  abilities  and  skills.  This  is  a  special  form  of  reading 
lesson  which  is  essential  for  developing  efficiency  in  reading.  The  evidence  from  research  indicates 
that  "(a)  systematic  basal  instruction  makes  its  greatest  contribution  in  promoting  essential  under- 
standings, attitudes,  and  skills  in  reading;  (b)  stimulating  supplementary-reading  and  activity  pro- 
grams are  highly  productive  in  cultivating  favorable  attitudes  toward  reading,  in  deepening  reading 
interest,  and  in  enriching  experiences  of  children;  (c)  a  sound  program  should  make  use  of  the 
advantages  inherent  in  both  systematic  instruction  in  reading  and  challenging  activities  in  all 
curriculum  fields.  .  .  ."1  To  make  these  reading  periods  a  success  it  is  necessary  to  understand  the 
purposes  of  extension  reading,  use  certain  guides  in  the  selection  of  materials  and  follow  some 
systematic  procedure. 

Purposes  of  Extension  Reading 

Opportunities  must  be  planned  to  enable  children  to  apply  the  skills  which  are  initiated  in  the 
basic  reading  lessons  in  practical  reading  situations.  The  specific  purposes  of  extension  reading  are 
as  follows: 

1 .  To  increase  interest  in  reading 

2.  To  stimulate  voluntary  reading 

3.  To  gain  further  information  on  topics  introduced  in  the  basic  reader 

4.  To  improve  ability  to  apply  the  word-perception  skills  and  the  comprehension  and  inter- 
pretation skills  initiated  during  the  basic  reading  lessons. 

1     William  S.  Gray.  "Reading",  ENCYCLOPEDIA  OF  EDUCATIONAL  RESEARCH,  Third  Edition.  C.  W. 
Harris,  Editor,  P.   1122.   New  York:  Macmillan,  1961. 
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Materials  for  Extension  Reading 

Interests  in  specific  topics  should  be  aroused  during  the  basic  reading  lessons  and  provision 
made  for  further  reading  on  these  subjects.  The  materials  available  for  reading  must  include  stories 
and  books  of  suitable  reading  levels  on  a  variety  of  topics. 

Be  sure  a  variety  of  books  as  suggested  below  are  available  in  the  classrom. 

a.  Gay  colorful  storybooks 

b.  Enrichment  readers,  parallel  readers,  unit  readers,  associate  readers 

c.  Readers  from  other  reader  series  recommended  in  the  manual  for  wide  reading,  independ- 
ent reading,  related  reading 

d.  Children's  books  from  content  fields  such  as  science,  social  studies,  health,  travel,  biography 

Level  of  Difficulty.  The  materials  for  extension  reading  should  be  at  the  independent  reading 
level  for  each  pupil.  Because  there  is  a  range  of  reading  achievement  among  the  members  of  any 
class  or  reading  group,  there  will  be  a  range  of  the  independent  reading  levels  for  the  groups.  How- 
ever, the  reader  should  be  able  to  get  the  pronunciation  of  the  majority  of  the  new  words  by  applying 
the  word-perception  skills  which  have  been  introduced  in  the  section  of  the  basic  reading  lesson  on 
extending  skills  and  abilities.  He  should  also  understand  and  enjoy  the  story. 


Guideposts  for  Extension  Reading 

Extension  reading  materials  are  usually  at  the  proper  reading  level,  or  at 
independent  reading  level,  when: 

a.  There  is  comprehension  of  most  of  the  ideas  (ninety  per  cent) 

b.  The  average  number  of  new  words  per  page  of  reading  material  is 
no  more  than 

(1)  one  for  primary  grades,  or 

(2)  three  for  grades  four  to  six 

OR 
The  reading  material  should  be  from  one-half  to  one  grade  level  below  the 
reading  grade  score  obtained  on  a  standardized  reading  test. 


Suggested  Procedure 

The  teacher  should  see  that  keen  interests  are  aroused  when  each  selection  in  the  basic  reader 
is  presented.  Sufficient  time  must  be  provided  in  order  that  the  children  may  decide  what  they  wish 
to  read  and  select  books  on  the  subject  of  their  choice.  The  teacher  should  be  available  to  give  direc- 
tion in  selecting  the  books  and  to  give  assistance  during  the  reading. 

Allocate  Time.  Some  time  should  be  provided  for  extension  reading  every  day  or  two.  The 
total  amount  of  time  allowed  for  this  independent  reading  is  approximately  two  hours  per  week. 

Provide  Direction.  The  teacher  must  have  some  knowledge  of  the  child's  reading  ability  and 
interests  in  order  to  help  him  select  the  type  of  book  he  requires.  It  is  usually  wise  to  offer  four  or 
five  books  and  encourage  the  child  to  select  one.  Most  manuals  for  the  readers  list  several  stories  or 
books  appropriate  in  topic  and  reading  level. 

Supervise  the  reading  and  be  available  when  assistance  is  needed.  Tell  the  child  the  word  when 
he  comes  to  one  that  he  cannot  discover  by  the  use  of  context  clues  and  the  word  analysis  techniques 
that  he  has  learned  to  use.  In  general,  the  habit  of  reading  the  complete  book  should  be  encouraged. 
This  should  be  done  especially  when  the  book  is  a  storybook.  Getting  information  or  finding  the 
main  idea  of  the  story  should  be  explained  in  the  first  lessons  on  extension  reading.  Stress  good  com- 
prehension, or  thorough  reading,  rather  than  the  reading  of  a  large  number  of  books. 
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Check  on  quality  of  reading.  A  variety  of  checking  devices  should  be  used  to  avoid  loss  of  in- 
terest. Some  evaluations  may  be  oral  and  some  written.  If  several  selections  from  books  or  short 
stories  have  been  read  to  obtain  more  information  on  a  particular  topic,  sharing  and  discussing  this 
information  should  provide  a  suitable  check  on  the  quality  of  the  reading  performance.  If  whole 
books  have  been  read  it  is  often  desirable  to  provide  a  small  amount  of  written  work  as  a  check  on 
quality  of  reading.  The  teacher  might  prepare  a  few  questions  (5  to  7)  requiring  one  sentence  for 
each  answer,  or  a  large  number  of  objective  questions  (15-20)  which  require  very  little  writing  to 
answer.    The  books  may,  or  may  not,  be  used  in   answering  the  questions. 

SELECTED  REFERENCES 

Hildreth,  Gertrude  H.  TEACHING  READING.  New  York:  Henry  Holt  and  Co.,  1958.  Ch.  12,  pp.  249-60; 

Ch.  17,  pp.  416-21. 
Harris,  Albert  J.  HOW  TO  INCREASE  READING  ABILITY.    (Fourth   Edition)   Toronto:  Longman's   of 

Canada,  1961.  Pp.  113-121. 
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CHAPTER  VII 

RECREATIONAL  READING 

Recreational  reading  is  for  enjoyment.  We  might  say  that  recreational  reading  is  the  voluntary 
and  independent  reading  of  books  or  magazines  to  serve  a  personal  interest  such  as  relaxation, 
vicarious  adventure,  or  a  hobby.  If  lifetime  habits  of  reading  are  to  be  developed,  elementary 
school  children  must  begin  to  read  voluntarily  materials  of  their  own  choice.  The  teacher  should 
provide  opportunities  for  pupils  to  browse  through  books  and  magazines  during  the  school  day 
and  do  some  voluntary  reading. 

Purposes  of  Recreational  Reading 

The  habit  of  leisure  reading  is  an  important  objective.  The  main  purposes  are: 

1.  To  develop  habits  of  reading  for  pleasure. 

2.  To  cultivate  preferences  and  interest  in  a  wide  variety  of  good  literature. 

In  addition,  recreational  reading  has  specific  values.  Meaning  vocabulary  is  increased  and 
enriched.  Experiments  have  proved  that  "extensive  voluntary  reading  with  material  of  absorbing 
interest  develops  fundamental  reading  habits  even  more  effectively  than  the  same  amount  of  time 
spent  on  drill  exercises,  provided  the  pupils  are  permitted  to  select  books  freely  from  a  wide  range 
and  they  receive  such  individual  assistance  from  the  teacher  as  they  require".1  Children's  reading 
should  also  have  some  effect  upon  their  personal  development.  Smith2  states  that  they  learn  to 
"understand  the  motives  of  human  conduct"  and  gain  some  ideas  as  "to  what  values  are  of  the  most 
worth". 

Selection  of  Materials  for  Recreational  Reading 

If  habits  of  reading  voluntarily  are  to  be  acquired,  children's  interests,  suitable  types  of  reading 
materials  and  the  level  of  difficulty  of  the  material  must  be  considered. 

Children's  interests.  Studies3  of  children's  reading  preferences  should  serve  as  a  general  guide  to 
teachers  in  making  materials  available.  Following  is  a  summary  of  their  interests  at  various  levels. 


Age  of 
child 

Children's  Preferences  in  Stories 

6-7 

Animals,  children,  familiar  experiences,  fanciful  and  fairy  tales 

8-9 

Realistic  stories,  animal  stories,  home  and  school,  children  in  other  lands, 
adventure 

10-11 

Adventure,  action,  excitement,  suspense,  mystery,  humor,  sportsmanship, 
children,  animal  life  and  nature 

12-15 

Broader  interests  as  history,  biography,   adventure,  hobbies,   fiction   and 
mystery  of  a  more  sensational  type. 

These  interests  are  not  clearly  marked  at  the  different  levels  but  tend  to  merge  gradually  from  one 
level  to  another.  There  are  very  few  differences  in  the  reading  interests  of  boys  and  girls  in  the 
primary  grades.  From  ten  to  thirteen  years  boys  become  more  interested  in  stories  of  sports,  adven- 
ture, war  and  scouting,  while  girls  prefer  stories  of  home,  school  and  romance.  At  about  the  age 
of  fifteen  the  reading  interests  of  both  sexes  are  more  or  less  clearly  established.  Boys  select  news- 
papers, current  events,  sports  and  articles  related  to  vocational  activities.  Girls  choose  more 
biography,  humor  and  fiction  magazines.  Other  interests  are  common  to  both  groups. 

1  Gertrude  Hildreth.  TEACHING  READING.  P.  415.  New  York:  Henry  Holt  and  Co.,  1958. 

2  Dora  V.  Smith.  "Nature  of  the  Reading  Program  to  Meet  Personal  and  Social  Needs"  in  W.  S.  Gray, 
Ed.  PROMOTING  PERSONAL  AND  SOCIAL  DEVELOPMENT  THROUGH  READING.  Supplementary 
Educational  Monographs.  No.  64.  Pp.  11-16.  Chicago:  University  of  Chicago  Press,  1947. 

3  William  S.  Gray.  "Reading",  ENCYCLOPEDIA  OF  EDUCATIONAL  RESEARCH.  Third  Edition.  C.  W. 
Harris,  editor.  P.  1110.  New  York:  Macmillan,  1960. 
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Kinds  of  Reading  Materials 

To  achieve  the  purposes  of  the  program  in  recreational  reading  a  wide  selection  of  children's 
magazines  and  books  should  be  available  in  every  classroom. 

A.  There  should  be  variety  in: 

1.  Form — prose,  poetry,  drama 

2.  Topics — adventure,  animals,  travel,  vocations 

3.  Literary  types — fairytales,   myths,  fables,  biography 

(for  further  details  see  Chapter  VIII,  Literature  in  the  Reading  Program) 

4.  Reading  levels  suitable  for  advanced  readers,  underachievers  and  slow  learners. 

Suggestions  for  specific  titles  of  books,  including  the  grade  levels,  are  listed  in  the  descriptive 
catalogue  Reading  for  Pleasure  for  Elementary  Schools,  published  annually  by  the  School  Book 
Branch  of  the  Department  of  Education.  Additional  lists  may  be  found  in  the  professional  books, 
periodicals  and  manuals  accompanying  the  basic  readers. 

B.  Children's  magazines  and  papers  to  provide: 

1 .  Stories,  poems  and  descriptions  of  children's  activities 

2.  General  information  and  current  events 

Appendix  B  lists  suitable  children's  magazines  and  papers. 

Reading  Level 

The  child  should  be  able  to  read  the  book  at  home  without  aid.  The  material  should  cause  no 
difficulty  and  have  high  interest  value.4 


Guideposts  for  Recreational 

Reading 

Recreational  reading  materials  are  at  the  proper  level  of 
pendent  reading  when: 

difficulty, 

for  inde- 

a. 

The 

reader  understands  most  of  the  ideas 

(ninety  per 

cent) 

b. 

The  average  number  of  unknown  words 
no  more  than 

per  page  of 

reading  material  is 

(1) 

one  for  primary  grades 

(2) 

three  for  grades  four  to  six 

Ul 

The  reading  material  should  be  from  one-half 
grade  score  obtained  on  a  standardized  reading  test 

to  one  grade  below  the  reading 

Suggested  Procedures 

One  test  of  a  balanced  reading  program  is  the  success  of  the  recreational  reading  program. 
Time  for  reading  should  be  provided,  and  the  teacher  should  be  ready  to  give  assistance  and  stimu- 
late interests. 

Provide  time  each  week  for  browsing  among  books  and  reading  voluntarily.  One  or  two  periods 
of  twenty  to  thirty  minutes  per  week  are  recommended.  It  is  not  sufficient,  nor  indeed  wise,  to  allow 
time  for  recreational  reading  only  when  other  assignments  are  finished. 

Give  assistance  and  supervision  when  requested  by  individuals.  Children  welcome  suggestions 
when  selecting  books,  so  it  is  necessary  for  the  teacher  to  know  something  of  each  child's  background 
of  experiences,  interests  and  hobbies.  It  is  also  extremely  important  to  have  a  quiet  classroom 
atmosphere  that  is  conducive  to  good  reading. 

4    E.  A.  Betts.  FOUNDATIONS  OF  READING  INSTRUCTION.   P.   448.   New  York:  American  Book, 
1957. 
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Record  the  books  read.  Keep  a  record  of  each  child's  reading.  This  record  is  usually  best  kept 
by  the  child  himself  in  some  booklet  designed  for  the  purpose,  but  it  should  be  accessible  to  his 
teacher.  The  record  should  contain  the  names  of  the  books  or  stories.  Such  a  record  is  useful  to  the 
teacher  in  assisting  the  child  to  select  a  new  book  and  for  reporting  progress  in  reading. 

1.  My  Reading  Design  by  G.  O.  Simpson.  Available  from  the  Sales  Manager,  Reading  Circle, 
Inc.,  North  Manchester,  Indiana.  Form  E  for  Grades  1-2,  A  for  3-4,  B  for  5-6,  C  7-8-9, 
D  for  10-11-12.  This  is  intended  to  encourage  reading  on  a  wide  variety  of  topics. 

2.  Cumulative  Reading  Record.  1956  revision.  National  Council  of  Teachers  of  English,  508 
South  Sixth  Street,  Champaign,  Illinois.  For  upper  grades. 

Seek  parent  cooperation.  Children  should  be  encouraged  to  spend  time  on  recreational  reading 
outside  of  school.  The  teacher  should  suggest  to  parents  suitable  books  and  magazines  to  buy  or  to 
borrow  and  parents  should  be  encouraged  to  read  to  children,  to  discuss  stories  with  them,  and  to 
listen  attentively  while  children  retell  stories. 

Stimulate  interest.  Although  browsing  through  books  and  magazines  may  develop  interest  in 
new  topics,  specific  efforts  to  stimulate  interest  in  recreational  reading  are  very  necessary.  Some 
suggestions  follow. 


Recreational  reading,  or  extensive  voluntary  reading,  of  interesting  material 
develops  desirable  habits  provided  pupils  are  permitted  to  select  books  freely  from 
a  wide  range  of  materials. 
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How  to  Stimulate  Recreational  Reading 

1.  Display  library  books  on  a  reading  table.  Put  book  jackets  on  bulletin  boards. 

2.  Relate  small  portions  of  the  plot  or  read  particularly  fascinating  passages  from 
a  new  book. 

3.  Make  a  drive  for  recreational  reading  during  Book  Week. 

4.  Direct  attention  to  bookmobiles  and  public  libraries. 

5.  Give  enthusiastic  encouragement  to  summer  vacation  reading. 

6.  Use  radio  and  television  programs  to  direct  children's  attention  to  good  books. 

7.  Encourage  pupils  to  join  book  clubs.* 


*For  information  on  book  clubs  see  Appendix  D. 
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CHAPTER  VIII 

LITERATURE  IN  THE  READING  PROGRAM 

Literature  is  an  integral  part  of  the  curriculum.  Although  the  basic  reading  program  includes 
material  of  literary  value  and  initiates  the  skills  required  for  interpretation,  it  is  insufficient  to 
achieve  the  desired  goal  of  lifetime  habits  of  reading.  Every  teacher  should  understand  the  purposes 
of  the  literature  program,  be  familiar  with  guides  for  selecting  books,  methods  of  integration  and 
activities  for  increasing  appreciation. 

Purposes  of  the  Literature  Program 

The  literature  program  should  be  planned  to  develop  habits  of  voluntary  reading  for  pleasure  in 
all  children,  and  to  improve  personal  adjustments  of  most  of  the  children  in  the  class.  The  following 
are  the  specific  objectives  of  the  literature  program: 

1 .  To  stimulate  interest  in  a  wide  variety  of  reading  materials 

2.  To  develop  preferences  for  reading  material  of  high  literary  value 

3.  To  increase  understanding  and  appreciation  of  the  problems  of  others 

4.  To  extend  and  enrich  the  child's  experiences 

5.  To  gain  insight  into  one's  own  personality  and  problems 

6.  To  acquire  worthwhile  ethical  values. 

Selection  of  Literature  for  Children 

Variety  of  Literature.  As  suggested  in  Chapter  VII,  Recreational  Reading,  the  literature  for  children 
should  include,  prose,  poetry,  and  drama,  and  the  following  general  types  should  be  available: 

a.  Fanciful,  as  folktales,  fables,  myths,  epics,  legends  and  modern  fanciful  tales 

b.  Realistic,  as  animals,  travel,  biography,  history,  science,  mystery  and  adventure 

c.  Humorous,  as  tall  tales  and  nonsense  poetry 

These  general  types  should  include  some  classics,  some  award  books,  and  some  modern  stories. 

Literary  Quality.  Both  parents  and  teachers  should  see  that  children  are  exposed  to  the  best  story 
books  and  poetry  during  the  years  from  nine  to  twelve  when  reading  habits  and  preferences  are 
taking  shape.  Appreciation  of  well-written  books  is  caught  rather  than  taught. 

A.  Some  qualities  of  a  good  story  for  children  are: 

1.  The  theme,  or  main  idea,  of  the  story  should  be  interesting  and  appeal  to  children. 
,  This  is  necessary  for  the  development  of  a  good  plot. 

2.  The  plot,  or  action  of  a  story  built  around  the  theme,  should  begin  rapidly,  have 
much  lively  action,  suspense,  and  a  definite  ending. 

3.  The  characters  should  have  personality,  be  individualistic  and  convincing. 

4.  The  style  or  the  quality  of  the  writing,  should  be  distinctive.  The  vocabulary  should 
be  picturesque,  apt  and  appropriate  to  the  subject  matter  and  mood  of  the  story. 

Detailed  criteria  for  each  of  the  various  types  of  reading  material  are  given  in  Children  and 
Books  by  Arbuthnot  and  in  Children's  Literature  in  the  Elementary  School  by  Huck  and  Young. 

B.  Some  qualities  of  good  poetry  for  children  are: 

1.  The  melody,  or  the  sound  of  the  words,  should  contain  pleasing  alliteration  and  rhyme 
and  be  compatible  with  the  subject, 

2.  The  rhythm  and  movement  should  be  appropriate  to  the  topic. 

3.  The  ideas,  or  subject  matter,  should  appeal  to  the  intellect  and  to  the  emotions. 
Children  like  descriptions  and  narrative  poetry. 

4.  The  vocabulary  should  consist  of  carefully  selected  words  so  as  to  create  imagery 
and  musical  effects.  Usually  fewer  words  are  used  in  poetry  to  achieve  the  same  effect 
as  in  prose,  and  everyday  facts  take  on  new  meaning. 

Russell1  states  that  "the  principal  reasons  for  liking  poetry  are  rhyme,  musical  effect,  emotional 
tone,  vocabulary,  story  and  descriptions.  The  chief  reason  for  disliking  a  poem  is  failure  to  under- 
stand it". 

1     David  H.  Russell.  CHILDREN  LEARN  TO  READ.  Second  Edition.  P.  384.  Boston:  Ginn  and  Co.,  1961. 
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Teachers  should  remember  that  children's  tastes  are  different  from  those  of  adults.  With  proper 
guidance,  beginning  where  the  child  is  now,  he  may  in  time  develop  more  refined  preferences  in  his 
selection  of  reading  material.  There  is  no  such  thing  as  a  criterion  of  good  taste  which  is  applicable 
to  all  adults  nor  to  all  children. 

Source  of  Literature 

Sources  of  literature  should  include  story  books  and  literary  readers  for  children  to  read  as 
well  as  anthologies  for  the  story  hour.  Some  graded  sets  of  books  containing  stories  of  high  literary 
quality  have  been  published.  Some  of  these  literary  readers  are  listed  in  Appendix  C.  Some 
anthologies  contain  poetry  or  stories  only,  while  others  include  both  poetry  and  stories.  Appendix 
C  lists  several  anthologies  for  teachers.  For  additional  titles  see  Reading  For  Pleasure  for  Elementary 
Schools  published  annually  by  the  School  Book  Branch. 

Russell2  lists  a  small  number  of  titles  of  books  which  were  favorites  of  some  children  from 
kindergarten  through  eighth  grade.  He  also  gives  a  list  of  "One  Hundred  Best  Books  for  Children".3 
Huck  and  Young4  have  provided  a  short  representative  list  of  book  titles  for  the  different  ages  and 
levels  of  development,  "Books  for  Ages  and  Stages".  Children's  Book  awards,5  are  also  listed  for 
Newbery  Prize,  Caldecott  Medal,  Canadian  Library  Association,  Governor-General's  Award,  Car- 
negie Medal,  as  well  as  many  others. 

Suggested  Procedures 

Time  allocated  should  be  approximately  sixty  minutes  per  week  for  the  teaching  of  literature. 

Many  types  of  lessons  are  included  in  an  effective  program.  Sometimes  procedures  may  be 
combined  for  a  lesson.  Reading  to  children  is  important  but  it  is  only  a  small  part  of  the  program. 
Opportunities  for  children  to  read  in  audience  situations  and  to  share  reading  experiences  is  also  part 
of  a  specifically  planned  lesson  to  provide  appreciation. 

Literature  Lessons  and  Activities 

A.      Appreciation  lesson  for  story  or  poem 

1 .  Introduction 

(a)  When  possible  relate  selection  to  the  child's  own  experiences 

(b)  When  necessary  explain  the  setting  giving  time,  location  and  characters.  Concepts 
new  to  most  pupils  should  also  be  explained,  and  pictures,  maps,  or  other  helpful 
aids  should  be  used  to  enrich  meanings 

(c)  Relate  pertinent  information  about  the  author  when  it  furthers  appreciation  and 
enjoyment  of  the  selection 

2.  Read  the  selection 

(a)  The  teacher  usually  reads  the  poem  or  story  while  the  pupils  listen 

(b)  If  the  selection  is  not  too  difficult,  and  if  copies  are  available,  the  pupils  might  read 
the  poem  or  story  silently. 

3.  Discussion 

(a)  The  teacher  then  should  wait  for  children's  reaction.  They  should  be  expected  to  ask 
questions  and  make  comments.  They  should  ask  questions  to  clarify  ideas  or 
expressions 

(b)  Children  should  also  be  encouraged  to  give  their  impressions  of  the  characters,  the 
sensory  images  they  gained  through  the  word  pictures 

(c)  The  teacher  must  use  caution  in  trying  to  bring  out  unusual  effects,  mood  of  the 
selection,  and  perhaps  rhythm  and  the  methods  the  author  used  to  achieve  these.  Too 
much  analysis  of  poetry  can  cause  children  to  dislike  it 

(d)     Children  might  select  their  favorite  passage. 

2  Russell,  op.  cit.  v.  379. 

3  IBID.  Pp.  444-48. 

4  Charlotte  Huck  and  D.  A.  Young.  CHILDREN'S   LITERATURE   IN   THE   ELEMENTARY   SCHOOL. 
Pp.  9-12.  New  York:  Holt,  Rinehart  and  Winston,  1961. 

5  IBID.  Pp.  467-83. 
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The  teacher  reads  poetry  to  primary  children  to  extend  interests  introduced  by 
the  selection  in  the  reader  and  to  develop  appreciation  of  poetry.  Note  "Words  We 
Like"  on  the  chalkboard. 


4.  Read  the  selection  again   (especially  poetry) 

(a)  This  should  be  mainly  for  enjoyment  of  the  selection  as  a  whole,  and  provides  an 
opportunity  for  pupils  to  decide  on  a  follow-up  activity 

(b)  Specific  purposes  such  as  the  selection  of  certain  words,  or  word  pictures,  or  particu- 
lar parts,  may  provide  the  reason  for  re-reading 

5.  Follow-up  activities 

(a)  Make  illustrations,  models 

(b)  Dramatization,  dramatic  play,  pantomimes,  puppet  plays  and  skits 

(c)  Choral  speaking  or  reading 

(d)  Creative  writing  of  verses  or  stories 

B.     The  Story  Hour 

Plan  to  read  to  the  pupils  for  a  short  period  almost  every  day.  Include  poetry,  short  stories, 
and  entire  books.This  literature  should  be  material  that  is  too  difficult  for  children  to  read  but 
simple  enough  for  them  to  understand. 

The  purposes  of  reading  literature  to  children  are: 

(a)  To  develop  an  appreciation  of  good  literature,  both  prose  and  poetry 

(b)  To  stimulate  imagination 

(c)  To  extend  experiences  in  literature 

(d)  To  increase  meaning  vocabulary 

(e)  To  develop  good  listening  habits 

(f)  To  provide  recreation  and  enjoyment. 
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Poetry  should  be  heard  to  be  appreciated.  The  selections  should  not  only  be  suitable  for  the 
children  but  be  appreciated  by  the  teacher  as  well.  The  teacher  must  interpret  the  ideas,  the  mood, 
the  rhythm,  and  the  beauty  of  imagery.  The  presentation  should  be  so  sincere  and  enthusiastic  that 
the  enthusiasm  will  be  contagious. 


Remember 

Some  stories  are  better  told  than  read  to  children.  Such  stories  as  "Chicken 
Little",  "Cinderella",  "Ask  Mr.  Bear",  "Millions  of  Cats",  etc.,  have  a  quick 
beginning,  action,  a  definite  climax,  natural  conversation  and  a  satisfying  conclusion. 
Some  stories  should  not  be  told  for  the  exact  words  are  necessary  to  convey  humor 
or  mood.  Kipling's  Just  So  Stories,  for  example,  contain  many  picturesque  expres- 
sions that  should  not  be  changed. 

The  teacher's  own  zest  and  appreciation  of  good  literature  is  vital  to  the 
development  of  pupils'  literary  appreciation.  The  literature  should  have  a  high 
literary  value  and  be  read  with  sincerity  and  enthusiasm. 


C.  Audience  reading  situations 

After  pupils  have  listened  to  many  poems  or  stories,  they  should  be  encouraged  to  read.  A 
child  enjoys  reading  to  the  class  a  poem  or  story  he  has  selected.  This  audience  situation  provides 
strong  motivation  to  read  well,  or  to  communicate  the  ideas  to  the  listeners.  Because  the  pupil  has 
selected  something  which  he  has  enjoyed,  he  is  keenly  interested  in  reading  so  well  that  other  pupils 
will  enjoy  it  too.  Every  child  should  read  in  audience  situations  about  once  a  month.  Oral  reading 
of  carefully  prepared  materials  in  such  situations  will  improve  a  child's  ability. 

For  specific  suggestions  for  developing  oral  reading  skills,  see  Chapter  IV. 

D.  Sharing  Books 

Many  children  depend  upon  the  recommendations  of  their  friends  when  selecting  books  for 
recreational  reading.  Because  of  this  periods  for  sharing  books  are  valuable. 

Books  may  be  shared  by  having  book  talks,  book  reports,  summaries,  reviews,  opinions  or  dis- 
cussions. Sharing  books  in  these  ways  is  a  part  of  both  the  literature  and  the  language  program. 
Book  talks  should  be  kept  quite  simple.  The  reader  may  show  the  book,  giving  its  name  and  tell 
why  he  liked  it.  He  might  also  add  information  about  a  particularly  interesting  part  if  he  wishes. 

At  least  once  or  twice  a  month  pupils  should  have  an  opportunity  to  report  on  books  they  have 
read  for  recreation.  Most  book  reports  in  the  elementary  grades  should  be  oral.  Pupils  in  Grades 
III  to  VI  should  occasionally  write  reports  for  a  real  purpose  such  as  providing  information  for 
other  children  to  read.  Book  reports  might  include  the  following  information: 

1 .  Title 

2.  Author 

3.  Events  in  the  story  up  to  an  exciting  point  without  revealing  the  plot.  For  variation  the 
pupil  might  read  a  paragraph  or  two  for  a  specific  purpose 

4.  Statement  as  to  whether  he  liked  the  book  or  not 

5.  Reasons  for  opinion. 

Additional  suggestions  for  book  reports  will  be  found  in  the  language  texts  Language  Journeys, 
published  by  Macmillan  for  Grades  IV,  V  and  VI. 

Book  summaries  require  the  child  to  talk  or  write  briefly  on  the  entire  selection.  Since  the 
summary  reveals  the  plot  of  the  story,  much  of  the  interest  or  appeal  is  lost  for  those  who  wish  to 
read  the  book.  Because  a  summary  yields  such  information,  book  reports  are  considered  more 
desirable. 
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THE  DOC  IN  THE  MBNCER 


Listening  to  good  literature  develops  appreciation  of  the  finest  stories.  It  increases 
the  children's  interest  in  reading  for  themselves  and  develops  good  listening  habits. 
Illustrating  events  in  stories  provides  a  worthwhile  "follow-up"  activity  for  the 
literature  lesson. 


For  suggestions  for  book  reviews  and  opinions,  see  suggestions  in  the  language  text  for  Grade 
V,  Language  Comes  Alive,  published  by  Dent  &  Sons,  also  Language  Journeys,  Books  IV,  V  and 
VI  by  MacMillan. 

E.     Suggestions  for  follow-up  activities 

1.  (a)      Creative  writing  can  be  worthwhile  follow-up  activity.  It  can  be  stimulated  by  asking 

leading  questions  after  reading  a  story  or  part  of  a  story.  After  hearing  Kipling's 
Just  So  Stories  children  may  be  encouraged  to  explain  such  things  as  "How  the 
porcupine  got  its  quills",  or  "Why  pigs  have  curly  tails".  Tall  tales,  humorous  stories 
or  plays  can  be  encouraged 
(b)     Choral  speech  adds  to  the  enjoyment  of  many  poems. 

2.  Dramatization  adds  to  the  appreciation  of  poems  and  stories.  Some  selections  lend  them- 
selves to  a  form  of  dramatization  such  as: 

(a)  Dramatic  reading.  Various  pupils  read  character  parts  orally 

(b)  Creative  dramatization.  Words  and  actions  similar  to  those  in  the  story  are  made 
up  by  the  pupils  in  an  informal  impromptu  manner 

(c)  Puppet  plays  and  marionette  shows.  The  teacher  asks  questions  and  the  children 
formulate  conversation  and  actions  needed  to  carry  the  scene. 

3.  Art  activities.  If  the  child  experiences  clear  visual  imagery  it  can  lead  to  interpretation 
of  the  dramatic  incidents  through  art.  Pictures,  dioramas  and  peep  shows  can  be  made. 
Table  scenes  and  models  may  also  be  planned. 
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SELECTING  AND  TEACHING  LITERATURE 
Arbuthnot,  May  Hill.  CHILDREN  AND  BOOKS.  Chicago-.  Scott,  Foresman,  1957.  P.  684. 
Huck,  Charlotte  S.  and  Young,  D.  A.  CHILDREN'S  LITERATURE   IN   THE   ELEMENTARY    SCHOOL. 

New  York:  Holt,  Rinehart  and  Winston,  Inc.,  1961.  P.  522. 
Larrick,  Nancy.  A  TEACHER'S  GUIDE  TO  CHILDREN'S  BOOKS.  Columbus,  Ohio:  Charles  E.  Merrill 

Books,  Inc.,  1960.  P.  316. 

DRAMATIZATION 
Burger,  Isabel  B.  CREATIVE  PLAY  ACTING.  New  York:  A.  S.  Barnes  and  Co.,  1950. 
Durland,  Frances.  CREATIVE  DRAMATICS  FOR  CHILDREN.  Yellow  Springs,  Ohio:  The  Antioch  Press, 

1952. 
Ward,  Winifred.  PLAYMAKING  WITH  CHILDREN.  New    York:    Appleton-Century -Crofts,    Inc.,    1947. 

Suggestions  and  stories  for  kindergarten  through  twelve. 

STORYTELLING 
Shedlock,  Marie  L.     THE  ART  OF  THE  STORY-TELLER.     New  York:  Dover  Publications,  Inc.,  1952 
Tooze,  Ruth.  STORYTELLING.  Englewood  Cliffs,  New  Jersey.  Prentice  Hall,  1959. 

RECREATIONAL  READING 

Veatch,  Jeannette.  INDIVIDUALIZING  YOUR  READING  PROGRAM:  SELF-SELECTION  IN  ACTION. 
New  York:  G.  P.  Putnam's  Sons,  1959. 

POETRY  AND  CHORAL  SPEECH 

Abney,  Louise  and  Rowe,  Grace.  CHORAL  SPEAKING  ARRANGEMENTS  FOR  THE  LOWER  GRADES. 

Boston:  Expression,   1953.  P.  80.  Some  theory;  poems  arranged  for  primary  grades. 
Edwards,  Rosalind.  (Editor)  LET'S  ENJOY  POETRY.  Toronto:  J.  M.  Dent  and  Sons  (Canada)  Limited, 

1957.  P.  278.  Kindergarten  through  third  grade;  teaching  suggestions  included. 
Evans,  Helen  K.  TOGETHER  WE  SPEAK:  A  COLLECTION   OF   CHORAL  READINGS.   Dansville,   N.Y.: 

F.  A.  Owen  Publishing  Co.,  1958.  P.  48.  Suggestions  included. 
Hughes,  Rosalind.  LET'S  ENJOY  POETRY.  Boston:    Houghton  Mifflin  Co.,   1961.  Poetry  and  teaching 

suggestions  for  fourth  through  sixth  grades. 
Lucas,  Frank  S.  TEACHING  POETRY  IN  THE  ELEMENTARY    SCHOOL.    Toronto:   Copp   Clark,    1959. 

Definite  suggestions  for  teaching  selected  poems  through  eighth  grade. 
Raubicheck,  Letitia.  CHORAL  SPEAKING  IS  FUN.  New  York;  Noble  and  Noble,  Inc.,  1958. 

Book  1  for  grades  one  through  three.  P.  62. 

Book  2  for  grades  four  through  six.  P.  62. 

Suggestions  included. 
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Ability  to  locate  information  is  a  skill  that  is  important  for  reading  in  the  content 
subjects.  Children  learn  to  use  the  card  catalogue  and  to  find  information  in  the 
encyclopedia.  Picture  files  and  maps  supply  additional  information. 

CHAPTER  IX 

READING  IN  THE  CONTENT  SUBJECTS 

The  need  for  reading  in  the  content  subjects  increases  as  children  progress  through  school. 
Getting  information  from  references  in  social  studies,  science,  health,  mathematics  and  literature 
demands  facility  in  the  use  of  certain  reading  abilities  and  skills  which  are  essential  to  effective  study. 
(See  Chapter  IV.)  A  review  of  the  research  evidence1  indicated  that  there  was  a  "great  deal  in 
common  between  reading  in  a  single  field  and  reading  in  general"  but  that  "it  was  necessary  to 
develop  the  specific  kinds  of  skills  and  thinking  required  in  different  types  of  reading  and  study 
activities".  Although  these  particular  reading  skills  are  initiated  during  the  basic  reading  lessons, 
additional  instruction  needs  to  be  given  in  each  specific  content  area. 

Children  who  are  deficient  in  the  basic  reading  skills  cannot  be  expected  to  experience  success 
in  informational  reading  unless  the  material  is  adjusted  to  their  level.  Attention  should  be  directed 
toward  correcting  their  reading  disabilities.  Some  information  relating  to  the  development  of  the 
basic  reading  skills,  i.e.,  word  meaning,  word  perception,  comprehension  and  interpretation,  is  given 
in  Chapter  IV,  Developing  Reading  Skills  and  in  the  section  on  "Underachievers"  in  Chapter  X, 
Adaptation  of  Reading  Instruction.  Every  teacher  should  understand  the  problems  involved  in 
reading  these  materials  and  how  to  overcome  them  by  using  effective  procedures. 

Purposes  for   Lessons  in  Reading  the   Content  Subjects 

The  main  purposes  for  reading  lessons  in  the  content  subjects  are  (1)  to  develop  ability  to 
secure  information  from  many  sources  such  as  textbooks,  references,  encyclopedias,  and  graphic 
materials;  (2)  to  develop  skill  in  using  various  sources  of  information  such  as  books,  the  library; 
(3)  to  develop  ability  to  organize  ideas  secured  through  reading  and  to  apply  them  to  new  situations, 
and  (4)  develop  habits  of  adapting  rate  of  reading  to  specific  purposes  and  to  the  type  of  material 
being  read.  Specifically  stated,  these  purposes  are: 

1     William  S.  Gray.  "Reading",  ENCYCLOPEDIA  OF  EDUCATIONAL  RESEARCH,  Third  Edition.  C.  W. 
Harris,  Editor,  P.  1126.  New  York:  Macmillan,  1961. 
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1 .  Ability  to  comprehend  and  interpret  facutal  material  includes  ability  to: 

a.  Select  specific  facts  which  are  significant  and  relevant  for  a  definite  purpose, 

b.  Get  the  main  ideas  of  a  paragraph,  a  selection, 

c.  Make  inferences,  draw  conclusions, 

d.  Grasp  the  organization  of  the  material, 

e.  Distinguish  fact  from  opinion, 

f.  Get  information  from  graphs,  charts,  maps,  tables,  pictures 

2.  Skill  in  organizing  ideas  and  applying  them  to  new  situations  requires  ability  to: 

a.  Compare  ideas  secured  from  different  sources, 

b.  Paraphrase,  summarize,  classify,  generalize,  outline, 

c.  Arrange  ideas  in  order. 

3.  Skill  in  using  books  requires  an  understanding  of  table  of  contents,  index. 

4.  Skill  in  using  the  library  requires  an  understanding  of  alphabetizing,  arrangement  of  books 
in  a  library,  card  catalogue,  reference  works,  indexes,  cross  references. 

5.  Ability  to  adapt  rate  of  reading  to  specific  purposes  requires  a  knowledge  of  when  to  skim 
and  when  to  read  carefully. 


Problems  Involved  in  Reading  the  Content  Subjects 

Informational  material  is  more  difficult  to  read  than  the  narrative  materials  which  are  usually 
found  in  the  developmental  reading  program.  In  addition,  the  different  types  of  informational 
materials  present  different  problems  so  specific  skills  and  techniques  need  to  be  learned  for  each 
type  of  subject  matter.  To  illustrate,  some  problems  encountered  in  specific  content  subjects  as 
social  studies,  science,  mathematics  follow: 

Social  Studies-Enterprise 

Complex  concepts.  The  pupil  must  deal  with  historical,  civic,  economic,  and  geographical  con- 
cepts with  which  he  has  little  or  no  direct  experience.  Children  find  it  difficult  to  interpret  historical 
events  in  relation  to  the  specific  time  and  conditions  in  which  they  occurred.  The  relationship  be- 
tween environmental  factors  and  living  conditions  are  hard  to  establish.  The  new  concepts  and 
meaning  vocabulary  can  be  developed  simultaneously. 

Vocabulary 

(1)  New  meanings  for  old  words:  cape,  mouth,  run,  court,  range,  physical  features, 

(2)  Proper  names:  Cartier,  Cabot, 

(3)  Abstract  terms:  democracy,  culture,  civilization,  environment,  heritage, 

(4)  Unique  words:  plateau,  watershed,  doldrums,  azimuthal,  etc.  Indefinite  terms. 

Readability 

(1)  Compactness  of  numerous  facts  and  ideas, 

(2)  Uncontrolled  vocabulary  and  involved  sentence  structure, 

(3)  Typography:  headings,  subheadings,  boldface  or  italic  type. 

Science 

Complex  concepts.  Many  of  the  problems  encountered  in  reading  science  materials  are  similar 
to  those  met  in  social  studies.  A  considerable  portion  of  the  difficulties  of  reading  in  science  is  due 
to  the  inherent  difficulty  in  this  material.  Some  scientific  concepts  are  concrete  and  easily  demon- 
strated e.g.  pulleys  and  levers.  Others  are  not  subject  to  direct  demonstration  (gravity,  pollenization, 
hibernation)  and  must  therefore  be  handled  by  verbal  description  and  abstract  explanation. 


50 


Vocabulary.  The  language  of  science  is  precise  and  specific. 

(1)  Variety  of  branches  of  science;  physics,  chemistry,  biology,  botany,  zoology,  astronomy, 
agriculture. 

(2)  Each  branch  uses  vocabulary  specific  to  itself:  molecule,  electromagnet,  photosynthesis. 

(3)  Specialized  meanings  for  common  words:  poles,  scale,  charge,  conduct,  current. 

Readability 

( 1 )  Absence  of  narrative  appeal. 

(2)  Compact  ideas. 

(3)  Uncontrolled  vocabulary  and  involved  sentence  structure. 

(4)  Typography:  heading,  sub-heading,  different  forms  of  type. 

Mathematics 

Complex  concepts.  Many  mathematical  problems  contain  abstract  concepts  which  involve  com- 
plex relationships.  Sometimes  these  problems  deal  with  isolated  entities  unrelated  to  the  child's 
everyday  experiences.  Concepts  of  size,  distances,  amounts,  and  values  of  numbers  are  often  new  to 
children. 

Vocabulary 

(1)  Technical  vocabulary:  fraction,  quotient,  addend,  ratio,  decimals,  etc. 

(2)  Symbolical  language:  =,  — ,  x,  (),  etc. 

(3)  Abbreviations:  oz.,  lb.,  ",  cwt.,  yd.,  mi. 

(4)  Special  meanings  for  common  words:  product,  power,  dividend. 

Readability 

( 1 )  Numerous  significant  details 

(2)  Intensive  concentration  necessary 

(3)  Visualize  situations  in  problems. 

Suggestions  for  Overcoming  Reading  Problems 

Many  of  the  common  difficulties  that  children  encounter  in  the  content  subjects  can  be  over- 
come by  attention  to  the  following: 

1.  Background  information.  Children  need  to  have  some  knowledge  of  the  material  to  be 
read  if  the  new  information  is  to  be  understood.  If  the  topic  is  quite  new  to  children,  a  fund  of  ideas 
should  be  built  up  through  the  use  of  illustrations,  films,  experiments,  and  excursions.  Explanations 
need  to  be  made  so  as  to  clarify  the  concepts  and  introduce  new  vocabulary. 

2.  Meaning  vocabulary.  The  most  important  technical  terms  and  specialized  vocabulary 
should  be  used  in  discussion  before  silent  reading  is  begun.  This  discussion  will  help  children  to 
relate  previous  information  to  the  new  material  to  be  learned.  Research2  indicates  that  a  program 
of  word  enrichment  is  needed  if  children  of  elementary  grades  are  to  understand  the  textbooks  used 
in  the  content  subjects. 

3.  Directed  reading.  Children  in  the  elementary  grades  should  be  given  specific  purposes  for 
reading.  These  directions  may  be  questions  for  which  answers  need  to  be  found,  or  a  skeleton  out- 
line to  be  completed.  Research  indicates  that  the  "use  of  specific  questions  as  guides  in  reading  is 
more  effective  than  undirected  reading".3 

Suggested  Procedures  for  Teaching  a  Lesson  Requiring  Reading  in  the 
Social  Studies-Enterprise 

Lessons  in  reading  content  materials  need  to  be  varied.  While  children  are  acquiring 
information  they  should  be  improving  the  reading  skills  that  are  essential  to  effective  study  which 
have  been  initiated  in  the  basic  reading  lessons.  As  soon  as  a  unit  of  work  has  been  initiated,  special 

2  IBID..  P.  1127. 

3  IBID.,  P.  1127. 
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lessons  in  using  indexes  and  tables  of  contents  should  be  given  so  that  the  pupils  can  locate  the  topics 
in  books  as  they  are  needed.  When  information  is  being  gathered,  direct  instruction  will  be  needed 
to  improve  such  reading  skills  as  finding  main  ideas,  drawing  conclusions,  distinguishing  between 
fact  and  opinion,  and  between  relevant  and  irrelevant  material.  Some  direction  regarding  rate  of 
reading  might  be  given  for  materials  in  science  or  mathematics. 

The  general  procedure  for  developing  ability  to  read  social  studies  materials  includes  careful 
preparation  by  the  teacher  as  well  as  direction  for  the  pupils  during  the  reading  of  the  materials. 

Planning  Required  by  the  Teacher 

When  planning  the  unit  of  work  it  is  necessary  to  consider  objectives  for  the  unit,  topics 
appropriate  for  the  children,  suitable  reference  materials,  and  directions  to  guide  the  pupils'  reading. 

Objectives  for  the  Unit.  Pupils  should  gain  certain  information  and  increase  facility  in  reading 
skills  simultaneously.  Teachers  should  keep  in  mind  the  following  two  general  long  range  objectives. 

1.  To  acquire  facts  which  are  basic  to  significant  understandings. 

2.  To  develop  certain  skills  in  research  and  report  making  which  will  promote  independence 
in  the  acquisition,  interpretation  and  recording  of  these  facts  and  understandings. 

The  topics  elected  should  not  be  too  long  nor  too  difficult  and  should  rise  naturally  out  of  some 
general  and  broader  area  being  taught.  For  example,  it  would  be  unrealistic  to  ask  pupils  to  read 
about  "What  was  life  like  in  pioneer  times?"  There  are,  however,  several  more  limited  topics  which 
children  can  handle  successfully  and  which  could  come  from  this  broader  area  of  study  such  as: 

How  did  the  pioneers  travel? 
What  were  the  pioneers'  homes  like? 
What  foods  did  the  pioneers  eat? 
What  did  the  pioneers  do  for  fun? 

The  careful  selection  of  suitable  references  is  of  prime  importance  since  pupils  will  do  their 
reading  in  various  kinds  of  reference  books.  Suitable  reference  books  are  usually  recommended  for 
each  kind  of  social  studies  unit,  but  in  some  instances  these  are  not  suited  to  the  grade  level  nor  to 
the  wide  range  of  reading  abilities  in  the  typical  class.  Most  of  these  references  are  suited  only  to 
the  average  group  of  children  in  the  room.  Simplified  reading  materials  will  have  to  be  found  for  the 
poorer  readers.  Supplementary  materials  such  as  historical  fiction,  biography,  diaries,  encyclo- 
pedias, etc.,  should  be  selected  for  the  superior  reader.  The  teacher  should  familiarize  herself  with 
all  the  materials  so  that  she  can  use  them  at  appropriate  times  with  the  right  pupils.  The  import- 
ance of  careful  selection  of  assignments  for  pupil  reading  cannot  be  over-emphasized. 

Guide  pupils'  reading.  It  is  generally  conceded  that  all  reading  in  the  content  fields  should  be 
purposefully  directed  through  teacher-pupil  planning.  Children  reading  in  social  studies  should, 
therefore,  have  well-formulated  questions  to  guide  their  reading  about  the  topic  selected.  Such 
questions  should  be  designed  not  only  to  assist  in  gathering  factual  information  from  which  under- 
standings can  be  formed  by  all  the  pupils  participating,  but  should  include  more  thought-provoking 
questions  for  the  more  able  pupils.  If,  for  example,  the  general  topic  under  study  was  "What  was 
life  like  in  Roman  times?",  and  the  specific  problem  for  reading  was  "Who  were  the  first  Romans?", 
such  questions  as  these  could  be  posed: 

1.  From  what  land  did  the  first  Romans  come? 

2.  Why  did  they  wish  to  leave  this  land? 

3.  What  route  did  they  follow? 

4.  What  were  some  of  the  difficulties  they  encountered  on  the  way? 

5.  Where  did  they  finally  settle? 

6.  Why  did  they  choose  this  site? 

Questions  1,  3  and  5  require  factual  information  and  are  suitable  for  the  slower  moving  pupils 
in  the  class.  The  remaining  questions  which  involve  more  critical  thinking  will  provide  stimulation 
and  challenge  for  the  more  capable  pupils. 


52 


The  Social  Studies  Reading  Lesson 

Through  pre-planning  the  teacher  will  determine  the  topics  about  which  the  children  are  to 
read,  formulate  the  questions  to  direct  the  reading  and  select  suitable  texts  and  references  for  the 
children  to  use.  When  a  social  studies  lesson  requiring  reading  is  desired,  it  should  follow  the  general 
pattern  of  a  basic  reading  lesson. 

1 .  Preparation 

A.  Establish  the  background 

Many  abstractions  and  generalizations  are  likely  to  be  found  in  social  studies  reading 
materials.  Children  find  it  difficult  to  adjust  to  the  time  and  geographical  concepts 
characteristic  of  social  studies  problems.  It  is,  therefore,  imperative  that  sufficient 
background  and  stimulation  is  provided  the  pupil  so  as  to  motivate  his  reading.  Some 
suggestions  for  providing  background  follow: 

(1)  Use  pupils'  experiences  related  to  the  topic. 

(2)  Use  films,  filmstrips,  or  stories  related  to  the  topic. 

(3)  Establish  historical  period  by  the  use  of  time-lines  or  time  charts. 

(4)  Locate  geographical  positions  by  using  maps. 

B.  Introduce  new  vocabulary 

The  teacher  should  be  aware  of  the  new  and  unfamiliar  vocabulary  contained  in  the 
material  to  be  read  by  the  pupils.  Terms  and  expressions  which  cannot  be  deduced 
from  context  require  teaching.   (See  Chapter  V.) 

2.  Guidance 

As  the  pupils  read  silently  they  should  be  guided  by  well-directed  questions.  (See  p.  52.) 
When  pupils  are  beginning  reading  in  the  social  studies  areas  the  teacher  should  formulate 
these.  Later  pupils  should  participate  with  the  teacher  in  establishing  the  purposes  for 
reading. 

There  are  a  variety  of  techniques  for  conducting  the  social  studies  guided  reading  lesson. 
In  most  instances  each  pupil  will  not  have  a  text  or  other  reference  reading  material.  The 
teacher  should  distribute  the  available  texts,  which  she  has  previously  selected  for  pupil 
use,  to  those  pupils  who  are  to  do  the  actual  reading.  Until  pupils  have  acquired  the 
reference  reading  skills  necessary  to  locate  the  required  information  posed  by  the  ques- 
tions to  be  answered,  the  passages  to  be  read  will  have  to  be  pointed  out  to  the  reader 
by  the  teacher.  Later  through  the  acquisition  of  the  ability  to  use  the  table  of  contents,  the 
index,  and  the  list  of  illustrations,  children  should  be  able  to  locate  their  own  information. 
Whenever  the  pupils  are  to  read  the  material  orally,  they  should  have  the  opportunity  to 
read  it  silently  before  the  oral  presentation.  Pupils  will  then  read  those  sections  which  in 
their  opinion  best  answer  the  questions. 

Sometimes  every  pupil  has  a  text  or  a  reference  book  but  they  may  not  all  be  alike.  Then 
all  pupils  read  silently  to  find  answers  for  as  many  of  the  questions  as  possible.  After  the 
class  has  finished  reading,  the  information  supplied  by  the  different  books  should  be  com- 
bined. During  the  discussion,  pertinent  words  or  phrases  should  be  listed  on  the  chalk- 
board so  that  pupils  may  use  them  for  writing  paragraphs  or  reports  for  their  booklets  or 
notebooks. 

3.  Discussion 

Discussion  should  follow  the  oral  reading  to  discover  if  the  material  read  has  provided  the 
information  required.  The  success  of  the  discussion  depends  on  the  teacher's  skill  in  for- 
mulating and  directing  suitable  questions.  Slow  to  average  pupils  can  answer  factual  ques- 
tions. Better  than  average  pupils  should  be  given  the  opportunity  to  use  their  analytical 
and  interpretive  abilities  by  more  thought  provoking  questions.  Very  often  in  this  phase 
of  the  lesson  many  opportunities  arise  for  rereading.  This  is  required  for  the  verification 
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of  facts  and  opinions.  The  discussion  period  may  also  be  concluded  by  the  rereading  of  the 
various  sections  to  determine  whether  class  interpretations  are  sound  and  whether  pertinent 
material  has  been  overlooked. 

4.     Utilization 

The  information  should  be  used  in  some  aspect  of  the  enterprise  such  as: 

(a)  Completing  an  outline 

(b)  Writing  a  formal  report  or  a  paragraph  for  a  booklet 

(c)  Making  pictorial  representations  such  as  illustrative  pictures,  charts,  graphs,  murals, 
friezes 

(d)  Dramatization. 

When  enough  of  this  type  of  reading  has  has  been  given,  some  groups  may  be  able  to  work 
more  independently.  After  the  topic  has  been  selected  some  children  will  be  able  to  for- 
mulate their  own  questions,  locate  and  read  the  material  silently,  and  report  back  to  the 
class. 
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CHAPTER  X 

ADAPTATION  OF  READING  INSTRUCTION 

In  every  classroom  and  within  each  group  in  the  classroom  there  are  individual  differences 
among  the  pupils.  Some  of  these  differences  are  caused  by  varying  levels  of  mental  capacity,  some 
by  the  application  that  the  individual  has  made  of  the  mental  ability  he  possesses,  and  others  by 
certain  environmental  circumstances.  All  of  these  differing  factors  cause  variations  in  learning  to 
read  so  that  there  is  a  range  of  reading  achievement  within  the  group.  Furthermore,  there  is  uneven 
development  of  the  various  reading  abilities  and  skills  among  the  members  of  the  class  and  for  the 
individual  child.  If  every  child  is  to  reach  his  potential  in  reading  achievement,  the  classroom 
teacher  must  discover  the  specific  characteristics  of  each  child  and  make  provision  for  meeting  his 
needs.  The  purpose  of  this  chapter  is  to  make  suggestions  for  adapting  reading  instruction  for  chil- 
dren whose  learning  rates  deviate,  or  the  rapid  and  the  slow  learners;  those  who  are  not  achieving 
their  potential,  the  underachieves;  and  the  non-English  speaking  children. 

Rapid  and  Slow  Learners 

In  any  unselected  group  of  pupils  the  majority  are  considered  average  in  ability,  or  learn  at 
an  average  rate.  A  smaller  number  learn  more  rapidly  or  more  slowly  than  this  large,  average 
group;  those  are  termed  rapid  learners  while  those  who  seem  to  learn  more  slowly  are  termed  slow 
learners.  Certain  characteristics  of  learning  which  affect  the  development  of  reading  ability  vary 
in  pupils.  The  following  chart  lists  those  characteristics  indicating,  in  general  terms,  the  degree 
to  which  each  is  exhibited  by  rapid  learners  and  slow  learners  when  no  disturbing  physical,  social 
or  emotional  factors  are  present. 

CHART  IV 
Characteristics  Related  to  Learning  to  Read 


Characteristic 


Slow  Learners 


Rapid  Learners 


Intelligence  level 
Memory 
Recall 
Interests 
Curiosity 

Observation  powers 
Imagination 
Initiative  powers 
Attention  span 
Concentration  power 
Work  independently 
Verbal  ability 
Comprehension  of 

meanings 
Logical  thinking 
Recognize  relationships 
Reasoning  powers 
Forming  judgments 
Assimilating  ideas 

Applying  information 

Methods  of  learning 
to  generalize 

Use  of  mental  functions 

Appreciation  of  intellectual 
humor 

Critical  thinking 


Below  85  or  90 

Poor  for  abstractions 

Immediate  is  best 

Narrow 

Restricted 

Significant  details  missed 

Limited 

Weak 

Short 

Weak 

Poor 

Inadequate 


All  are  quite  weak 


Unable  to  apply  independently 

Requires  use  of  detailed, 
simple,  concrete  materials; 
performs  through  repetition 

Unable  to  coordinate 
two  or  more 

Limited 

Inadequate,  use  emotions 
as  a  basis 


Above  120  or  125 

Logical,  accurate 

Delayed  is  good 

Broad,  versatile 

Intellectual 

Close,  keen 

Extensive 

Strong 

Sustained 

Extensive 

Good 

Superior 


In  general  these 
are  superior 


Sensitive  to  application 

of  knowledge 
Able  to  generalize 

by  use  of  less  concrete 

clues;  can  apply  principles 
Able  to  coordinate 

any  number 

Keen 


More  competent 
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The  characteristics  listed  above  are  possessed  by  all,  but  differ  in  degree  rather  than  in  kind. 
All  children  have  intelligence;  it  is  the  amount  of  intelligence  that  determines  the  rate  of  learning. 
All  have  memory  but  the  bright  children  have  a  much  better  memory  than  the  dull.  All  are  curious 
but  the  slower  learner  is  much  less  curious  than  the  rapid  learner.  It  is  necessary  for  the  teacher 
to  recognize  the  differences  in  the  learning  characteristics  and  adjust  materials  and  methods  so 
that  all  are  challenged  and  none  are  frustrated. 


Rapid  Learners 

From  the  characteristics  related  to  learning,  the  following  specific  implications  for  teaching 
reading  to  rapid  learners  arise: 

1.  Keen  powers  of  observation  enable  most  rapid  learners  to  recognize  sight  words  with 
ease.  Some  need  to  have  a  certain  amount  of  direction  in  the  use  of  pertinent  clues  for  remember- 
ing the  form  and  appearance  of  words. 

2.  Phonetic  and  structural  analysis  understandings  and  principles  should  be  introduced  at 
the  appropriate  time  so  as  to  prevent  the  formation  of  wrong  generalizations.  This  instruction  for 
rapid  learners  is  very  important. 

3.  An  accurate  memory  and  good  delayed  recall  make  it  possible  for  rapid  learners  to  re- 
member words  with  less  repetition  than  is  necessary  for  average  children.  Rapid  learners  also  apply 
phonetic  and  structural  analysis  principles  very  successfully.  As  a  result,  at  each  reading  level  the 
rapid  learners  become  competent  with  less  repetition  of  workbook  exercises  and  less  extension 
reading  than  the  average  learners.  This  makes  it  necessary  to  see  that  all  their  reading  material  is 
sufficiently  challenging. 

4.  In  the  development  of  comprehension  and  interpretation  skills,  rapid  learners  are  more 
competent  than  the  average.  Because  of  their  superior  ability  to  think  logically,  recognize  relation- 
ships and  reason,  they  should  be  able  to  grasp  inferred  and  implied  meanings  more  easily  than  the 
average.  Rapid  learners  are  capable  of  drawing  accurate  conclusions  and  predicting  outcomes 
because  they  can  suspend  judgment  until  they  have  sufficient  facts  upon  which  to  base  decisions. 
Critical  thinking  is  usually  good  because  they  use  evidence  in  the  reading  material  rather  than  their 
emotions  as  a  basis  for  answers.  Rapid  learners  should  be  more  competent  in  answering  questions 
requiring  these  forms  of  thinking  while  the  average  may  be  less  successful.  However,  all  members 
of  the  class  should  be  able  to  discover  facts  as  stated,  i.e.,  get  the  literal  meanings. 

5.  Because  rapid  learners  have  broad,  versatile  interests,  a  wide  variety  of  materials  for 
recreational  reading  will  be  necessary  to  keep  them  interested  and  challenged.  See  Chapter  VIII, 
Literature  in  the  Reading  Program,  for  more  details. 

6.  Because  rapid  learners  have  a  rather  long  attention  span  and  good  powers  of  concentration, 
they  profit  by  having  relatively  long  work  periods.  An  extensive  imagination  and  strong  initiative 
ability  coupled  with  self-direction  indicate  that  they  should  prefer  to  read  independently.  They  enjoy 
reading  for  specific  purposes  which  they  have  set  for  themselves.  However,  these  purposes  should 
be  initiated  by  the  teacher  through  discussion  of  topics  in  the  periods  for  extending  interests  of 
basic  reading  lessons  or  in  lessons  in  the  content  fields. 

7.  Rapid  learners  usually  have  greater  verbal  abilities  and  facility  in  the  use  of  language 
than  the  average.  As  a  result  they  appreciate  intellectual  humor,  and  figurative  and  idiomatic 
expressions.  The  literature  that  the  teacher  reads  to  them  should  be  more  advanced.  They  also 
en:oy  reading  fantasy,  fables,  myths,  legends,  tall  tales,  yarns,  and  nonsense  poetry  as  well  as  science, 
hktory,  biography,  travel,  etc.  These  children  should  be  encouraged  to  try  some  creative  writing 
as  activities  for  extending  interests.  Verses,  nonsense  rhymes,  tall  tales,  plays,  or  stories  of  their 
own  experiences  could  be  used  in  a  class  paper  or  a  storybook.  A  "Writer's  Club"  may  be  formed 
to  stimulate  activity. 
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Guideposts  for  Teaching  Rapid  Learners 

1.  Give  plenty  of  opportunity  for  independent  effort  but  provide  for  instruction. 

2.  Teach  each  new  concept  but  avoid  repetition. 

3.  Encourage  the  ability  to  generalize. 

4.  Give  longer  reading  assignments. 

5.  Give  opportunities  for  enjoyment  of  humorous  material 

6.  Encourage  initiative  and  originality. 


Slow  Learners 

From  the  characteristics  related  to  learning,  the  following  implications  for  teaching  reading  to 
slow  learners  arise: 

1.  Poor  powers  of  observation  cause  slow  learners  to  miss  many  significant  details  in  word 
forms.  As  a  result,  ability  to  recognize  sight  words  may  be  poor.  Specific  clues  for  remembering 
words  should  be  drawn  to  their  attention.  Similarities  and  differences  in  words  which  may  cause 
confusion  should  also  be  pointed  out. 

2.  Slow  learners  have  difficulty  in  understanding  and  applying  generalizations.  Word  analysis 
skills,  especially  vowel  and  syllabic  principles,  are  difficult  for  them  to  grasp  because  they  fail 
to  recognize  the  patterns  in  the  words  they  are  examining.  A  larger  number  of  words  as  examples 
need  to  be  supplied  and  the  similarities  in  the  words  need  to  be  pointed  out  before  the  principle 
becomes  evident.  Because  slow  learners  miss  significant  details  of  new  words,  they  have  difficulty 
in  applying  the  principles. 

3.  An  inferior  memory  and  poor  delayed  recall  make  it  necessary  to  provide  much  meaningful 
repetition  to  establish  sight  vocabulary  and  word  recognition  skills.  The  amount  of  this  repetition 
may  be  twice  as  much  as  average  children  need.  Different  stories  containing  the  new  vocabulary 
should  be  used  rather  than  having  the  children  read  one  story  many  times.  Workbooks  normally 
present  the  new  vocabulary  in  different  context  often  enough  for  average  children  to  master  it. 
However,  for  slow  learners  it  may  be  necessary  to  prepare  extra  reading  materials  of  a  similar  nature 
so  as  to  provide  sufficient  repetition  especially  of  the  abstract  words.  Illustrations  and  dramatic  play 
are  useful  for  helping  children  to  remember  words.  Experience  charts,  or  group  writing  of  stories, 
should  be  used  to  provide  repetition  of  vocabulary,  especially  of  the  service  words.  A  greater 
amount  of  extension  reading  is  required  at  each  level  before  slow  learners  are  ready  to  read  more 
difficult  material. 

4.  In  the  development  of  comprehension  and  interpretation  skills  slow  learners  usually  have 
more  difficulty  than  the  average.  Because  of  their  inferior  ability  to  think  logically,  recognize  rela- 
tionships and  reason,  they  do  not  grasp  inferred  and  implied  meanings  very  readily.  They  may  be 
able  to  understand  abstract  relationships  when  the  situation  is  dramatized  or  illustrated.  Slow 
learners  are  likely  to  have  difficulty  in  drawing  conclusions  and  predicting  outcomes  because  they 
are  apt  to  form  judgements  on  the  basis  of  a  few  of  the  given  facts.  Critical  thinking  is  usually 
weak  because  emotions  rather  than  evidence  from  the  reading  material  are  used  as  the  basis  for 
the  conclusion.  However,  slow  learners  should  be  expected  to  understand  facts  as  stated.  They 
should  be  able  to  answer  in  their  own  words  questions  requiring  literal  meanings.  Sometimes  it  is 
necessary  to  supply  additional  experiences  to  increase  background  information  and  essential  con- 
cepts to  promote  comprehension  and  interpretation.  For  these  experiences,  manipulative  materials, 
models,  objects,  illustrations  and  dramatic  play  are  more  effective  than  verbal  explanations. 

5.  Because  slow  learners  have  a  narrow  range  of  interests  and  limited  curiosity,  they  are  not 
likely  to  read  on  a  variety  of  topics.  Specific  efforts  must  be  directed  toward  arousing  curiosity  and 
increasing  interests.  Direct  experiences,  objects  for  displays,  models  and  illustrations  can  be  used  to 
create  curiosity  which  should  lead  to  wide  reading.  In  addition,  the  teacher  should  read  a  great  deal 
to  these  children. 
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6.  Because  slow  learners  have  inferior  verbal  ability  and  difficulty  in  assimilating  ideas,  they 
may  be  unable  to  concentrate  on  a  specific  reading  task  for  the  usual  period.  This  short  attention 
span  suggests  relatively  short  reading  lessons  and  periods  for  independent  work.  Assignments  should 
be  checked  immediately.  Some  self-checking  forms  of  reading  activities,  such  as  matching  words 
with  pictures-and-words  for  learning  reading  vocabulary,  are  valuable  for  slow  learners. 

7.  Because  immediate  recall  is  better  than  delayed  recall  for  slow  learners,  it  is  advisable  to 
have  short  intervals  between  reading  lessons.  These  lessons  may  be  different  in  form  but  the  new 
vocabulary  and  principles  to  be  taught  should  be  repeated  before  much  time  elapses. 

8.  Slow  learners  seem  to  be  unable  to  coordinate  two  or  more  mental  functions,  so  a  reading 
assignment  should  require  one  form  of  response  rather  than  two  or  three  different  types  of  thinking. 
Each  work  period  then  should  require  one  kind  of  exercise  with  many  examples  to  be  done.  If  written 
directions  are  used,  they  should  consist  of  short,  simple  sentences. 


Guideposts  for  Teaching  Slow  Learners 

1. 

Give  short  reading  assignments,  and  teach  one  thing  at  a  time. 

2. 

Use  more  meaningful  repetition  than  for  the  average  child. 

3. 

Check  assignments  immediately. 

4. 

Greater  extension  reading  provides  meaningful  repetition. 

5. 

Employ  multi-sensory  approaches. 

6. 

Use  developmental  reading  throughout  the  grades. 

The  underachiever  usually  needs  individual  instruction  to  help  him  overcome  reading 
difficulties.  These  children  are  posed  to  illustrate  the  use  of  devices  and  reading 
material  designed  to  meet  specific  needs. 

Underachievers 

There  are  usually  some  children  in  a  class  who  are  not  making  the  progress  in  reading  that 
they  should  be  making  and  so  are  considered  underachievers.  They  may  have  inferior,  average  or 
superior  mental  ability  but  for  some  reason  they  are  not  reaching  their  reading  expectancy.  It  is  the 
purpose  of  this  section  of  the  chapter  to  provide  suggestions  for  identifying  the  underachiever  and 
discovering  his  needs  in  reading,  and  to  list  some  general  principles  for  adapting  instruction  in 
reading  to  meet  these  needs. 
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Identifying  the  Underachiever 

Some  underachievers  may  be  experiencing  great  difficulty  in  learning  to  read  and  may  be  con- 
sidered seriously  disabled  readers.  On  the  other  hand,  some  children  may  appear  to  be  experiencing 
success  because  they  are  reading  as  well  as  many  children  in  the  class  but  they  are  still  not  achieving 
their  expectancy. 

One  method  of  identifying  underachievers  in  reading  is  to  compare  mental  age  with  reading 
grade  score  obtained  on  a  standardized  test.  The  mental  age  should  be  obtained  by  using  an 
intelligence  test  which  does  not  require  reading.  The  Stanford-Binet  Intelligence  Scale  or  the  Durrell- 
Sullivan  Reading  Capacity  Test  are  suitable.  A  child  with  a  mental  age  of  6.0  should  have  a  reading 
grade  grade  score  of  1.0,  i.e.,  the  beginning  of  first  grade;  if  mental  age  is  7.0  the  reading  grade 
score  should  be  2.0,  the  beginning  of  second  grade,  etc.  Then,  if  a  child's  reading  grade  score  is 
significantly  lower  than  his  mental  age,  he  may  be  considered  a  disabled  reader.  The  following  guide 
is  given  by  Bond  and  Tinker:1 

"The  amount  of  discrepancy  which  can  be  considered  significant  increases  as 
the  child  grows  older.  In  the  primary  grades,  from  one-half  to  three-fourths  of 
a  grade  difference  is  enough  to  classify  the  child  as  a  disabled  reader.  In  the 
intermediate  grades,  a  difference  of  one  to  one  and  a  half  grades  is  used." 

Analysis  of  Reading  Disability 

After  the  underachiever  in  reading  has  been  identified,  the  next  step  is  to  discover  causes  for 
the  condition  and  the  exact  nature  of  the  disability.  In  an  analysis  of  the  reading  disability  both 
objective  test  data  and  the  results  of  teacher's  observation  should  be  used.  The  following  inform- 
ation should  be  obtained: 

1.  Mental  age 

2.  The  reading  grade  score  as  shown  by  a  standardized  test 

3.  The  independent  reading  level  obtained  by  using  samples  from  a  good  series  of  basic  readers 

4.  The  instructional  reading  level  as  shown  by  the  tests  used  for  getting  the  independent 
reading  level 

5.  Extent  of  the  sight  vocabulary  as  shown  by  Dolch's  list  of  service  words 

6.  Methods  used  to  identify  sight  words  and  any  undesirable  habits  that  may  be  present  such 
as  guessing,  sounding  the  first  few  letters  of  the  word,  as  obtained  by  teacher  observation 
and  examination  of  errors  in  oral  reading 

7.  Word  analysis  abilities  as  shown  by  tests  of  the  phonetic  and  structural  analysis  skills 
listed  in  progressive  sequence  in  Chapter  IV 

8.  Ability  to  comprehend  literal,  inferred,  and  implied  meanings  in  reading  material  as  shown 
by  a  standardized  test 

9.  Interests  as  shown  by  an  interview  or  in  an  interest  inventory 

The  above  information  should  indicate  the  child's  level  of  ability  and  his  deficiencies  so  that 
instruction  can  be  started  at  a  point  where  success  will  be  experienced.  For  example,  if  Johnny  has 
a  mental  age  of  8,  a  reading  grade  score  of  1.5,  instructional  reading  level  of  a  low  primer,  a  sight 
vocabulary  of  40  words,  and  cannot  apply  phonetic  analysis,  corrective  reading  should  begin  with 
building  up  a  sight  vocabulary.  Since  his  mental  age  is  above  7,  he  is  mentally  ready  for  phonetic 
instruction  but  has  not  yet  learned  to  identify  sight  words  successfuly.  Observation  will  indicate  the 
wrong  habits  of  identifying  words  he  has  built  up  that  may  need  to  be  discarded.  Then  a  systematic 
developmental  reading  program  can  be  followed. 

An  analysis  of  reading  disability  should  also  indicate  the  major  causes  of  the  child's  difficulty. 
It  may  be  necessary  to  remedy  some  of  the  causes  before  the  corrective  work  is  undertaken.  The 
following  information  should  indicate  causes: 

1.     Physical  conditions: 

(a)  Low  vitality  such  as  malnutrition,  glandular  disturbances,  anemia,  etc. 

(b)  Absences  caused  by  illness 

(c)  Visual  acuity  as  shown  by  Eames  Eye  Test* 

1     Guy  L.  Bond,  and  M.  A.  Tinker.  READING  DIFFICULTIES:  Their  Diagnosis  and  Correction.  P.  76. 

New  York:  Appleton-Century-Crofts,  Inc.,  1957. 
"EAMES  EYE  TEST:  Revised  edition.  For  all  grades.  New  York:  World  Book  Co. 
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(d)  Auditory  acuity  indicated  bv  inattention  or  questions  asked 

(e)  Lateral  dominance 

2.  School  history: 

(a)  Grade  progress 

(b)  Age  when  entering  school 

(c)  Reader  series  used 

(d)  A  list  of  the  different  schools  attended  with  the  dates 

3.  Family: 

(a)  Other  children  in  the  family — ages,  school,  progress 

(b)  Treatment  of  this  child 

4.  Personality: 

Some  underachievers  who  are  severely  disabled  readers  show  personality  reactions  which 
may  be  caused  by  frustration  resulting  from  their  reading  difficulties.  Any  of  the  following 
reactions  may  indicate  a  reading  difficulty:2 

1.  Aggression.  When  the  child  takes  an  aggressive  opposition  to  reading  because  it  has 
thwarted  him,  he  begins  to  hate  the  teacher  and  the  school  as  well  as  reading.  Extreme  cases  may 
lead  to  delinquency. 

2.  Withdrawal.  The  child  withdraws  from  the  unpleasant  and  frustrating  situation  of  being 
unable  to  read.  The  withdrawal  may  be  from  the  actual  physical  situations  in  which  case  he  leaves 
the  room,  gets  a  drink,  or  plays  truant.  Sometimes  the  withdrawal  may  be  mental  rather  than 
physical.  It  will  then  show  itself  in  daydreaming. 

3.  Compensation.  The  child  compensates  for  his  reading  disability  by  seeking  success  in  some 
other  field.  Many  compensatory  activities  should  be  encouraged  because  they  are  wholesome,  e.g., 
art,  or  athletics.  However,  some  compensatory  activities  such  as  the  role  of  clown,  bully  or  smart 
aleck  are  less  desirable. 

4.  Defeatism.  As  a  result  of  numerous  failures  in  reading  the  child  believes  that  he  cannot 
succeed.  The  attitude  of  hopelessness  and  apathy  is  difficult  to  combat.  Successful  experiences  are 
necessary  to  restore  self-confidence. 

5.  Hypertension.  The  child  may  develop  general  hypertension  and  excitability  as  a  result  of 
inability  to  read.  He  worries  about  poor  grades,  expected  tests,  incompleted  assignments,  and  pos- 
sible failure. 

6.  Constructive  attack  on  the  problem.  Sometimes  the  child  recognizes  and  attempts  to 
correct  his  difficulty.  This  is  the  most  desirable  reaction  but  this  seldom  occurs. 

Adapting  Materials  and  Methods 

The  corrective  reading  required  to  overcome  the  disabilities  that  the  underachiever  may  have 
is  usually  best  undertaken  by  the  classroom  teacher.  Thus  the  child  does  not  lose  social  contact  with 
his  class.  Corrective  work  may  be  either  individual  or  group  instruction  but  each  pupil  should  be 
working  at  his  own  level.  Each  child's  reading  deficiencies  should  be  charted.  From  such  a  chart 
children  can  be  selected  for  individual  or  group  instruction  and  should  not  be  embarrassed  by  classi- 
fication. In  any  case,  much  individual  attention  should  be  given  and  continued  until  the  required 
techniques  are  well  established. 

A  definite  time  should  be  set  for  corrective  reading.  This  time  may  be  in  addition  to  the  regular 
reading  periods  so  that  the  disabled  reader  may  "catch  up"  and  be  able  to  continue  with  the  regular 
group.  The  time  used  for  corrective  reading  should  never  replace  other  enjoyable  activities;  it  should 
be  a  substitute  for  unpleasant  work.  The  period  should  be  scheduled  when  the  pupils  are  fresh  and 
ready  for  work.  The  corrective  lessons  should  occur  at  least  once  a  day  as  such,  and  the  child's 
reading  ability  should  receive  attention  in  connection  with  other  subjects. 

2    Marion  Monroe  and  Bertie  Backus.  REMEDIAL  READING:  A  MONOGRAPH  IN  CHARACTER  EDU- 
CATION. Pp.  7-10.  Boston:  Houghton  Mifflin  Co.  1937. 
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The  materials  used  for  the  corrective  lessons  should  be  suited  to  the  child's  needs  and  interests. 
It  is  usually  necessary  to  overcome  a  negative  attitude  and  restore  confidence  so  the  materials 
selected  should  be  easy  and  appealing.  It  is  best  to  begin  at  a  relatively  low  level  for  instructional 
reading  so  as  to  insure  success  from  the  first.  Reading  material  with  low  vocabulary  load  but  a  high 
interest  level  is  most  suitable.  From  fourth  grade,  success  is  often  achieved  by  much  extension 
reading.  This  occurs  when  reading  achievement  is  low  but  the  disability  is  not  serious;  no  undesirable 
habits  have  developed  and  additional  practice  only  is  required.  Much  easy  reading  material  on  a 
wide  variety  of  topics  is  necessary  for  this  practice. 

The  methods  employed  should  be  those  used  in  good  beginning  teaching  and  supplemented  by 
many  special  devices  which  can  be  discarded  when  the  immediate  goal  is  reached.  The  manuals  of 
the  basic  readers  provide  many  ideas  for  special  devices.  However,  it  is  not  wise  to  sacrifice 
learning  for  novelty.  The  methods  should  be  varied  so  as  to  meet  the  needs  of  the  learner.  Some- 
times a  combination  of  auditory,  visual  and  kinesthetic  methods  are  needed  to  achieve  success. 
Usually  small  units  of  instruction  should  be  used  to  make  mastery  possible.  In  any  case,  a  system- 
atic, sequential  reading  program  should  be  followed  with  special  attention  being  given  to  the  areas 
of  deficiency. 

The  child  should  be  made  aware  of  his  errors  and  of  methods  for  overcoming  them.  His 
successes  and  achievements  should  be  a  matter  of  personal  interest  to  him,  and  a  record  of  achieve- 
ment may  be  kept.  This  record  may  be  a  book  listing  new  words  learned,  workbook  pages  completed, 
silent  reading  scores  in  words  per  minute,  comprehension  test  scores,  number  of  careless  errors  in 
oral  reading,  and  other  pertinent  information.  Line  or  bar  graphs  may  also  be  used.  Such  concrete 
means  of  showing  improvement  are  valuable.  In  addition,  the  teacher  should  always  be  optimistic 
and  offer  encouragement  and  assurance. 

The  causes  of  the  reading  disability  must  be  eliminated  if  possible.  Any  limiting  physical  or 
environmental  conditions  which  cannot  be  corrected  must  be  considered  and  steps  taken  to  see 
that  corrective  teaching  does  not  aggravate  these  conditions.  Usually  such  causes  as  undue  pressures 
at  home  can  be  removed,  and  visual  or  auditory  deficiencies  corrected. 


Habitual  word  skippers  will  never  become  accurate  readers  for  lack  of  word  knowl- 
edge will  impede  their  progress.  These  fifth-grade  children  need  further  practice  in 
pronouncing  sound  elements  and  in  blending  the  more  difficult  phonograms. 
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Guideposts  for  Teaching   Underachievers 

1.  Begin  corrective  reading  at  the  child's  instructional  level. 

2.  Reading  materials  must  be  interesting,  appealing  and  easy. 

3.  Be  thorough  and  systematic. 

4.  Help  students  to  experience  immediate  success. 

5.  Give  plenty  of  honest  praise. 


Non-English  Speaking  Children 

Some  children  may  experience  difficulty  in  learning  to  read  because  of  lack  of  familiarity  with 
the  English  language.  Children  who  have  lived  in  this  country  only  a  few  months  enter  school 
at  various  ages  with  differing  abilities  to  understand  and  speak  English.  Because  ability  to  read  is 
dependent  upon  language  facility,  it  is  necessary  for  these  children  to  attain  a  certain  degree  of 
familiarity  with  the  English  language  before  systematic  instruction  in  reading  is  initiated.  For  older 
pupils,  texts,  workbooks  and  teachers'  manuals  may  be  obtained  from  the  Department  of  Education. 
Some  suggestions  for  general  procedures  are  offered  here.  Since  the  needs  of  individual  pupils 
differs  greatly,  these  suggestions  must  be  adapted  to  their  needs. 

General  Procedures 

1.  In  general,  children  should  be  with  their  own  age  group.  They  are  much  happier  with 
their  own  social  group  than  with  younger  children. 

2.  Acquaint  the  children  with  the  building  and  the  facilities  that  they  need  to  use,  such  as 
the  playrooms  and  the  washrooms.  The  teacher  may  guide  the  children  on  a  tour  of  the  building, 
or  a  responsible  child  selected  as  the  newcomer's  helper  may  show  him  around. 

3.  The  teacher  should  learn  and  use  the  children's  names  as  soon  as  possible. 

4.  If  children  have  some  knowledge  of  the  English  language  when  arriving  at  school  the 
teacher  should  use  a  simple  inventory  to  discover  their  abilities  and  begin  from  there. 

5.  Teach  English  words  that  are  needed  out  of  school  so  as  to  increase  hearing  and  speaking 
vocabulary.  Plan  a  unit  of  work  on  the  home  or  have  a  toy  show,  so  as  to  provide  opportunities  to 
teach  many  common  words. 

6.  The  English  language  should  be  learned  in  the  same  way  as  the  mother  tongue  was  learned. 
The  teacher  should  begin  by  speaking  single  words  and  then  short  sentences  (two  or  three  words) 
to  develop  meaning  vocabulary.  After  the  children  understand  quite  a  number  of  words,  they 
should  begin  to  express  their  ideas  in  words  and  very  short  sentences. 

7.  When  the  teacher  presents  a  new  word  (orally),  the  children  should  repeat  it.  If  a  group 
is  being  instructed,  the  entire  group  should  repeat  the  word  a  few  times,  then  each  individual 
should  say  it.  The  teacher  should  speak  naturally,  distinctly  and  without  distortion. 

8.  Attention  should  be  given  to  correct  sounds  of  the  letters,  accent  in  words,  and  sentence 
construction  in  all  the  children's  speech. 

9.  Use  pictures,  objects,  actions,  and  dramatizations  to  teach  meaning  vocabulary.  Games  and 
other  activities  should  be  used  to  provide  repetition. 

10.  Provide  the  children  with  some  work  such  as  drawing  that  they  can  do  in  spite  of  their 
language  handicap.  They  need  to  experience  success  in  some  kinds  of  school  work. 

11.  Systematic  instruction  in  reading  should  begin  when  the  child: 

(a)  Has  a  speaking  vocabulary  of  approximately  300  words 

(b)  Expresses  his  ideas  in  short  sentences  with  reasonable  facility 

(c)  Pronounces  words  with  little  or  no  accent 

(d)  Has  a  desire  to  read 
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Guideposts  for  Teaching  Non-English  Children 

1 .  Develop  a  listening  vocabulary  first. 

2.  Use  dramatic,  concrete  examples  and  direct  experience  for  word  meanings. 

3.  Expect  slower  reading  progress  than  for  the  English-speaking  children. 

4.  Provide  plenty  of  reading  material. 

5.  Give  as  much  honest  praise  and  encouragement  as  possible. 
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Evaluation  of  the  total  reading  program  should  be  a  joint  undertaking  of  adminis- 
trators and  teachers.  The  members  of  this  elementary  staff  are  evaluating  their  read- 
ing program  with  a  view  to  improving  it  in  areas  where  weakness  is  evident. 


CHAPTER  XI 


EVALUATION  OF  THE  READING  PROGRAM 


A  continuous  program  of  evaluation  should  be  followed  and  the  prime  responsibility  for  this 
rests  with  the  school  officials.  Evaluation  may  be  initiated  by  the  superintendent,  the  principal  or  a 
supervisor  and  may  include  an  entire  school  district  or  be  limited  to  a  single  school.  The  purpose  of 
evaluation  is  to  identify  the  strengths  and  weaknesses  in  the  existing  reading  program  in  order  to 
capitalize  on  the  one  and  correct  the  other. 


Some  Principles  for  Evaluation 

1.  Make  it  a  joint  undertaking  of  all  staff  members. 

2.  Achievement  in  silent  reading  and  oral  reading,  reading  interests  and  the  amount  of  recreational 
reading  appraised. 

3.  Evaluation  of  the  total  reading  program  has  two  main  facets: 

(a)  the  evaluation  of  the  individual  progress  of  the  pupils,  and 

(b)  the  evaluation  of  the  total  effect  on  achievement  in  the  content  subjects. 
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CHART  VI 
THE  BREAKDOWN   OF  THE   OBJECTIVES 

GENERAL  OBJECTIVE 

To  develop  systematic  habits  of  word  recognition 

SHORT  TERM  GOAL 

To  develop  the  understanding  of  and  ability  to  apply  the  vowel  generalizations  inductively 

LESSON  AIM 

To  develop  an  understanding  of  and  ability  to  apply  the  generalization 
of  the  long  vowel  sound  with  the  final  'e'. 


TEACHER  BEHAVIOR 

1 .  A  check  should  be  made  to  see  that  the 
pupils  can  discriminate  and  recognize 
long  vowel  sounds. 

2.  A  number  of  examples  are  presented  to 
the  pupil  orally  and  in  written  form. 

3.  Through  skilful  questioning  the  pupils 
should  be  led  to  recognize  inductively 
the  connection  between  the  medial 
vowel  sound  and  the  final  'e\ 

4.  With  some  assistance  from  the  teacher, 
the  generalization  should  be  formulated 
by  the  pupils. 

5.  Further  examples  should  be  given  so 
that  the  generalization  is  applied. 


PUPIL  BEHAVIOR 

1.  The  pupil  must  be  able  to  discriminate 
and  recognize  long  vowel  sounds. 

2.  He  must  apply  his  knowledge  to  the 
examples  given. 

3.  Then  after  questioning  by  the  teacher 
he  must  recognize  the  association  be- 
tween the  vowel  sound  and  the  final  'e'. 

4.  With  help  from  the  teacher  he  must 
verbalize  his  understanding  and  formu- 
late an  accurate  generalization. 

5.  In  future  when  new  words  are  en- 
countered he  must  use  the  generaliza- 
tion to  aid  recognition  and  pronuncia- 
tion. 
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Steps  in  Evaluation 

1.  The  objectives  of  the  program  must  be  defined.  These  must  then  be  broken  down  from 
generalized  statements  into  short-term  specific  goals  and  then  into  definite  units  called  lessons. 
The  accompanying  chart  is  one  example  of  how  a  general  objective  can  be  broken  down  into 
short-term  goals  and  finally  into  lesson  units. 

2.  The  objectives  need  to  be  stated  in  terms  of  both  teacher  and  pupil  behavior.  These  are  illustra- 
ted in  Chart  VI  in  the  application  of  an  objective. 

3.  Materials  and  methods  to  accomplish  all  the  objectives  will  need  to  be  selected.  It  must  be 
stressed,  however,  that  the  basic  readers  do  not  comprise  the  total  reading  program.  Provision 
of  books  for  extension  reading,  recreational  reading  and  reading  in  the  content  fields  must  be 
included  as  has  been  suggested  earlier  in  this  handbook. 

4.  Methods  for  evaluating  reading  achievement  should  include  both  standardized  and  informal 
tests,  teacher  observations,  inventories,  records  and  questionnaires. 

5.  Examination  of  the  results  of  all  tests  and  assessments  in  relation  to  the  particular  objectives  is 
then  made.  The  weaknesses  and  strengths  of  the  program  should  be  noted  and  in  the  light  of 
the  findings,  so  that  methods  and  materials  can  be  modified  or  altered.  The  test  results  should 
be  examined  by  both  administrators  and  teachers  and  interpreted  in  the  light  of  the  capacity  of 
the  pupils. 

Method  of  Evaluation 

1.  Informal  Testing 

Different  forms  of  teacher-made  tests  should  be  used  frequently  to  evaluate  pupil  progress  in  the 
mastery  of  specific  skills.  The  following  informal  tests  are  good: 

a.  Check  lists  and/or  reading  inventories  for  oral  reading,  sight  words,  and  word  recognition 
skills. 

b.  Exercises  chosen  from  workbooks  or  prepared  by  the  teacher  to  measure  any  unit  of 
learning. 

c.  Oral  check  of  understanding  of  vocabulary.  (Questions  on  word  meaning  should  not  be 
answered  verbally  only.  Definite  meanings  can  often  be  conveyed  more  effectively  by  drawings, 
miming,  or  dramatization.) 

d.  Occasions  demanding  reading  for  different  purposes  to  ascertain  whether  pupils  are 
adapting  their  methods  of  reading  to  suit  both  materials  and  purposes. 

e.  Analyses  of  errors  in  spelling  and  written  work  to  ascertain  ability  to  transfer  the  skills  of 
reading. 

2.  Observation 

Teacher  observation  of  success  and  difficulties  encountered  in  reading  situations  should  be 
made  at  definite  intervals.  The  following  are  some  of  the  attitudes  and  habits  that  indicate  extent  of 
pupil  success.  Watch  for: 

a.  Interest  in  work  which  requires  reading. 

b.  The  amount  of  enthusiasm  with  which  reading  assignments  are  approached. 

c.  The  behavioral  attitude  of  the  child  and  his  interest  in  class  work. 

d.  The  pupil's  speed  in  completing  his  reading   assignment,   and   assignments   which   require 
reading. 

e.  The  ability  to  follow  written  instructions. 

f.  The  willingness  to  read  aloud.   (Poor  readers  rarely  volunteer.) 

3.  Records  and  Questionnaires 

Records  and  questionnaires  made  both  by  the  teachers  and  the  pupils  should  also  be  used  in 
assessing  the  reading  program.  Use  might  be  made  of  the  following: 
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a.  The  number  of  books  read  by  individual  students,  and  the  total  number  read  by  different 
classes,  in  order  to  estimate  the  amount  of  reading  being  done. 

b.  The  types  of  books  read,  in  order  to  assess  the  quality  and  variety  of  the  materials  used. 

c.  The  amount  of  time  spent  outside  school  on  reading,  the  frequency  of  the  use  of  books,  or 
other  reading  materials  in  subject  matter  fields. 

d.  Anecdotal  records  of  the  reaction  of  pupils  to  particular  aspects  of  the  reading  program. 

e.  An  examination  of  the  timetable  to  see  the  relative  amount  of  time  devoted  to  reading  at 
different  grade  levels,  and  whether  provision  is  made  for  all  aspects  of  the  reading  pro- 
gram. 

f.  A  recording  of  the  general  methods  used  in  teaching,  for  example,  the  type  and  amount 
of  grouping,  the  flexibility  of  the  grouping  system. 

g.  Parts  of  the  checklist  provided  in  Chapter  XII  might  be  used  at  intervals. 

Standardized  Tests 

The  following  points  concerning  the  use  of  standardized  tests  should  be  noted: 

a.  Standardized  tests  may  be  used  to  determine: 
Achievement  of  objectives  of  the  reading  program 
Current  status  of  the  class  as  a  whole 
Comparisons  with  local  and  national  norms 
Current  status  of  individuals 

Types  of  classroom  organization 
Group   Instruction 
(i)     Initial  determination  of  groups, 
(ii)      Flexibility  of  groups. 

Individual  Instruction 

(i)      Selecting  of  pupils  needing  corrective  instruction. 

(ii)      Stimulating  instruction  of  superior  readers, 
(iii)      Selecting  of  materials  appropriate  to  individual  level. 

b.  Standardized  reading  tests  may  be  classified  into  three  general  types: 

Survey  tests,  survey  tests  with  diagnostic  features,  and  diagnostic  tests.  The  type  of  test 
chosen  depends  entirely  on  the  purpose  for  administering  it.  Tests  measure  various  skills, 
and  it  is  important  that  the  test  itself,  not  only  the  brochure,  should  be  examined  before  a 
decision  is  made  to  use  the  test. 

c.  An  examination  not  only  of  the  type  and  content  of  the  test  needs  to  be  made,  but  also 
the  method  of  recording  answers  should  be  checked.  It  is  obvious  that  questions  requir- 
ing multiple  choice  or  true-false  answers  do  not  demand  the  same  type  of  response  from 
a  pupil  as  one  which  involves  the  formulation  and  writing  of  the  answer  by  the  pupil  him- 
self. Some  vocabulary  tests,  too,  measure  word  recognition  rather  than  word  meaning. 
The  method  of  answering  must  be  taken  into  account  in  evaluating  the  total  achievement. 

d.  Most  standardized  tests  have  adequate  validity  and  reliability,  but  the  following  criteria 
for  selection  might  also  be  used:  clear  directions,  applicable  norms,  ease  and  practicability 
of  administration,  scoring  and  interpretation. 

e.  Standardized  tests  must  be  administered  and  scored  EXACTLY  according  to  directions 
if  norms  are  to  be  applied. 

f.  The  results  of  individuals,  classes,  and  the  total  school  should  be  examined.  The  primary 
purpose  of  giving  tests  is  that  the  results  should  be  used  by  both  administrators  and 
teachers  in  planning  the  continuing  program.  Examinations  of  the  types  of  mistakes  made 
by  the  pupils  is  of  major  importance  to  the  teacher  in  diagnosing  the  strengths  and  weak- 
nesses of  her  teaching. 
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Remember 

1.  Results  tabulated,  filed,  and  never  used,  have  little  purpose. 

2.  An  evaluation  of  a  pupil  or  a  teacher  should  never  be  based  on  standardized 
tests  alone.  These  tests  are  treated  as  only  one  source  of  data  which  should  be 
linked  with  many  other  facts  in  making  a  final  evaluation. 

3.  Achievement  tests  should  never  determine  the  curriculum. 

4.  Evaluation  must  be  a  cooperative  effort  by  both  teachers  and  administrators. 


The  Role  of  Administrator 

The  roles  of  the  administrator  and  teacher  in  the  evaluation  program  are  complementary  but 
distinct.  The  following  list  suggests  some  of  the  aspects  for  which  the  administrator  should  assume 
responsibility. 

1 .  The  administrator  is  responsible  for  initiating  and  carrying  through  the  evaluation  program. 
He  should  see  that  at  each  point  the  steps  are  clarified  and  that  the  teachers  are  aware  of 
the  sequence  of  evaluation. 

2.  He  should  cooperate  with  teachers  in  the  provision  and  selection  of  materials  beyond  the 
basic  reading  series  which  will  implement  all  the  aspects  of  the  program  as  outlined  in  the 
earlier  part  of  this  handbook. 

3.  In  consultation  with  the  teachers,  the  administrator  should  be  responsible  for  selecting, 
ordering,  and  distributing  any  standardized  tests  which  are  used.  In  order  to  ensure 
uniformity  of  administration  and  recording,  he  should  arrange  for  the  assembling  and 
tabulating  of  test  results,  and  should  provide  the  opportunity  for  the  interpretation  of 
these  results  at  staff  meetings.  In  discussion  with  the  teachers,  he  should  determine  what 
other  informal  methods  will  be  undertaken  to  complete  the  evaluation. 

4.  As  a  result  of  the  discussion  of  the  evaluation  of  the  total  program,  the  administrator 
should  make  certain  that  both  the  strengths  and  weaknesses  of  the  program  are  revealed 
and  that  steps  are  taken  to  identify  and  initiate  improvement  practices. 

5.  The  administrator  is  responsible  further  for  supervising  and  ascertaining  the  extent  to 
which  agreed  practices  are  undertaken  by  the  classroom  teacher. 

6.  He  must  ascertain  that  there  is  a  balance  in  both  the  reading  program  and  also  in  the 
testing  program  so  that  all  the  facets  of  the  program  suggested  in  this  Handbook  are 
covered.  Special  reading  abilities  such  as  reading  maps,  pictures,  graphs,  and  charts  need  to 
be  included  at  certain  times  as  well  as  standardized  tests. 

7.  He  should  provide  the  administrative  machinery  for  all  types  and  levels  of  reading.  Pro- 
vision must  be  made  for  rapid  learners,  and  for  children  of  average  ability,  and  for  slow 
learners  and  underachievers  as  well  as  for  corrective  reading  groups. 

8.  As  a  result  of  the  evaluation,  the  administrator  may  feel  that  there  is  a  necessity  for  in- 
service  training  and  he  should  undertake  the  organization  of  this.  In  addition,  administra- 
tors should  undertake  the  responsibility  for  speeding  up  the  acceptance  and  use  of  the 
findings  of  research  in  reading,  so  that  the  gap  between  research  findings  and  their  inclusion 
in  teaching  practices  may  be  lessened. 

9.  To  further  the  professional  growth  of  his  teaching  staff,  provision  should  be  made  for  a 
professional  library  which  should  be  available  to  the  teachers  at  all  times,  and  should 
contain  not  only  professional  texts,  but  also  periodicals  and  journals  which  appertain  to 
reading. 

10.  The  administrator  has  the  main  responsibility  for  maintaining  good  public  relations.  With 
every  change  in  the  school  program  it  is  important  that  the  parents  should  be  kept  informed. 
Report  cards  should  include  all  that  is  essential  for  the  parent  to  understand  concerning  the 
child's  progress  in  reading. 
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The  Role  of  the  Teacher 

The  ultimate  effectiveness  of  any  program  must  depend  in  the  final  analysis  upon  the  individual 
teacher  in  each  classroom.  All  teachers  should  be  cognisant  of  the  following  obligations: 

1.  The  teacher  should  have  a  thorough  knowledge  of  the  various  methods  of  teaching  reading, 
and  should  be  aware  of  new  developments  in  the  field. 

2.  The  potentiality,  capacity,  and  present  achievement  in  reading  of  all  pupils  within  the 
class  should  be  ascertained  and  re-appraised  frequently. 

3.  The  reading  materials  of  the  basic  reading  series,  of  extension  reading  and  those  available 
for  literature  and  recreational  reading,  and  reading  in  the  content  fields  should  be  explored 
thoroughly  by  the  teacher. 

4.  The  purposes  for  each  type  of  teaching  in  reading  must  be  clearly  defined  and  understood 
in  terms  of  the  teacher's  own  behavior  and  the  pupil's  behavior. 

5.  Teachers  should  maintain  a  continuing  diagnosis  of  their  own  teaching  of  reading.  "Infor- 
mal techniques  of  evaluation  form  the  backbone  which  validates  the  classroom  teaching 
day  by  day.  These  techniques  help  the  teacher  assess  the  children's  learning  progress  by 
identifying  what  to  teach,  when  to  teach  and  how  to  teach  each  child."1 

They  should  therefore  make  frequent  use  of  check  lists  for  oral  reading,  for  sight  words, 
for  word  recognition  skills,  and  other  informal  reading  inventories,  to  ensure  a  systematic 
check  of  faults  rather  than  depending  upon  their  memory  to  discover  what  has  been 
learned  accurately,  and  what  needs  to  be  re-taught. 

6.  The  teacher  should  maintain  a  balance  within  the  program  between  oral  reading  and  silent 
reading,  between  directed  reading  and  recreational  reading,  between  literature  and  reading 
in  the  content  fields. 

7.  Efficiency  of  classroom  management  and  organization  is  essential  if  grouping  procedures 
in  reading  are  to  be  effective. 

8.  The  teacher  should  keep  the  cumulative  records  up  to  date,  should  read  them  frequently 
and  use  this  knowledge  to  adapt  and  particularize  the  reading  program.  Observations, 
reports  and  analyses  of  particular  problems  within  the  class,  as  well  as  the  results  of 
informal  and  standardized  tests  should  be  part  of  the  cumulative  record.  The  records  should 
be  readily  available  for  consultation  and  use,  but  should  also  be  safe-guarded. 


NOTE:  Evaluation  must  be  a  co-operative  effort  by  both  teachers  and  administrators. 

1     Austin,  M.  C;  Bush,  C.  L.  and  Huebner,  M.  H.  READING  EVALUATION.  New  York:  Ronald  Press 
Co.,  1961. 
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CHAPTER  XII 

SUPERVISION  OF  READING 

The  supervision  of  the  reading  program  aims  at  studying  and  improving  cooperatively  the 
development  of  all  facets  of  reading.  Though  this  chapter  is  addressed  primarily  to  principals  and 
personnel  in  supervisory  positions,  successful  supervision  must  involve  the  teachers.  Principals  and 
supervisors,  however,  are  responsible  for  initiating,  stimulating  and  guiding  the  continuous  evalu- 
ation. 

Some  Suggestions  for  Supervising  the  Reading  Program 

Many  general  principles  of  supervision  apply  to  the  reading  program,  but  the  following  need 
to  be  stressed: 

1.  The  supervision  of  the  reading  program  will  be  most  successful  if  it  is  accepted  by  the 
teachers  as  an  essential  feature  of  evaluation.  To  implement  a  comprehensive  reading 
curriculum  coordination  and  cooperation  are  vital. 

2.  Constructive  efforts  should  begin  at  the  level  of  the  best  current  practices  in  the  school. 

3.  For  the  maximum  benefit  to  the  teacher,  the  supervisor  should  observe  several  lessons, 
since  a  single  lesson  rarely  reveals  the  many  facets  of  the  program. 

4.  The  desirable  changes  in  the  program  should  be  planned  cooperatively,  but  the  supervisor 
should  be  responsible  for  checking  the  feasibility  of  any  changes.  Only  those  changes 
should  be  undertaken  which  can  be  achieved  prudently  in  a  given  school  situation. 

5.  The  supervisor  must  accept  major  responsibility  for  providing  the  best  facilities  available, 
particularly   in  the  provision  of  abundant  and  diversified  reading  materials. 

6.  After  initial  enthusiasm,  problems  begin  to  emerge.  Doubt  and  confusion  arise,  and  less 
efficient  work  occurs.  At  this  stage  the  authoritative  direction  and  guidance  of  the  prin- 
cipal or  supervisor  is  important.  As  continuous  endeavor  is  essential  to  a  successful 
program,  the  supervisor  must  also  be  a  sustainer. 

7.  Though  planning  must  be  cooperative,  this  should  not  debar  individual  creativity  in 
teaching.  Recognition  should  be  given  to  good  work,  but  teachers  should  feel  free  to 
experiment  and  free  to  make  mistakes,  provided  evaluation  is  undertaken  and  weaknesses 
overcome.  Teachers  should  be  expected  to  adapt  both  their  methods  and  use  of  materials 
to  the  needs  of  the  pupils: 

Checklist  for  the  Reading  Program 

This  checklist  might  be  helpful  to  supervisors  in  assessing  the  total  reading  program  or  some 
aspects  of  it.  A  five-point  scale  could  be  used  for  rating. 

Word  Perception 

1.  The  teacher  reads  orally  to  expose  children  to  correct  punctuation,  careful 

enunciation,  and  to  foster  a  desire  to  read.  (  ) 

2.  Appropriate  auditory  discrimination  activities  are  provided  (e.g.  identifying 
parts  that  rhyme,  supplying  the  rhyming  words,  attention  to  sounds  in  the 
environment,  identifying  likenesses  and  differences  in  word  beginnings  and 
endings) . 

3.  Visual  discrimination  activities  are  provided  (e.g.  sensitiveness  to  likenesses 
and  differences  in  configuration,  detail,  position,  and  arrangement) . 

4.  Exercises  requiring  recall  of  objects,  letters,  and  words  are  provided  to 
develop  visual  memory. 

5.  Stress  is  placed  upon  the  development  of  a  rapid  sight  vocabulary  during  the 
early  elementary  years. 

6.  Growth  in  the  use  of  phonetic  elements  is  stressed  during  the  early  stages  of 
reading  development  and  continued  at  all  levels. 

7.  Experiences  are  provided  for  the  recognition,  transfer,  and  application  of  all 
vowels,  consonants,  blends,  and  word  parts. 

8.  Recognizing  words  in  their  various  forms  and  problems  of  syllabication  are 
provided  at  appropriate  levels. 
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9.     Experiences  are  provided  in  planned  sequence  to  study  prefixes  and  suffixes, 
analyze  compound  words,  recognize  contractions,  and  use  derivatives. 

10.  Dictionary  skill  exercises  are  provided  (e.g.  alphabetizing,  guide  words, 
syllabication,  pronunciation  key) . 

Development  of  Meaning  Vocabulary 

11.  Many  first-hand  experiences  are  provided  for  concept  building  (e.g.  excur- 
sions, dramatic  play,  science  experiences). 

12.  Vicarious  experiences  provide  the  opportunity  to  associate  words  with 
concrete  objects  or  activities  (e.g.  charts,  pictures,  films) . 

13.  Provisions  are  made  for  extension  reading  to  increase  reading  and  meaning 
vocabulary. 

14.  Definite  instruction  is  provided  for  the  development  of  vocabulary  in  each 
of  the  content  subjects. 

15.  Opportunities  for  word  study  are  provided  (e.g.  collecting  words  suggestive 
of  sounds,  substituting  colorful  words  for  monotonous  words) . 

16.  Direct  instruction  is  given  in  the  development  of  word  meaning  skills  (e.g. 
inferring  meanings  from  context  clues,  recognizing  synonyms  and  antonyms, 
understanding  multiple  meanings  and  figurative  language). 

17.  Continued  instruction  in  the  use  of  the  dictionary  to  clarify  meanings  is 
stressed  so  that  this  becomes  a  habit. 

Comprehension  and  Interpretation 

18.  At  the  early  elementary  levels  opportunity  is  given,  through  the  teacher's 
questions  and  exercises,  for  pupils  to  obtain  literal  and  inferred  meanings 
(e.g.  recall  details  stated  in  the  content,  follow  the  sequence  of  a  story, 
interpret  pictures) . 

19.  At  the  later  elementary  levels  comprehension  exercises  are  more  complex 
(e.g.  determine  whether  a  statement  is  true,  give  general  significance  of  the 
selection) . 

20.  Opportunities  are  provided  to  discuss  stories  and  books. 

21.  Exercises  to  develop  critical  thinking  are  provided  (e.g.  predict  outcomes, 
draw  conclusions,  distinguish  fact  from  opinion) . 

22.  Techniques  are  provided  to  develop  the  ability  to  select  and  evaluate  inform- 
ation (e.g.  select  words,  sentences,  stories  in  terms  of  a  variety  of  specific 
purposes). 

23.  Techniques  are  provided  for  developing  skill  in  locating  information  (e.g. 
using  the  table  of  contents,  index,  alphabetical  arrangement,  card  files) . 

24.  Opportunities  are  provided  to  develop  skill  in  using  information  (e.g.  follow- 
ing directions  of  a  specific  type,  classification,  learning  to  combine  and  organ- 
ize ideas  for  specific  purposes) . 

25.  Skimming  techniques  are  provided  (e.g.  looking  for  main  ideas  and  words, 
locating  information  quickly). 

26.  Opportunity  is  provided  to  analyze  what  is  read  (e.g.  find  the  main  idea,  find 
details  to  support  facts,  identify  sequence  of  events,  to  classify  ideas) . 

27.  Experiences  in  using  different  methods  of  remembering  what  is  read  are 
provided  (e.g.  making  an  outline  and  fixing  it  in  mind  to  aid  recall,  selecting 
and  underlining  key  words,  writing  brief  summaries) . 

28.  Guided  silent  reading  exercises  are  provided  so  that  pupils  learn  to  adjust 
their  rate  of  reading  to  the  type  of  material. 

29.  Definite  aids  to  instruction  in  comprehension  in  the  various  subject  fields  are 
given  (building  concepts,  supplying  essential  background  information,  apply- 
ing specific  reading  techniques  to  differing  subject  matter) . 

30.  Materials  are  adjusted  to  the  reading  level  of  the  pupils. 

31.  Opportunities  are  provided  for  pupils  to  use  the  ideas  gained  from  reading  in 
other  activities  (dramatization,  pantomime,  art  work  and  model  making). 
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Oral  Reading 

32.  Provision  is  made  for  oral  reading  by  the  pupils  in  audience  situations  at  all 
levels. 

33.  Emphasis  is  placed  upon  the  oral  reader  understanding  what  is  read,  and 
communicating  with  the  audience. 

34.  Emphasis  is  placed  upon  appropriate  audience  response  (e.g.  purposeful 
listening  to  enjoy,  to  gain  information  or  to  evaluate) . 

Recreational  Reading 

35.  Provision  is  made  on  the  time  table  for  recreational  reading. 

36.  Practice  is  provided  in  the  use  of  library  and  reference  materials. 

37.  Children  are  encouraged  to  use  all  library  facilities  available. 

38.  Stories  of  good  literary  quality,  which  are  above  the  reading  level  of  the 
children,  are  read  to  them  in  order  to  develop  appreciation  of  good  literature 
and  to  increase  their  listening  vocabulary. 

39.  Habits  of  reading  for  a  variety  of  purposes  are  fostered. 

40.  Interest  inventories  are  used  to  determine  children's  interests,  habits,  likes  and 

dislikes,  attitudes  and  background  of  understandings  for  reading.  (  ) 

Provision  for  Individual  Differences 

41.  Standardized  tests  are  used  to  determine  the  mental  age  and  reading  grade  of 
each  child,  and  the  results  used  for  grouping  and  the  selection  of  reading 

materials.  (  ) 

42.  Informal  diagnostic  tests  are  used  as  a  basis  for  planning  reading  activities  at 

all  levels.  (         ) 

43.  Grouping  is  flexible  in  accordance  with  the  changing  needs  of  the  individual 

child.  (         ) 

44.  Children  have  an  opportunity  to  participate  in  different  reading  groups  for 

different  purposes.  (  ) 

45.  Corrective  instruction  is  provided  for  pupils  with  particular  reading  problems.  (  ) 

General 

46.  Sufficient  reading  materials  to  provide  for  all  facets  of  the  reading  program 
are  available.   (In  addition  to  the  basic  reading  series  there  are  books  for 

extension,  recreational  reading,  reading  in  the  content  fields.)  (  ) 

47.  The  understandings  gained  in  reading  are  transferred  to  other  areas  of  the 
language  arts  program.  (Phonic  understandings  are  used  in  spelling,  listening 
comprehension  is  linked  with  reading  comprehension,  and  reading  vocabulary 

is  transferred  to  writing.)  (  ) 

48.  Reading  skills  are  applied  by  the  students  in  all  content  subjects.  (  ) 

49.  A  balance  between  the  various  areas  of  the  reading  program  is  maintained.  (         ) 

50.  The  reading  program  is  continuous  from  grade  to  grade.  (  ) 

A  Short  Checklist  for  Survey  Purposes 

Sometimes  a  survey  type  of  evaluation  is  necessary.  The  following  short  checklist  will  enable 
one  to  obtain  an  overview  of  the  emphasis  given  to  the  main  facets  of  the  reading  program  by 
observing  the  outcomes  in  relation  to  the  objectives  as  stated  in  Chapter  I. 

1.  Are  the  majority  of  the  children  genuinely  interested  in  learning  to  read  and 

enjoying  its  use  for  fun  and  information?  (  ) 

2.  Is  the  development  of  meaning  vocabulary  emphasized  in  basic  reading, 

content  fields,  and  all  language  activities?  (  ) 

3.  Are  pupils  generally  competent  in  using  word  perception  skills?  (  ) 

4.  Is  good  comprehension  and  interpretation  evident  in  discussion  of  material 

and  activities  employed  in  extending  interests?  (  ) 
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5.  Are  habits  of  reacting  critically   to   reading  materials  indicated  by  pupils' 
questions  and  comments? 

6.  Are  appropriate  study  skills  being  applied  reasonably  well  in  reading  in  the 
content  fields? 

7.  Are  pupils  adjusting  rate  of  reading  appropriately  when  skimming  and  careful 
reading  is  required? 

8.  Are  pupils  improving  ability  to  read  orally  with  fluency  and  expression? 

9.  Do  children  appear  to  enjoy  voluntary  reading  during  the  recreational  reading 
period? 

10.  Are  preferences  for  reading  materials  of  better  literary  quality  in  evidence? 

11.  Do  children  enjoy  listening  to  stories  indicating  an  interest  and  appreciation? 

12.  Do  children  enjoy  listening  to  poetry  indicating  interest  and  appreciation? 
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APPENDIX  A 

VARIOUS  TYPES  OF  SCHOOL  ORGANIZATIONS 

A  survey  conducted  through  Alberta  superintendents  indicated  that  one  of  the  most  difficult 
problems  related  to  reading  was  effective  organizations  to  provide  efficient  instruction  and  use  of 
materials  and,  at  the  same  time,  meet  the  reading  needs  of  the  pupils  in  their  schools.  Various  types 
of  organizations  have  been  developed  in  Alberta  in  an  effort  to  overcome  these  problems.  Follow- 
ing is  a  brief  description  of  some  of  these  plans: 

I.     Grouping  Within  the  Classroom 

In  the  majority  of  schools,  pupils  in  the  classroom  are  grouped  for  basic  reading  instruc- 
tion. Grouping  is  determined  by  mental  ages,  rates  of  learning  and  the  results  of  reading 
achievement  tests.  Pupils  are  grouped  homogenously  as  far  as  possible  with  respect  to  these 
factors.  This  method  is  an  economical  way  of  providing  for  individual  differences.  It  is  most 
effective  when  grouping  is  kept  flexible  so  that  each  pupil  may  proceed  at  his  own  rate  of 
progress.  Groups  may  also  vary  to  meet  the  needs  of  individual  pupils.  Although  groups  are 
formed  for  instruction  in  basic  reading,  literature,  dramatization  and  recreational  may  be 
taught  to  the  entire  class. 

II.     Individualized  Reading 

In  some  areas  instruction  is  provided  through  individualized  reading.  No  basal  reader 
is  used  as  such  in  these  classrooms.  Rather  there  is  a  large  supply  of  many  types  of  readers 
and  reading  materials.  Teaching  is  conducted  through  pupil-teacher  conferences  and  inciden- 
tal group  or  individual  instruction.  This  method  is  closely  related  to  the  interests  of  each  pupil. 
Because  the  teaching  of  reading  should  follow  a  sequential  pattern,  the  teacher  who  uses  in- 
dividualized reading  methods  must  be  thoroughly  familiar  with  the  total  reading  program 
rather  than  only  those  skills  which  apply  to  a  single  level  of  instruction.  One  disadvantage  of 
this  method  is  the  teacher's  inability  to  have  sufficient  conferences  with  each  pupil.  Able 
pupils  often  progress  well  enough  under  this  method,  but  slow  readers  are  likely  to  fail  to 
master  the  essential  skills  necessary  for  reading. 

III.     Modified  Grade  Plans 

Many  school  systems  have  modified  the  traditional  grade  type  of  organization  to  permit 
pupils  to  progress  through  the  grades  at  varying  rates  according  to  their  abilities.  While  the 
various  plans  differ  in  detail,  all  involve  careful  grouping  of  pupils  and  planning  of  instruc- 
tion and  assignments  to  insure  that  each  pupil  will  be  challenged  by  the  work  he  receives. 
It  is  contended  that  these  modified  grade  plans  actually  facilitate  differentiated  instruction  and 
enable  teachers  to  achieve  the  objectives  for  the  teaching  of  reading  more  effectively.  Two  of 
these  plans  are  described  briefly. 

A.  Continuous  Progress  Plan 

This  plan  does  not  go  into  operation  until  the  beginning  of  the  second  school  year. 
During  the  first  year  the  pupils  are  observed  to  determine  their  abilities  and  the  rate  at 
which  they  will  progress.  On  the  basis  of  tests  and  other  screening  devices,  the  pupils  are 
divided  into  rapid,  average  and  slower  learning  groups.  The  elementary  program  in  read- 
ing, arithmetic,  and  language  (including  spelling)  is  divided  into  eighteen  units  or  three 
units  per  grade.  Each  group  then  is  expected  to  complete  four,  three  and  two  plus  units 
respectively  each  year.  Thus  the  rapid  learners  should  complete  the  six  years'  work  in 
five  years  without  "skipping"  a  grade  (the  five  year  program).  The  slower  pupils  will 
take  at  least  a  year  longer  without  repeating  except  in  extreme  cases  (the  seven  year 
program).  The  plan  is  flexible,  and  enrichment  is  provided  for  the  rapid  learners  during 
the  first  and  the  final  year  of  the  elementary  school. 

B.  The  Three-Stream  System 

In  this  type  of  program  there  is  differentiation  between  the  programs  of  Division  I  and  II. 
Division  I 

(a)     Average  pupils  complete  the  first  three  grades  in  three  years. 
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(b)  The  slow  learners  make  continuous  progress  through  the -regular  program  by 
completing  approximately  three-quarters  of  a  normal  year's  work  in  each  of 
four  years. 

(c)  Rapid  learners  complete  the  primary  reading  program  in  two  years  as 
follows: 

First  year  Grade  I — 8  months  and  2  months  of  Grade  II 

Second  year  Grade  II — 4  months  Grade  II  and  Grade  III  in  6  months 

Division  II 

(a)  Average  pupils  complete  the  program  in  three  years. 

(b)  Slow  learners  take  four  years  to  complete  the  Division  II  Reading  Program. 

(c)  Rapid  learners  also  complete  the  regular  reading  program  in  three  years, 
but  their  program  is  enriched  through  a  variety  of  related  reading  activities. 

IV.     Modified  Joplin  Plans 

Under  this  plan  the  reading  lesson  is  time  tabled  for  the  same  period  in  the  whole  school. 
When  the  time  arrives,  irrespective  of  grade,  pupils  grouped  on  the  basis  of  reading  level,  are 
sent  to  the  designated  rooms  for  the  reading  period.  The  advantages  claimed  for  this  system 
are  that  the  teacher  needs  to  prepare  only  one  lesson  and  that  adequate  attention  is  given  to 
the  required  skills.  Moreover,  the  pupil  leaves  his  social  group  for  the  reading  period  only. 
The  disadvantages  are  the  loss  of  time  in  moving  from  classroom  to  classroom  and  the  isolation 
of  the  reading  from  the  general  language  program.  Because  of  the  great  difference  in  chrono- 
logical ages  there  is  sometimes  a  separation  between  primary  and  junior  grades.  It  is  claimed, 
further,  that  sub-groups  are  still  necessary  to  deal  with  individual  difficulties. 

Another  modification  of  the  Joplin  Plan  has  been  adopted  by  some  teachers  because  it 
requires  a  minimum  of  organization.  In  this  plan  several  teachers  of  a  particular  grade,  plan 
the  work  cooperatively  and  take  the  responsibility  of  teaching  the  superior  or  the  slow  or  the 
average  readers.  Pupils  become  accustomed  to  having  two  teachers  and  do  not  feel  as  strange 
as  in  the  vertical  plan  where  they  are  not  in  their  social  groups. 

V.     Special  Reading  Instruction 

In  some  areas  provision  is  made  for  specialized  work  with  remedial  and  enrichment 
groups  in  addition  to  regular  classroom  instruction.  These  groups  may  consist  of  children  with 
similar  needs  from  several  different  classrooms.  The  programs  are  carried  out  either  by 
regular  staff  members  or  by  a  special  instructor  visiting  a  number  of  schools.  When  their 
special  needs  are  cared  for  in  this  way  these  needs  can  be  met  more  specifically.  The  regular 
teacher  will  have  more  time  to  spend  with  the  rest  of  her  class.  Care  must  be  taken  to  make 
sure  that  this  special  instruction  is  correlated  with  the  regular  classroom  work  for  each 
child  in  the  group. 
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APPENDIX  B 

CHILDREN'S  MAGAZINES  AND  PAPERS 

For  the  Browsing  Table  and  General  Class  Use: 

BEAVER,  THE.  Published  quarterly  by  Hudson's  Bay  Co.,  Winnipeg,  Manitoba.  $2.00.  History 
and  present  day  stories. 

CANADIAN  AUDUBON.  Published  five  times  a  year  by  Audubon  Society  of  Canada,  423  Sher- 
bourne  Street,  Toronto  5,  Ontario.  $3.00.  Grade  IV  and  up.  Birds  and  their  conservation. 

CANADIAN  JUNIOR  RED  CROSS.  Published  nine  times  a  year  by  the  Canadian  Red  Cross 
Society,  95  Wellesley  Street,  Toronto,  Ontario.  75^.  Stories  and  information. 

NATIONAL  GEOGRAPHIC  SOCIETY  BULLETINS.  Published  weekly  (except  June-Septem- 
ber) by  National  Geographic  Society,  1146  -  16th  Street,  N.W.,  Washington,  D.C.  $2.00.  Ex- 
cellent supplement  for  social  studies. 

PLAYS,  THE  DRAMA  MAGAZINE  FOR  YOUNG  PEOPLE.  Published  by  Plays,  Inc.,  8  Ar- 
lington St.,  Boston  16,  Mass.  $5.00.  Plays  for  lower  grades  through  high  school  are  royalty 
free  to  subscribers.  Not  superior  but  useful. 

MY  WEEKLY  READER.  Published  weekly  during  school  year  by  American  Education  Publica- 
tions, Wesleyan  University  Press,  Inc.,  Education  Center,  Columbus  16,  Ohio.  50^  per  school 
year  for  10  or  more  copies.  Separate  editions  for  each  grade  from  kindergarten  through  six.  (K 
through  VI).  Also  Read  Magazines  for  Grades  VI-IX,  twice  a  month;  $1.00;  Current  Events 
for  Grades  VI-VIII  weekly.  70^.  Teacher's  Editions  free  with  group  orders. 

SCHOLASTIC  MAGAZINES.  Published  weekly  during  the  school  year  September  through  May, 
32  issues.  Order  from  Scholastic  Magazines,  Richmond  Hill,  Ontario.  Separate  issues  for  the 
grades  as  follows: 

News  Pilot  (Grade  I)  60^;  News  Ranger  (Grade  II)  60^; 
News  Trails  (Grade  III)   60^;  News  Explorer  (Grade  IV)   60(£; 
Newstime   (Grades  V-VI)   90^;  Junior  Scholastic  (Grades  VI-VIII)   $1.50. 
Prices  apply  to  two  or  more  subscriptions  to  a  single  title  to  one  address. 
Single  subscriptions,  $2.50  each  per  year.  Teacher  Editions  free  with  class  lots. 

WORLD  WEEK.  Published  weekly  during  the  school  year  September  through  May,  32  issues. 
Order  from  Scholastic  Magazines,  Richmond  Hill,  Ontario.  For  Grades  VIII-X.  Enrichment 
for  rapid  learners.  $1.70. 

SCIENCE  WORLD.  Published  bi-weekly.  Order  from  Scholastic  Magazines,  Richmond  Hill,  On- 
tario. Ed.  I  for  Grades  VII-IX.  Enrichment  for  rapid  learners.  $1.35. 

NOTE:  American  publications  which  contain  material  slanted  to  American  schools  should  be  used 
with  care. 

Magazines  for  Children  to  Own 

CHILD  LIFE.  Published  monthly.  30  Federal  Street,  Boston  10,  Mass.  $4.00.  Ages  3-9.  Good 

story  material,  science  page  especially  good. 
CHILDREN'S  ACTIVITIES.  Published  monthly   by   Child   Training  Association,   Inc.,    1111    S. 

Wabash  Ave.,  Chicago  5,  Illinois.  $4.00.  Ages  5-9.  Crafts,  poetry,  stories. 
CHILDREN'S  DIGEST.  Published  monthly  by  Parents'  Institute  of  Parents'  Magazine,  52  Van- 

derbilt  Ave.,  New  York   17,  N.Y.  $4.00.   Ages  6-12.  Some  excellent  stories  and  activities; 

comics  detract  from  general  effect. 
HUMPTY  DUMPTY'S  MAGAZINE  FOR  LITTLE  CHILDREN.  Published  monthly  by  Parents' 

Institute  of  Parents' Magazine,  52  Vanderbilt  Ave.,  New  York   17,  N.Y.    $5.00.    Ages  3-7. 

Nature  stories,  read-aloud  stories,  stories  for  beginning  readers,  puzzles  and  games. 
JACK  AND  JILL.  Published  monthly  by  Curtis  Publishing  Co.,  Independence  Square,  Philadel- 
phia 5.  Pa.  $3.95.  Ages  3-10.  One  of  the  more  attractive  magazines,  interesting  materials, 

good  format. 
STORY  PARADE.  Published  monthly  by  Story  Parade,  200  Fifth  Avenue,  New  York  10,  N.Y. 

$3.00.  Ages  5-10.  Stories  by  outstanding  children's  writers.  Some  are  about  other  lands. 
WEE  WISDOM.  Published  monthly  by  Unity  School  of  Christianity,  Lee's  Summit,  Missouri. 

$2.00.  Ages  6-11.  Materials  are  adequate  but  rather  didactic. 
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Teachers'  Guide  for  Information 

Dobler,  Lavinia.  DOBLER  INTERNATIONAL   LIST  OF  PERIODICALS  FOR  BOYS  AND 

GIRLS.  Muriel  Fuller,  Box  193,  Grand  Central  Station,  New  York  17,  N.Y.  $2.00. 

APPENDIX  C 

BOOK  SELECTION  AIDS  FOR  LITERATURE 

Indexes  and  References 

Association  for  Childhood  Education.  GUIDE  TO  CHILDREN'S  MAGAZINES,  NEWSPAPERS, 
AND  REFERENCE  BOOKS.  Washington  16,  D.C.:  Association  for  Childhood  Education 
International,  1961.  $1.00. 

Brewton,  Sara  W.  and  John  E.  (compilers)  INDEX  TO  CHILDREN'S  POETRY.  New  York:  H. 
W.  Wilson  Company,  1942  with  1956  supplement.  $10.00.  Supp.  $6.00. 

Carter,  Julia  F.  (compiler)  SUBJECT  AND  TITLE  INDEX  TO  SHORT  STORIES  FOR  CHIL- 
DREN. Chicago,  111.:  American  Library  Association,  50  East  Huron  Street,  1955.  $5.00. 

Eakin,  Mary  K.  and  Merritt,  Eleanor  (compilers)  SUBJECT  INDEX  TO  BOOKS  FOR  PRIMARY 
GRADES,  Second  Edition.  Chicago:  American  Library  Association,  1961.  $4.50. 

Eastman,  Mary  H.  INDEX  TO  FAIRY  TALES,  MYTHS  AND  LEGENDS.  Boston:  F.  W.  Faxon 
Co.,  1926.  First  Supplement  1952.  Second  Supplement  1957.  $7.00.  Supp.  1954  $7.50. 

Hazen,  Meribah.  SUBJECT  INDEX  TO  CHILDREN'S  MAGAZINES.  Madison  5,  Wisconsin: 
301  Palomina  Lane.  $7.50. 

McConnell,  Marion  L.  and  West,  D.  H.  CHILDREN'S  CATALOG.  New  York:  H.  W.  Wilson 
Company,  Ninth  edition,  1956.  Sold  on  service  basis.  Price  on  request. 

Rue,  Eloise.  SUBJECT  INDEX  TO  BOOKS  FOR  INTERMEDIATE  GRADES.  Chicago:  Ameri- 
can Library  Association.  Second  edition,   1950.  $6.00. 

Sell,  Violet;  Smith,  Dorothy  B.  F.;  O'Hoyt,  S.,  and  Bakke,  M.  SUBJECT  INDEX  TO  POETRY 
FOR  CHILDREN  AND  YOUNG  PEOPLE.  Chicago:  American  Library  Association,  1957. 
$9.00. 

West,  D.  H.  and  Peake,  D.  M.  PLAY  INDEX.  New  York:  H.  W.  Wilson  Co.  1953.  $5.00. 

General  Lists  of  Children's  Books 

Arbuthnot,  May  Hill.  CHILDREN'S  BOOKS  TOO  GOOD  TO  MISS.  Cleveland,  Ohio:  Western 
Reserve  University  Press,  Second  revised  edition,   1959.  $1.25. 

Association  for  Childhood  Education.  BIBLIOGRAPHY  OF  BOOKS  FOR  CHILDREN.  3615 
Washington  Avenue,  N.W.,  Washington  16,  D.C.;  Association  of  Childhood  Education  Inter- 
national, 1963.  Revised  every  two  years.  $1.50. 

Canadian  Library  Association.  (Compiler  C.  Robertson.)  BOOKS  FOR  YOUNG  PEOPLE: 
A  LIST  OF  OLD  AND  NEW  BOOKS  FOR  SCHOOLS  AND  LIBRARIES.  Ottawa:  Cana- 
dian Library  Association,  Room  606,  63  Sparks  Street,  1960. 

Davis,  E.  Louise.  RECOMMENDED  CHILDREN'S  BOOKS  OF  1959-1960.  New  York:  R.  R. 
Bowker  Co.,  $2.00. 

Dawson,  Mildred  A.,  and  Pfeiffer,  Louise.  A  TREASURY  OF  BOOKS  FOR  THE  PRIMARY 
GRADES.  San  Francisco:  Howard  Chandler  Co.,  1959.  $1.00. 

Eakin,  Mary  K.  GOOD  BOOKS  FOR  CHILDREN.  Chicago:  University  of  Chicago  Press,  1959. 
$5.95. 

Mathes,  Miriam  Snow  (compiler).  A  BASIC  BOOK  COLLECTION  FOR  ELEMENTARY 
GRADES.  Seventh  Edition.  Chicago:  American  Library  Association,  1960.  $2.00. 

National  Council  of  Teachers  of  English.  ADVENTURING  WITH  BOOKS.  Champaign,  111.: 
National  Council  of  Teachers  of  English,  1960.    750. 

Suchara,  Helen.  CHILDREN'S  BOOKS  FOR  $1.25  OR  LESS.  Washington,  D.C.:  Association  for 
Childhood  Education  International,  1959.  750. 

Turner,  Mary  C.  BEST  BOOKS  FOR  CHILDREN.  New  York:  R.  R.  Bowker  Co.,  1961.  $3.00. 
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Book  Reviews 

The  following  periodicals  are  devoted  entirely  to  critical  evaluations  of  current  juvenile  books. 
Some  include  adverse  as  well  as  favorable  comments.  Books  are  usually  annotated  and  classified 
by  age  level  or  grade. 
BOOKLIST  AND  SUBSCRIPTION  BOOKS  BULLETIN.  American  Library  Association,  East 

Huron  Street,  Chicago,  111.  Published  twice  monthly  except  in  August,  then  only  one  issue. 

$6.00. 
BULLETIN  OF  THE  CENTER  FOR  CHILDREN'S  BOOKS.  University  of  Chicago  Press,  5750 

Ellis  Avenue,  Chicago  37.  (Monthly)  $4.50  per  year. 
HORN  BOOK  MAGAZINE.  Little,  Brown  &  Co.,  Boston,  Mass.  (Monthly)  $5.00  per  year. 
JUNIOR  LIBRARIES.  R.  R.  Bowker  Co.,  62  W.  45th  Street,  New  York  26,  N.Y. 

Some  professional  periodicals  and  newspapers  contain  a  regular  column  on  children's  books. 
Recent  books  are  annotated,  approximate  age  levels  assigned  and  prices  given. 
CHILDHOOD  EDUCATION.  Association  for  Childhood  Education  International,  3615  Wisconsin 

Avenue  N.W.,  Washington  16,  D.C.  $4.50  per  year. 
CHILD  STUDY.  Child  Study  Association  of  America,  9  East  69th  Street,  New  York  28,  N.Y. 

Issued  quarterly.  $3.00  per  year. 
ELEMENTARY  ENGLISH.  National  Council  of  Teachers  of  English,  508  S.  6th  Street,  Cham- 
paign, Illinois.  (Monthly)   $4.42  per  year. 
ELEMENTARY  SCHOOL  SCIENCE  BULLETIN.  National  Science  Teachers'  Association,  1201 

16th  Street  N.W.,  Washington  6,  D.C.  Published  eight  times  a  year.  $1.00  per  year. 
THE  INSTRUCTOR.  F.  A.  Owen  Publishing  Co.,  Dansville,  New  York.    (Monthly)   $6.00  per 

year. 
NEW  YORK  HERALD  TRIBUNE  BOOK  REVIEWS.  New  York  Herald  Tribune,  New  York 

(Sunday  Edition) . 

Anthologies 

Arbuthnot,  May  H.  ARBUTHNOT  ANTHOLOGY  OF  CHILDREN'S  LITERATURE.  Second 

Edition.  Chicago:  Scott  Foresman,  1961. 
Huber,  Miriam  B.  STORY  AND  VERSE  FOR  CHILDREN.  New  York:  Macmillan,  1955. 
Johnson,  Edna;  Sickles,  E.  R.;  Sayers,  F.  C.  ANTHOLOGY  OF  CHILDREN'S  LITERATURE. 

Boston:  Houghton,  Mifflin,  1959. 
Martignoni,  Margaret  E.  THE  ILLUSTRATED  TREASURY  OF  CHILDREN'S  LITERATURE. 

Chicago:  Follett  Library  Book,  Co.,  1961. 
Morgan,  Grace   (compiler).  POEMS  FOR  BOYS  AND  GIRLS.  Toronto:  Copp  Clark  Co.  Ltd., 

1955. 

Book  One  for  Grades  I  through  III 

Book  Two  for  Grades  IV  through  VI 
Reeves,  James  (Editor).  A  GOLDEN  LAND.  New  York:  Longmans,  Green  and  Company,  1958. 

Literary  Readers  for  Children 

Jacobs,  Leland  B.,  et  al.  TREASURY  OF  LITERATURE  —  Read  text  series.  Columbus,  Ohio: 
Charles  E.   Merrill   Books,    Inc.,    1960.    (In  Canada  from  Thomas  Nelson  and  Sons, 
Toronto.)    Teachers  Manuals  available  for  Grades  III  through  VI. 
Grade      I     Merry  Go  Around  Grade  IV     Magic  Carpet 

Grade    II     Happiness  Hill  Grade    V     Enchanted  Isles 

Grade  III     Treat  Shop  Grade  VI     Adventure  Lands 

Leary,  Bernice  E.  et  al.  TIME  TO  READ.  Toronto:  Longmans  Canada  Ltd.,  1954. 

Primer      Bucky's  Friends  Grade  IV     Helping  Others 

Grade      I     Making  Friends  Grade    V     Moving  Forward 

Grade    II     Skipping  Along  Grade  VI     Sailing  Ahead 

Grade  III     Finding  Favorites 
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Smith,  Nila  B.  BEST  OF  CHILDREN'S  LITERATURE.  Toronto:  McLelland  Stewart  Ltd.,  1960. 
Grade      I     Sunny  and  Gay  Grade  IV     Shining  Hours 

Grade    II     Foolish  and  Wise  Grade    V     Time  for  Adventure 

Grade  III     Fun  All  Around  Grade  VI     Beyond  the  Horizon 

APPENDIX  D 

JUVENILE  BOOK  CLUBS 

CATHOLIC  CHILDREN'S  BOOK  CLUB,   260  Summit  Avenue,  St.  Paul,  Minn.  Books  sent 

monthly  through  June.  Five  age  groups,  picture  books  to  older  boys  and  girls  12-16. 
JUNIOR  LITERARY  GUILD,  575  Madison  Avenue,  New  York.  Sent  monthly— picture  books 

to  ages  12-16.  Fiction  and  non-fiction.  Join  by  mail.  Doubleday  and  Co.  Inc.,  Institutional 

Department,  Garden  City,  N.Y.  Boys  and  Girls  5-16. 
PARENT'S  MAGAZINE  BOOK  CLUB  FOR  BEGINNING  READERS,  Bergenfield,  New  Jersey. 

Monthly — Age  4-7.  Fiction  and  non-fiction. 
ARROW  BOOK  CLUB.    Five   times   a  year.    Ages  9-11.  Choose  from  list  of   18.  Scholastic 

Publications,  Ltd.,  Richmond  Hill,  Ontario. 
TEEN  AGE  BOOK  CLUB  OF  CANADA.  Eight  times  a  year.  Age  12-16.  Paperbound  juvenile 

and   adult  fiction   and  non-fiction.   Some   suitable   for   upper  elementary   pupils.   Scholastic 

Publications,  Ltd.,  Richmond  Hill,  Ontario. 
WEEKLY  READER  CHILDREN'S  BOOK  CLUB,  Education  Center,  Columbus  16,  Ohio.  Five 

books  a  year  mailed  in  December,  March,  May,  September,  October,  plus  a  dividend  book. 

Ages  8-12,  fiction  and  non-fiction. 
YOUNG  PEOPLE'S  BOOK  CLUB,  Spencer  Press,  Inc.,   153  N.  Michigan  Avenue,  Chicago   1, 

Illinois.  Monthly  —  Ages  8-13. 
YOUNG  READERS  OF  AMERICA,  Division  of  Book  of  Month  Club,  345  Hudson  Street,  New 

York  14,  N.Y.  Monthly  —  ages  9-14. 
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APPENDIX  E 

STANDARDIZED  READING  TESTS 

The  following  list  is  not  intended  to  be  complete.  It  supplements  the  list  in  TESTING  IN 
SCHOOLS,  1961,  published  by  the  Department  or  Education,  Province  of  Alberta.  This  publica- 
tion should  also  be  consulted  to  check  those  tests  for  which  local  norms  are  available. 

Silent  Reading  Tests 
California  Reading  Tests 

E.  W.  Tiegs  and  W.  W.  Clark 

California  Test  Bureau  1950 

Grades   1-4-5,  4-6,  7-9,  four  forms  at  each  level 

Time  35-50  minutes 

Subtests 

Reading  vocabulary 

Reading  comprehension 

Total  score 

Although  this  is  a  widely  used  test  and  has  been  well  standardized  in  the  U.S.A.,  care  should 
be  taken  in  interpreting  this  test  in  Canada.  Local  norms  should  be  used.  It  should  be  noted 
also  that  the  subscores  which  comprise  each  subtest  are  not  reliable  individually  since  there 
are  too  few  items  to  provide  an  adequate  sampling.  In  addition  no  attempt  has  been  made  to 
scale  these  subscores  and  thus  a  high  score  in  one  area  may  seriously  inflate,  and  invalidate, 
the  total  score. 

Developmental  Reading  Tests  —  Primary  Reading 

Bond,  G.  L.,  Clymer,  T.,  Hoyt,  C.  J. 

Lyons  and  Carnahan,  1955 

Grades  1-3.  One  Form.  Three  levels  (primer  reading,  lower  primary  reading) 

Time — untimed — but  estimated  10-15  minutes  on  each  subtest 

Subtests 

Basic  vocabulary 
General  comprehension 
Specific  comprehension 

This  is  a  comparatively  new  test  and  the  manual  indicates  its  general  validity  and  reliability. 
The  three  levels  are  useful  in  the  primary  stage  as  they  allow  progress  in  the  various  aspects  of 
beginning  reading  to  be  tested  independently,  while  the  total  score  reflects  the  overall  achieve- 
ment. 

Development  Reading  Test  —  Intermediate 

G.  L.  Bond,  T.  Clymer,  C.  J.  Hoyt 
Lyons  Carnahan,   1956 
Grades  4-6.  One  Form 
Untimed 

Subtests 

Basic  vocabulary 

Factual  reading 

Reading  to  organize 

Reading  to  evaluate — interpret 

Reading  to  appreciate 

These  tests,  though  comparatively  new,  attempt  to  measure  aspects  of  comprehension  rarely 
included  at  this  level  in  other  tests.  This  could  be  used  diagnostically  by  the  teacher  to  de- 
termine deficiencies  in  the  aspects  of  comprehension. 

Dominion  Tests  of  Silent  Reading 

Department  of  Educational  Research,  Ontario  College  of  Education  Guidance  Centre, 
University  of  Toronto,  1953 
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Type  I — Vocabulary  Tests.  Grades  2-3.  Two  forms,  two  levels.  Time:  20  minutes. 

Type  II — Diagnostic  Tests  in  Paragraph  Reading.  Separate  tests  for  each  of  the  following: 

Grade  2,  3-4,  5-6.  Two  forms  and  two  levels  for  each.  Time:  30  minutes. 

Comprehension  is  covered  in  the  Type  II  section  of  this  test  by  eight  paragraphs,  each 
followed  by  three  questions,  one  related  to  the  general  significance  of  the  paragraph,  a 
second  calling  for  inference,  and  a  third  asking  for  detail.  Thus  the  total  test  allows  for 
only  eight  errors  of  each  type.  While  these  errors  may  be  indicative  of  problems,  accurate 
diagnosis  is  not  possible  with  such  a  small  sampling. 

Gates  Primary  Reading  Test 

A.  I.  Gates 

Bureau  of  Publications,  Teachers'  College,  Columbia  University,  1943 

Grades  1-2.5 

Subtests 

Type  P.W.R.  Word  Recognition,  15-25  minutes 

Type  P.S.R.  Sentence  Reading,  15-25  minutes 

Type  P.P.R.  Paragraph  Reading,  20-30  minutes 

Gates  Advanced  Primary  Reading  Test 
A.  I.  Gates 

Bureau  of  Publications,  Teachers'  College,  Columbia  University,  1943 
Three  forms:  two  parts;  40  minutes 

Type   1     Word    Recognition 

Type  2     Paragraph  Reading 

These  tests  are  widely  used  to  assess  the  reading  achievement  of  primary  children.  They 
are  easy  to  score  and  administer  and  the  format  is  attractive  to  children.  Only  one  facet 
of  word  recognition  is  tested:  the  ability  to  link  a  printed  symbol  with  a  picture.  Similarly 
in  comprehension  these  tests  measure  only  one  narrow  reading  skill  —  the  ability  to 
follow  directions  in  marking  a  picture.  Moreover,  the  norms  of  these  tests  tend  to  give 
an  exaggerated  estimate  of  the  reading  ability  of  bright  children  or  good  readers. 

Iowa  Every-Pupil  Tests  of  Basic  Skills:  Silent  Reading 

H.  F.  Spitzer,  Ernest  Horn,  M.  McBroom,  H.  A.  Greene,  and  E.  F.  Lindquist 

Houghton  Mifflin,  1941 

Elementary  Grades  3-5;  50  minutes 

Advanced  Grades  5-9;  80  minutes 

Four  forms.  Test  A,  Part  I — comprehension  (including  noting  details,  organization  and 

grasp  of  total  meaning) ;  Part  II — vocabulary 

This  is  a  multiple-choice  type  of  test  which  measures  the  types  of  reading  encountered  in 

the  elementary  school.  The  test  appears  to  be  overburdened  with  detail  questions,  and 

consequently  the  diagnostic  use  of  the  part  scores  is  not  valid.  The  total  score  however, 

appears  to  be  a  reliable  indication  of  reading  achievement. 

Sequential  Tests  of  Educational  Progress-Reading — Level  4 

Cooperative  Test  Division 

Educational  Testing  Service,  1957 

Grades  4-6 

70  minutes 

A  comprehensive  test  designed  to  assess  the  following  skills: 

ability  to  reproduce  ideas 

ability  to  translate  ideas  and  make  inferences 

ability  to  analyze  motivation 

ability  to  analyze  presentation 

ability  to  criticize 
A  single  score  measuring  all  the  above  aspects  of  comprehension  is  obtained  from  this  test. 
Passages  of  various  types  are  included,  e.g.  narrative,  letters,  social  studies,  poetry,  etc., 
which  permits  an  adequate  sampling  of  all  reading  material  at  this  level.  This  test  is  part 
of  the  sequence  of  reading  tests,  and  percentile  and  scaled  scores  for  each  grade  level  are 
given.  The  ceiling  of  the  level  4  test  appears  to  be'  somewhat  low  for  high  achievers  in 
Grade  Six,  and  they  would  be  more  adequately  tested  if  level  3  were  used. 


Stanford  Achievement  Test — Reading 

T.  L.  Kelley,  R.  Madden,  E.  F.  Gardner,  L.  M.  Terman 

World  Book  Co.,  1943 

Grades  3-4,  5-6,  3  forms  at  each  level 

45  minutes 

Subtests 

Word  meaning 

Paragraph  meaning 

Total  comprehension 
A  well  standardized  survey  test,  easy  to  score  and  administer  is  part  of  a  larger  battery, 
but  can  be  used  separately.  Content  areas  such  as  arithmetic,  social  studies,  and  science 
are  included  for  comprehension.  The  paragraph  meaning  section  relies  upon  selecting 
words  to  fit  the  context.  This  technique  limits  the  range  of  comprehension  abilities 
which  can  be  measured. 

Oral  Reading  Tests 
Gilmore  Oral  Reading  Test 
J.  V.  Gilmore 

Harcourt,  Brace  and  World,  1951 
Grades  1-8;  15-20  minutes 

Two  forms.  Comprehension,  rate  and  accuracy  of  oral  reading 

This  test  includes  questions  to  measure  comprehension  of  oral  reading.  An  analysis  of 
errors  can  be  used  to  diagnose  reading  difficulties.  The  teacher  needs  considerable  prac- 
tice before  administering  the  test. 

Gray  Standardized  Oral  Reading  Paragraphs 

W.  S.  Gray 

Public  School  Publishing  Co.,  1915 

Grades  1-8.  One  form 

Approximately  10  minutes 

Rate  and  accuracy  of  oral  reading.  Analysis  of  errors  can  be  used  to  diagnose  reading 

difficulties.  This  is  still  the  most  widely  used  oral  reading  test.  Practice  in  administering 

the  test  to  ensure  accuracy  and  objectivity  of  scoring  is  necessary.  No  measure  of  oral 

reading  comprehension  is  included. 

Reading  Readiness  Tests 
Dominion  Group  Test  of  Reading  Readiness 

Dept.  of  Educational  Research,  O.C.E.  University  of  Toronto 

Guidance  Centre,  Toronto,  1955 

Grade — kindergarten — Grade  I 

30-50  minutes  in  two  sessions 

Subtests: 

Discrimination  of  objects  —  symbols  -  words,  listening,  remembering,  observing, 
familiarity  with  word  forms,  memory  for  word  forms,  motor  coordination 
The  only  Canadian  reading  readiness  test  available.  A  correlation  of  +.50  is  reported 
between  the  total  score  and  reading  achievement  at  the  end  of  Grade  I.  No  information 
as  to  how  the  test  related  to  intelligence  measure  or  other  variables  used  in  predicting 
readiness  is  available. 

Gates  Reading  Readiness  Tests 

Gates,  A.  I. 

Bureau  of  Publications,  Teachers'  College,  Columbia,  N.Y.,  1939 

One  form.  50  minutes.  Group  test 

Subtests: 

Picture  directions 

Word  matching 

Word  card  matching,  rhyming,  letters,  numbers 
A  test  widely  used  and  recently  revised.  It  has  established  validity  and  reliability  and  has 
also  considerable  predictive  value,  as  revealed  by  the  high  correlation  between  this  test, 
and  later  measures  of  reading  achievement. 
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Harrison-Stroud  Reading  Readiness  Test 

M.  L.  Harrison  &  J.  B.  Stroud 

Houghton  Mifflin,  1950 

Grades — kindergarten — Grade  I 

One  form.  90  minutes  in  three  sessions 

Subtests: 

Visual  discrimination;  using  content 

Auditory  discrimination;  using  context 

Auditory  clues;  using  symbols 
Lay  out  of  the  test  is  attractive.  The  directions  to  tester  are  very  clear,  but  method  of 
scoring  is  time  consuming.  It  attempts  to  measure  aspects  frequently  omitted  from  other 
readiness  tests.  Details  of  validity  and  reliability  of  the  test  are  very  meagre  and  therefore 
interpretation  of  results  should  be  cautious. 

Metropolitan  Readiness  Tests 

G.  H.  Hildreth  and  N.  L.  Griffiths 

Harcourt,  Brace  and  World,  1950 

Grades — kindergarten — Grade  I 

Two  forms.  65-75  minutes. 

Subtests: 

Reading  readiness  including  word  meaning,  comprehension  of  phrases  and  sentences, 
information,  matching  symbols  and  words  (visual  perception),  copying  (visual  per- 
ception and  motor  control);  number  readiness,  draw-a-man  test. 

A  broader  measurement  of  readiness  which  includes  number.  Though  this  test  is  widely 

used  and  has  well  authoritated  validity  and  reliability,  it  is  not  as  analytical  of  readiness 

for  reading  as  other  reading  readiness  tests. 

Murphy-Durrell  Diagnostic  Reading  Readiness  Test 

H.  A.  Murphy  and  D.  D.  Durrell 

World  Book  Co.,  1949 

Grade  I 

One  form — A  combined  group  and  individual  tests 

Parts  1  and  2 — 60  minutes;  Part  3 — 35-50  minutes 

Subtests: 

Auditory  discrimination  and  memory 

Visual  discrimination 

Learning  rate 
Includes  aspects  of  auditory  discrimination,  such  as  initial  consonants,  auditory  memory 
not  always  included  in  reading  readiness  tests.  The  learning  rate  rest  is  analogous  to  the 
process  involved  in  beginning  of  teaching  reading,  but  since  it  is  given  individually  it  is 
time  consuming.  No  evidence  is  given  of  correlation  with  a  measure  of  success  in  later 
reading. 

Van  Wagenen  Reading  Readiness  Scales 

M.  J.  Van  Wagenen 

Van  Wagenen  Psycho-Research  Laboratories,  1954 

Grades — kindergarten — Grade  I 

Two  parts.  One  form 

Subtests: 

Part  1 — Listening  vocabulary 
Part  2 — Range  of  information 

Perception  of  relations 

Opposites 

Memory  span  for  ideas 

Word  discrimination 
This  test  measures  various  aspects  of  perceptual  readiness  for  reading.  It  includes  a  new 
measure  of  memory,  an  important  factor  in  learning  to  read.  Part  of  this  test  has  to  be 
administered  individually. 


83 


Date 

Due 

PRINTED   BY    L     S.   WALL 


EDMONTON.   ALBERTA 
PRINTER  TO  THE  QUEENS   MOST   EXCELLENT   MAJESTY 
1964 


LB  1573  A329H  1964 
ALBERTA  DEPT  OF  EDUCATION 
A  READING  HANDBOOK  »■ 

39837788  CURR  HIST 


OOOOl  76250H7* 


LB  1573  A3294  1964 
Alberta.  Dept.  of  Education. 
A  reading  handbook. 

39837788  CURR  HIST 


C-UR3        GUIDE 


For  Reference 


NOT  TO  BE  TAKEN  FROM  THIS  ROOM 

EXCEPT  WITH   LIBRARIAN'S   PERMISSION 


wtzsm 


■  '    ■ 


Km?   i  '&•  S 


1 

-    1    au  was 

-       ■ 


Mhi 


■ 


:•'■  3 


i 


SUV,!    . 

a 


:>  »Ws 


1  fcS: 


v,  mi-'- 


tftSSr 


*«<&l{£ 


■  --,     ■ 


-.,-.,  ■      " 


; 


■ : 


&«**$■>■ 


-s». 


i£.  isiw 


efH     1|9I 

M     X  ■..(SMI 


. 

'YJA» 

,  t-.  R»e  1 

. 

ft  *..*i-  t$ 

■ 

' 


'.;,«.^f1.si-*f     j^jor  ,  .,   ,  -,  w„    K„„.       _.;.'; 


